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ABSTRACT
Purpose
The primary purpose o f th is  study was to determine the e x te n t 
to  which Louisiana high school g raduates who had p a rtic ip a te d  in  
cooperative  v o ca tio n a l education  programs found and entered jobs in  
f ie ld s  in  which they were tra in e d . I t  was a lso  concerned w ith problems 
these  graduates encountered during  th e i r  f i r s t  year out of high school 
and the degree o f s a t i s f a c t io n  they  found in  th e i r  work.
Procedure
The d e sc r ip tiv e  method o f research  using  the inqu iry  form 
technique was u t i l i z e d  in  th is  s tudy . Inform ation was obtained from 
1,207 cooperative  v o c a tio n a l education  tr a in e e s ,  who had p a r t ic ip a te d  
in  a g r ic u l tu ra l ,  d i s t r ib u t iv e ,  home economics, and o ff ic e  programs, 
one year a f te r  high school g rad u a tio n .
S t a t i s t i c a l  procedures used fo r  analyzing  data were number and 
percen t d is t r ib u t io n s ,  ch i square t e s t  of s ig n if ic a n c e , an a ly s is  o f  
v a rian ce , and c o e f f ic ie n t  of c o r r e la t io n .  N ull hypotheses were te s te d  
and were accepted or re je c te d  a t  th e  .05 le v e l o f confidence.
Findings
Cooperative v o c a tio n a l educa tion  programs are  serv ing  s tu d en ts  
across the e n ti r e  range of academic achievem ent. O ffice t ra in e e s , in  
p a r t ic u la r ,  a re  su p e rio r s tu d e n ts .
viii
Cooperative tra in e e s  find  and en te r jobs soon a f t e r  high 
school g radua tion , p rim arily  w ith in  th e ir  home towns o r communities, 
and g e n e ra lly  in  the f i e ld  in  which they received tr a in in g .  Many 
tr a in e e s  continue to work fo r  th e ir  cooperative employer a f t e r  
g rad u a tio n .
There i s  a wide v a r ia t io n  in  s a la r ie s  received  by coopera tive  
p a r t ic ip a n ts  both w ith in  and among programs. Male tra in e e s  rece iv e  
s ig n i f ic a n t ly  h igher weekly s a la r ie s  than do fem ales.
L ocating su ita b le  job openings i s  the  problem a re a  o f  
g r e a te s t  d i f f i c u l ty  faced by p a r tic ip a n ts  during th e  f i r s t  y ea r out 
o f  h igh schoo l. Most p a r t ic ip a n ts  secure th e i r  jobs through 
in fo rm al methods.
C ooperative tra in e e s  a re  generally  s a t i s f ie d  w ith  a l l  aspects 
o f  t h e i r  jobs except fo r  pay and promotional o p p o r tu n itie s .
P a r t ic ip a n ts  g e n e ra lly  agree th a t th e  school should provide 
more a s s is ta n c e  in  job placem ent of graduates and th a t  more in d iv id u a l­
ized  in s t ru c t io n  should be given in  school p e rta in in g  to  the  t r a in e e 's  
p a r t i c u la r  job .
Respondents hold favorab le  opinions o f th e i r  h igh school 
v o c a tio n a l tra in in g  and f e e l  they were w ell prepared fo r  t h e i r  jobs.
P a r t ic ip a t io n  in  a cooperative  vocationa l educa tion  program 
does no t p reven t tra in e e s  from fu rth erin g  th e i r  educa tions in  p o st-  
high school in s t i tu t io n s .
Broad programs in  tra d e  and in d u s t r ia l  education  a re  needed 
in  L ou isiana  high schools.
ix
CHAPTER I
INTRODUCTION
Since passage o f the V ocational Education Act o f 1963, 
e f f o r ts  d ire c te d  toward preparing youth fo r  th e  world o f work have 
taken on a  new sense o f  urgency in  the  n a t io n 's  schoo ls. Vocational 
education programs have been c a re fu lly  s c ru tin iz e d  and adjustm ents 
made to  update, improve, and expand them to  more n early  meet the 
needs of youth in  a rap id ly  changing s o c ie ty .
Under p rov isions of the  1963 A c t, o f f ic e  occupations programs 
in  secondary schools fo r  the f i r s t  time became e l ig ib le  fo r  federa l 
support. Another s ig n if ic a n t  p ro v is io n  o f th e  Act was the  charge to  
reorgan ize  vocational a g r ic u ltu re  and home economics programs. This 
s t ip u la t io n ,  w hile allowing re te n tio n  o f  the  t r a d i t io n a l  tra in in g  
aspec ts fo r  those who can b e n e f it  from them, perm itted  broadened 
in s tru c t io n  which would provide s tu d e n ts  the  opportun ity  to  ob tain
cr
knowledge and develop s k i l l s  requ ired  to  e n te r  the v a s t number of 
employment o p p o rtu n ities  a v a ila b le  in  nonfarm a g r ic u ltu re  and 
occupations req u irin g  home economics s k i l l s  o u ts id e  the home. These 
vocations p rim arily  involve jobs in  s a le s ,  s e rv ic e , and supply 
b u sin esse s . Therefore, many programs developed to  prepare a g ric u ltu re  
and home economics studen ts fo r  employment in  these  ca ree r a reas have 
u t i l i z e d  proven successfu l methods o f t r a in in g  fo r d is t r ib u t iv e  and 
o f f ic e  employment--cooperative v o c a tio n a l education .
2C ooperative v o c a tio n a l education programs a re  planned and 
coordinated  so th a t  p a r t ic ip a n ts  receive re la te d  in s t ru c t io n  and 
superv ision  from the schoo l, as w ell as on-the-job  su p e rv is io n  and 
in s tru c t io n  a t  a  coopera ting  business where they a re  employed on a 
p a rt- tim e  b a s is  during  school hours. Hie studen t, the tea ch e r-  
co o rd in a to r, and the  employer each have sp e c if ic  r e s p o n s ib i l i t ie s  
to  in su re  th a t th e  program i s  t r u ly  educational in  na tu re  and w i l l  
lead to  g a in fu l employment o f  the  studen t. P a r tic ip a n ts  re c e iv e  
school c r e d i t  bo th  fo r  work experience on the  job and fo r  th e  
re la te d  in s t r u c t io n  in  school.
The 1968 Amendments to  the  Vocational Education Act o f 1963 
encouraged fu r th e r  expansion of cooperative  v o ca tio n a l educa tion  
by earmarking funds s p e c i f ic a l ly  fo r  cooperative  programs and fo r  
a n c i lla ry  se rv ic e s  and a c t iv i t i e s  necessary to  assure  q u a li ty  o f 
t ra in in g . Consequently, coopera tive  v o ca tio n a l education i s  
expanding in  a l l  a re a s  of v o ca tio n a l education a t  the  secondary 
school le v e l—a g r ic u l tu r e ,  home economics, d is t r ib u t io n , o f f ic e ,  
and trad es  and in d u s t r ie s .
In  L ou isiana, 80 pub lic  secondary schools o ffe red  d i s t r ib u t iv e  
education and 90 schools had programs o f cooperative o f f ic e  education  
during th e  1971-72 school y ear. Although d is t r ib u t iv e  educa tion  had 
i t s  beginning in  the s t a te  in  1941 and cooperative o f f ic e  education  
f i r s t  appeared in  1951, le s s  than h a lf  of these  programs conducted 
in  the 1971-72 school year had been e s tab lish ed  p r io r  to  1965. 
Cooperative a g r ic u l tu r a l  education  emerged during the  1966-67 school
3year and by 1971-72 there  were 67 schools In  the  s ta te  with programs.
i
The f i r s t  p a r t ic ip a n ts  o f cooperative  home economics education 
graduated from two schools in  May, 1971, and a p i lo t  program in  
cooperative  trad e  and in d u s tr ia l  education  was in i t i a te d  during 
the 1971-72 school year.
Society  annually  provides b i l l i o n s  o f d o l la r s  fo r  educational 
a c t iv i t i e s  through fe d e ra l, s t a te ,  and lo c a l  funds. Educators have 
the  re s p o n s ib i li ty  to e f f ic ie n t ly  u t i l i z e  those funds in  p reparing  
youth fo r p roductive  l iv e s .  This re p o r t  should provide in s ig h t  in to  
problem areas experienced by g raduates o f L ouisiana high schools who 
had p a rtic ip a te d  in  cooperative  v o c a tio n a l education as they made the 
t r a n s i t io n  from school to  the world o f  work, and may a s s i s t  school 
a d m in is tra to rs , teach e r-co o rd in a to rs , co u n se lo rs , and educational 
p lanners in  streng then ing  programs to  more e ffe c t iv e ly  meet s tu d en t 
needs.
Statem ent o f Problem
This study was p rim arily  concerned w ith determ ining the 
e x te n t to  which high school g raduates of L ouisiana secondary schools 
who had p a r tic ip a te d  in  cooperative  v o c a tio n a l education programs 
found and en tered  occupations in  a re a s  in  which they were tra in e d .
I t  was a lso  concerned w ith the problems these  graduates encountered 
during th e i r  f i r s t  year out o f  high school and the  degree of 
s a t is f a c t io n  they found in  th e i r  employment. Of fu r th e r  concern was 
th e  ex ten t to  which cooperative program p a r t ic ip a n ts  pursued and 
received  a d d itio n a l education and tr a in in g  beyond high school.
4A knowledge of the v a rio u s  f a c to r s  a ffe c tin g  occupational en try  
adjustm ents of p a r t ic ip a n ts  may serve as a b a s is  fo r  evaluation  and 
subsequent Improvement o f co o p era tiv e  v o ca tio n a l education programs 
to  more r e a l i s t i c a l ly  meet th e  needs o f s tu d en ts .
Purpose and S ign ificance  of Study
The purpose o f  th is  s tudy  was to  provide inform ation th a t may 
be u se fu l to  school a d m in is tra to rs , tea ch e r-co o rd in a to rs , counselors, 
and educational p lanners in  a d ju s tin g  high school cooperative  
voca tiona l education programs to more e f fe c t iv e ly  meet the needs of 
stu d en ts . The study should p rov ide  an in s ig h t  in to  the process of 
adjustm ent students face  as they  move from school and in to  the world 
of work. In  ad d itio n , in fo rm atio n  obtained should provide a p ra c t ic a l  
approach in  counseling youth r e la t iv e  to  an occupation , and should 
in d ic a te  tra in in g  a re as  to  be emphasized by teach e r-co o rd in a to rs .
D e fin itio n  of the Problem
This study was designed  to  accomplish the  follow ing major 
o b je c tiv e s :
1. To analyze employment experiences o f  cooperative 
vocationa l educa tion  p a r t ic ip a n ts ,  includ ing  a g r ic u l tu ra l ,  
d i s t r ib u t iv e ,  home economics, and o f f ic e  education, during 
th e ir  f i r s t  year a f t e r  high school graduation .
2. To a s c e r ta in  problems encountered by cooperative tra in ee s  
during t h e i r  f i r s t  y ear of employment.
3. To determ ine the  geographic m o b ility  of cooperative 
program p a r t ic ip a n ts .
4 . To c o l la te  s a l a r i e s  received  by cooperative  tra in e e s .
55. To a sse ss  job  s a t is f a c t io n  of cooperative t r a in e e s .
6. To a s c e r ta in  the degree to which cooperative  program
p a r t ic ip a n ts  continue th e ir  education and /o r t r a in in g  
beyond high school.
7. To examine the  e f f e c t  of high school academic performance 
on employment c h a ra c te r is t ic s  o f cooperative  t r a in e e s .
8. To determ ine the  degree to  which cooperative  tra in e e s
f e e l  th e i r  secondary school experiences prepared them 
fo r  th e i r  jo b s.
L im ita tio n s o f th e  Study
This study  was lim ite d  to  studen ts o f pub lic  secondary 
schools in  L ouisiana who (1) graduated from high school in  May, 1971, 
and (2) a t  the  tim e o f g radua tion  were tra in ee s  in  a reim bursable 
coopera tive  v o c a tio n a l education  tra in in g  program in  a g r ic u l tu r a l ,  
d i s t r ib u t iv e ,  home economics, o r o f f ic e  education.
Hypotheses
The fo llow ing hypotheses were formulated to  lend s p e c if ic  
g u id e lin es  to  the  fu lf i l lm e n t  o f th is  problem.
1. C ooperative v o ca tio n a l education tra in e e s  a re  eq u ally  
d is t r ib u te d  among the academic q u a r t i le s  o f th e i r  
g raduating  c la s s e s .
2. C ooperative program p a r t ic ip a n ts  en te r jobs in  
occupa tional a reas in  which they received tr a in in g  in  
high schoo l.
3. C ooperative v o c a tio n a l education p a r t ic ip a n ts  e n te r  jobs 
p rim a rily  w ith in  th e i r  home towns o r communities.
4 . Elapsed time between high school g raduation  and o b ta in in g  
the  f i r s t  job i s  not a sso c ia ted  w ith the g ra d u a te 's  
t r a in in g  program, high school academic perform ance,
o r sex .
65. S a la r ie s  received a re  not a sso c ia ted  w ith the tra in in g  
program o f the  g raduate , h igh school academic performance, 
o r sex.
6. Cooperative program p a r t ic ip a n ts  rece iv e  a d d itio n a l 
tra in in g  and education in  t h e i r  f ie ld s  a f t e r  high 
school g raduation .
7. The degree o f d i f f i c u l t i e s  encountered during the  f i r s t  
year o f employment i s  not a sso c ia ted  w ith the  tra in in g  
program o f the  g raduate , h igh school academic performance, 
o r sex.
8. Job s a t is f a c t io n  i s  not a sso c ia te d  w ith the  g rad u a te 's  
t ra in in g  program, high school academic performance, 
s a la ry , o r sex.
9. The expressed d e s ire  to  a tte n d  an evening course to 
improve job s k i l l s  i s  n e ith e r  a sso c ia ted  w ith the 
g ra d u a te 's  t ra in in g  program nor sex.
Research Methodology
The d e sc r ip tiv e  method o f resea rch  using the in qu iry  form 
technique was u t i l iz e d  in  th is  study . Inform ation  was gathered 
through q u estio n n a ire s  which were m ailed to  cooperative  v o ca tio n a l 
education tra in e e s  who graduated from L ouisiana pub lic  secondary 
schools in  May, 1971.
Names of 3,065 cooperative  v o c a tio n a l education  p a r t ic ip a n ts ,  
who were sen io rs  en ro lled  a t  the  beginning o f the  1970-71 school 
y ear, were obtained from the D iv ision  o f V ocational Education, S ta te  
Department of Education. These names were placed on l i s t s  and sen t 
to  high school p r in c ip a ls  w ith a  req u e s t fo r  home addresses o f the 
s tu d e n ts , academic q u a r t i le  rank ings, and e lim in a tio n  o f those who 
e i th e r  dropped out of the  cooperative  t r a in in g  program during the  
year o r d id  no t graduate a t  the end o f the  school y ear. Followup
l e t t e r s  were sen t to  p r in c ip a ls  who had not re tu rned  the l i s t s  by 
the  in d ica ted  d a te . S tudent l i s t s  were re tu rned  by 90 of the 104 
p r in c ip a ls  con tac ted . L ouisiana schools g raduating  cooperative 
v o ca tio n a l education tra in e e s  in  1971 a re  shown in  Appendix A.
The inqu iry  form developed to g a th e r inform ation  fo r th is  
study was organized in to  four p a r ts .  P a rt I  was designed to 
determ ine sex, program, and employment s ta tu s  o f the respondent.
P a rt I I  requested in fo rm ation  from those who were not employed a t  
the time of the survey. P a r t I I I  was designed to  ga ther inform ation 
concerning employment experiences of those  who were holding jobs 
approxim ately one year a f t e r  g radua tion  from high school, and P a rt IV 
was concerned w ith g raduates a tten d in g  school o r co lleg e . Questions 
on the  in qu iry  form were developed follow ing an ex tensive  review of 
re la te d  s tu d ies  and l i t e r a t u r e ,  c o n su lta tio n  w ith a sso c ia te s , and 
suggestions received  from a v a lid a t in g  committee. A prelim inary  
instrum ent was evaluated  by a ju ry  c o n s is tin g  of th i r ty  s ta te  super­
v iso rs  and teacher educato rs from nine s ta te s  rep resen tin g  the 
various areas of v o c a tio n a l educa tion . Three cooperative  v oca tiona l 
education  teachers and a s t a t i s t i c i a n  a lso  served as v a lid a tin g  
committee members. The re v ise d  instrum ent was then p re te s ted  on a 
group of graduates in  Baton Rouge fo r fu r th e r  v a lid a tio n  and 
c la r i f i c a t io n .  A fte r  f in a l  re v is io n , in q u iry  forms were mailed to  
2,261 cooperative  v o c a tio n a l education  p a r t ic ip a n ts  who graduated 
from high school in  1971. A cover l e t t e r  to  exp la in  th e  purpose of 
the study and a se lf -a d d re sse d  stamped re tu rn  envelope were included
8w ith each inqu iry  form. Followup p o sta l cards and followup l e t t e r s  
were se n t to a l l  graduates requesting  re tu rn  of the  in fo rm ation .
The p o st o f f ic e  re tu rned  96 questionna ires fo r  lack  of forwarding 
ad d re sses . As a r e s u l t ,  2,165 graduates received  the q u estio n n a ire  
o f which 1,207, o r 55.8 p e rcen t, re tu rned  the  completed form.
Copies o f l e t t e r s  se n t to p r in c ip a ls , g rad u a tes , and the 
v a lid a t in g  committee, and a copy of the in qu iry  form a re  included 
in  th e  Appendices.
A nalysis o f Data
Data were organized and analyzed through th e  follow ing s te p s :
1. Responses from graduates were coded on IBM Code Sheets 
and then keypunched on IBM 80-column computer c a rd s . Cards were 
so rte d  fo r  a n a ly s is .
2 . Data were summarized as to m arginal freq u en c ie s , means, 
and p ercen tag es , using  L ouisiana S ta te  U n iversity  Computer Research 
C enter f a c i l i t i e s .
3. An a n a ly s is  o f va riance  (F -ra tio )  was u t i l i z e d  to  measure 
o v e ra ll  s ig n if ic a n c e  of d iffe re n c e s  e x is tin g  in  expressed le v e ls  of 
job s a t i s f a c t io n  and degrees o f d i f f ic u l ty  encountered among 
a g r ic u l tu r a l ,  d i s t r ib u t iv e ,  home economics, and o f f ic e  education  
responden ts.
4 . To determ ine the re la tio n sh ip  between g rad u a tes ' academic 
perform ance in  high school and th e i r  responses to  v a rio u s  employment 
c h a r a c te r i s t i c s ,  the c o e f f ic ie n t  o f c o rre la t io n  ( r )  t e s t  was used.
95. The ch i square  t e s t  was u t i l i z e d  to d e te c t s ig n if ic a n t
d iffe ren c e s  between observed and expected responses o f p a r tic ip a n ts
among the four programs and a ls o  between the  sexes.
6. S t a t i s t i c a l  procedures te s te d  the  n u ll  hypothesis which 
was accepted or re je c te d  a t  the  .05 le v e l of confidence.
7. Summary ta b le s  to  p re sen t the d a ta  were constructed .
8. Data were tab u la te d  according to  th e  responden t's  
cooperative  v o ca tio n a l educa tion  program as fo llow s:
Cooperative A g ric u ltu ra l  Education (CAE)
D is tr ib u tiv e  E ducation (DE)
Cooperative Home Economics (CHE)
Cooperative O ffice  Education (COE)
9. Findings were id e n t i f ie d  and in te rp re te d .
D efin itio n s
The follow ing terms were used in  th is  study as defined .
Cooperative V ocational Education — An educational plan 
which c o rre la te s  a c tu a l  work experience in  a community w ith 
classroom  in s tru c t io n  under th e  c o o rd in a tio n  and superv ision  
of a teacher who i s  o c cu p a tio n a lly  competent. A minimum of 
one hour a day o f d i r e c t ly  r e la te d  in s t ru c t io n  i s  given in  
school and a t  l e a s t  f i f t e e n  hours a week a re  spen t in  on-the- 
job experience. S tudents rece iv e  rem uneration, u sua lly  on a 
par w ith o ther beginning employees o f th e  cooperating business, 
and a lso  receive  school c r e d i t  fo r  th e  work experience. The 
program i s  g en era lly  lim ite d  to  high school se n io rs , bu t 
c e r ta in  su b jec t m a tte r  a re a s  a lso  accep t ju n io rs .
Cooperative A g r ic u l tu ra l  Education (CAE) — A phase o f 
cooperative v o c a tio n a l educa tion  in  which the  t r a in e e 's  
occupational o b je c tiv e  re q u ire s  competencies in  a g r ic u ltu ra l  
s k i l l s  and a b i l i t i e s .  The s tu d e n t, in  most c ase s , would have 
completed in  grades 9 to  11 one o r more years of vocationa l
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a g r ic u l tu re  courses to gain  a background in  the  various a reas 
o f a g r ic u l tu r a l  sc ience  and technology. The vocationa l a g r ic u l ­
tu re  in s t r u c to r  i s  the teach e r-co o rd in a to r of the program.
D is tr ib u tiv e  Education (DE) - -  A cooperative program designed 
to  p repare  s tu d e n ts  fo r  i n i t i a l  en try  jobs and advancement in  
the  a re a s  o f m arketing , m erchandising, o r consumer se rv ic e .
C ooperative Home Economics (CHE) — An area of home economics 
education  designed to prepare studen ts fo r ga in fu l employment, 
th is  p ro g ra m 'u tiliz e s  a s tu d e n t 's  background in  home economics 
s k i l l s  and a b i l i t i e s  in  p reparing  tra in e e s  fo r wage-earning 
occupations o u ts id e  the home in  such areas as food se rv ic e  o r 
c h ild  c a re .
C ooperative O ffice  Education (COE) - -  A program designed to  
p repare  s tu d en ts  fo r  job en try  and advancement in  c le r ic a l  and 
s e c r e ta r ia l  p o s i t io n s . Fundamental s k i l l s  in  bookkeeping, 
ty p in g , shorthand , and /o r o f f ic e  machines are  required  p r io r  
to  enro llm ent in  th e  cooperative  program.
CHAPTER II
REVIEW OF RELATED LITERATURE
HISTORICAL REVIEW OF COOPERATIVE VOCATIONAL EDUCATION
The e ff ic a c y  of on -the-job  experience as a means o f tra in in g  
fo r  occupational competency has been recognized fo r  c e n tu r ie s . This 
method of producing s k i l le d  a r t is a n s  and craftsm en can be traced  back 
through th e  medieval gu ild  system to the  development o f techn ic ians 
in  the  Roman Empire. The c a s te  system of In d ia , e s tab lish ed  many 
c e n tu r ie s  before  the  b i r th  o f  C h ris t , depended e n t i r e ly  upon th is  
technique to  ensure the  p e rp e tu a tio n  o f  the  s k i l l s  and occupations 
v i t a l  to  th a t  so c ie ty .
In  the  e a r ly  schools of America, educators were cognizant o f 
th e  b e n e f ic ia l  re la tio n sh ip s  th a t  could e x is t  between education 
and work.
The a sso c ia tio n  of work and education  was prominent in  ea rly  
formal education  programs. The Manual Labor School Movement in  
America included work as a p a r t  o f education  fo r  th ree  sp e c if ic  
reasons: (1) p reserv ing  the h e a lth  o f the  s tu d en ts ; (2) enabling 
many young men to secure an education  who could no t otherw ise do 
so on account o f the c o s t; and (3) o ffe r in g  educa tional values 
in h e re n t in  the  work a c t iv i ty .  In  many e a r ly  co lleg es  and 
a g r ic u l tu r a l  schools an ex tensive  amount o f work experience was 
made a v a ila b le  fo r the purpose o f s a t is fy in g  the  second and 
th ird  of these  o b jec tiv e s . (Hunt, 39:8)
Thus, w hile  the educational va lue  o f work experience was 
recognized and u t i l i z e d  in  ea rly  school system s, th e  system atic
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approach o f coopera tive  education , I . e . ,  the  formal In te g ra tio n  o f 
o n -the-job  lea rn in g  experiences and re la te d  classroom  In s tru c t io n  
in  school, made i t s  appearance in  r e la t iv e ly  recen t tim es. According 
to  Hunt:
The a d ap ta tio n  o f e a r l i e r  work-study programs to  the 
coopera tive  p lan  o f education  of Dean Herman Schneider ( a t  
th a t  tim e, p ro fesso r) a t  the U niversity  o f C in c in n a ti in  1906 
in troduced  a new concept in  the  a p p lic a tio n  of work to the  
educative  p ro cess . This concept was th a t  many item s of 
te c h n ic a l knowledge and personal growth can be secured most 
econom ically through a c tu a l on-the-job  employment. (39:9)
While Dean S chne ider's  program d e a l t  w ith the  tra in in g  of 
eng ineers , in  th e  same year Lucinda Prince o f th e  Women's Educational 
and In d u s t r ia l  Union in  Boston s ta r te d  her th ird  c la s s  of g i r l s  in  
s to re  t r a in in g  w ith  a promise from W illiam F ile n e 's  Sons Company o f 
p ra c t ic a l  s to re  experience on Mondays. (Haines, 54:24) Schneider 
subsequently  guided an experim ental cooperative  program'which was 
developed in  th e  C in c in n a ti pub lic  schoo ls. This was a  new departu re  
fo r  a p u b lic  school system and i t  a t t r a c te d  much a tte n t io n . Schneider 
a lso  advised on the experim ental cooperative  programs which were 
e s ta b lish e d  su ccess iv e ly  in  the F itchburg , M assachusets, high school 
in  1908, and in  the York, Pennsylvania, high school in  1911. 
Cooperative programs were in s ta l le d  in  ten  New York C ity  high schools 
in  1915 a f t e r  Schneider had served fo r  th ree  years as a c o n su lta n t 
on the  p ro je c t.  (Hunt, 39:9-14) These e a rly  programs in  secondary 
schools were in  the  f ie ld s  o f r e t a i l  and in d u s t r ia l  t r a in in g , and 
were organized so th a t  s tu d en ts  a lte rn a te d  one o r two weeks in  
school w ith one or two weeks on the job .
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In  1917, the N ational V ocational Education Act (Smith-Hughes 
Act) was passed to encourage v o c a tio n a l education  e f fo r ts  in  the  
v arious s t a te s .  While th is  Act d id  no t provide funds fo r  tra in in g  
in  business o r o f f ic e  occupations, i t  la id  the  foundation fo r  o th er 
a c ts  to  do so when i t  provided funds fo r  t r a in in g  in  a g r ic u l tu r a l ,  
trad e  and in d u s t r ia l ,  and home economics educa tion . One p rov ision  
o f the  Act p e rta in in g  to  trad e  and in d u s t r ia l  education  was 
" . . . th a t  a t  l e a s t  o n e -th ird  o f the  sum ap p ro p ria ted  to  any 
S ta te  . . .  i f  expended, must be app lied  to  p a rt- tim e  schools o r 
c la s s e s .  . . . "  (78 :Section  11) In  in te rp re t in g  th is  p ro v is io n , a 
d e f in i t io n  of cooperative  education  was included  in  V ocational 
D iv ision  B u lle tin  Number 1 as fo llow s:
The o b jec tiv e  o f coopera tive  t r a in in g  i s  to provide v o ca tio n a l 
t r a in in g  through cooperation  of th e  school and in d u s t r ia l  and 
business estab lishm ents fo r  groups of youth , 16 years o f age and 
over, whose in d iv id u a l employment o b je c tiv e s  may d i f f e r  and whose 
cooperative  agreements provide fo r  le g a l employment, system atic  
tra in in g  on the  job , and supplem entary in s t ru c t io n  in  the  school. 
(39:13)
This 1919 ru lin g  of the  F ederal Board fo r  V ocational Education 
made i t  p o ss ib le  to  o f fe r  bourses in  r e t a i l  s e l l in g —which came to be 
known as " d is t r ib u t iv e  education"—to be given to  p u p ils  employed in  
s to re s  by using  in d u s t r ia l  education  funds. F o rty -n ine  cooperative  
programs in  r e ta i l in g  in  20 d i f f e r e n t  s t a te s  were organized between 
1917 and 1936, in  ad d itio n  to  those d ea lin g  w ith  trad es  and in d u s tr ie s .  
The George-Deen Act o f 1936 fo r  the  f i r s t  time recognized the  need fo r  
v o ca tio n a l programs in  d is t r ib u t iv e  occupations and included
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d is t r ib u t iv e  education  as a f ie ld  e l ig ib le  fo r  fed e ra l support.
This Act provided the  f i r s t  r e a l  impetus fo r  d ec is iv e  p rogress in
the f ie ld .  (Mason and H aines, 14:33-35)
Some S ta te  Boards o f V ocational Education reim bursed those 
school boards having approved coopera tive  o f f ic e  occupations programs 
from s ta te  and fe d e ra l funds u n t i l  1950. At th a t  tim e, a le g a l
in te rp re ta t io n  of th e  v o c a tio n a l le g is la t io n  ru led  th a t  fe d e ra l funds
could not be used fo r  o f f ic e  education  programs under e x is tin g  
le g is la t io n .  (Mason, 13:38) From 1950 u n t i l  im plem entation o f the  
Vocational Education Act o f 1963, th e re  was no reimbursement from 
fe d e ra l funds on the  s a la ry  o r t ra v e l  o f teach e r-co o rd in a to rs  o f 
o f f ic e  education program s.
Following passage o f  the  V ocational Education Act o f 1963, 
e f fo r ts  d ire c te d  toward p rep a rin g  youth fo r  the world o f work took 
on a new sense of urgency in  the  n a tio n 's  schools. Under p ro v isio n s 
o f the Act, o f f ic e  occupations programs fo r  the f i r s t  time le g a lly  
became e l ig ib le  fo r  fe d e ra l  support. This a c tio n  encouraged growth 
in  the program to th e  e x te n t th a t  " In  f i s c a l  1967 . . . the  o f f ic e  
education a rea  produced 151,000 persons e l ig ib le  fo r  placem ent, the  
la rg e s t  s in g le  group e l i g ib le  fo r  placement a t  the high school 
graduate le v e l ."  (B lackstone , 42:33) B lackstone con tinues, "Growth 
in  o f f ic e  occupations educa tion  has more than doubled the  to ta l  
vocationa l education  growth each year s in ce  f i s c a l  1965. I t  leads 
a l l  o th er se rv ice s  in  w age-earning occupations in  t o ta l  en ro lees 
and high school en ro llm en t. . . . "
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The 1963 Act provided v o c a tio n a l a g r ic u l tu ra l  educators an 
opportun ity  to  make a g r ic u l tu ra l  programs more re le v an t to  the needs 
o f s tuden ts by allow ing tra in in g  " . . . in  any occupation involving 
knowledge and s k i l l s  in  a g r ic u l tu ra l  su b je c ts . . . ."  (80:Sec. 10b) 
Since th a t  time a g r ic u l tu ra l  educators have adapted programs to 
p repare  s tuden ts  fo r o ff-farm  a g r ic u l tu r a l  occupations, in  many 
cases by adopting the  coopera tive  method o f education . Lamar 
commented:
Work experience programs do not rep re se n t a  new concept in  
v o ca tio n a l a g r ic u ltu re .  However, th is  does not imply th a t  a l l  
teach ers  have accepted the  concept and have done a  good job 
in  implementing i t .  (61:164)
Growth of o ff-fa rm  a g r ic u l tu r a l  programs was remarkably 
ra p id , however. Approximately 14 p e rcen t o f the 907,354 a g r ic u ltu ra l  
tra in e e s  o f 1966 were rece iv in g  p re p a ra tio n  fo r  o ff-farm  a g r ic u ltu ra l  
occupations. (USOE, 38:31)
Home economics educators were a lso  challenged to  prepare 
s tu d en ts  fo r  g a in fu l employment by p rov isions o f the 1963 Act.
S ection  10(c)(1) o f the  Act s ta te s  th a t  funds a l lo t te d  fo r  home 
economics could be u t i l i z e d  ” . . . to  f i t  in d iv id u a ls  fo r  g a in fu l 
employment in  any occupation invo lv ing  knowledge and s k i l l s  in  home 
economics su b je c ts ."  (80) P r io r  to  th e  1963 A ct, McConnell defined  
home economics as " . . . education  th a t  prepared a s tuden t to  be a 
housew ife." (65:58) That re o r ie n ta t io n  o f program o b jec tiv es  a lso  
c rea ted  d i f f i c u l t i e s  among home economics educators was explained by 
Flanegan and R idley in  th e  follow ing term s: "L egally  recognizing 
home economics as occupa tiona lly  g a in fu l i s  one th in g , bu t a c tu a lly
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making i t  so i s  a n o th e r ."  (51:363) However, many schools have 
u t i l i z e d  th e  coopera tive  method to  make home economics re le v a n t to  
those seek ing  employment a f t e r  graduation . In  f a c t ,  more than 
12,000 secondary s tu d en ts  were receiv ing  tra in in g  fo r  g a in fu l 
employment in  home economics occupations in  1966. (USOE, 38:33)
Although the  V ocational Education Act of 1963 perm itted  
these changes in  v o ca tio n a l a g r ic u ltu re  and home economics programs, 
i t  was no t u n t i l  June o f 1968 th a t  the Louisiana S ta te  Board of 
Education approved curriculum  changes allow ing L ouisiana high  schools 
to  conduct coopera tive  programs in  those f ie ld s .  (Bourque, 43:11)
In  recommending changes in  the 1963 A ct, the Advisory'
Council on V ocational Education recognized the m erits  o f the  
coopera tive  method of education  when i t  made the  follow ing sta tem en t:
Work experience has d e s ira b le  occupational education  va lues 
in  i t s  own r ig h t ;  when coordinated and planned as a p a r t  o f a 
t o t a l  educa tional program, work experience and classroom  
educa tion  supplement each o th er and a d d itio n a l va lues a re  
ach ieved .
Because o f the  proven success o f the p a rt- tim e  co o p era tiv e  
program, work experience and work-study programs should be 
modeled a f t e r  i t  as rap id ly  as coord inators can be t r a in e d . 
(38:199)
This recommendation was subsequently inco rpora ted  in  th e  
1968 Amendments to  the V ocational Education Act of 1963, when 
congress earmarked funds s p e c if ic a lly  fo r cooperative  programs in  
P art G o f th e  Act as fo llow s:
In  o rd er to  p repare young people fo r employment through 
(a) p rov id ing  m eaningful work experience combined w ith  form al 
ed u ca tio n  enabling s tu d en ts  to  acquire  knowledge, s k i l l s ,  and 
a p p ro p ria te  a t t i tu d e s ,  (b) removing the a r t i f i c i a l  b a r r ie r s  
which se p a ra te  work and education , and (c) invo lv ing  educa to rs 
w ith  em ployers, c re a tin g  in te ra c t io n  whereby the  needs and
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problems of both a re  made known, thereby  making I t  p o ss ib le  
fo r  occupational c u rr ic u la  to  be rev ised  to  r e f l e c t  c u rre n t 
needs In  various occupations, funds a l lo t te d  to  the  S ta te s  
fo r  the  purpose of P a rt 6 of the  Act may be used fo r  the  
expansion o f cooperative v o ca tio n a l educa tion  programs, and 
fo r  a n c i l la ry  se rv ices  and a c t iv i t i e s  which a re  necessary  to 
a ssu re  q u a li ty  in  such programs. (81)
The p a s t achievements o f coopera tive  v o ca tio n a l education 
programs moved Huffman to  w rite :
C ooperative education i s  perhaps our most promising hope fo r 
a s u b s ta n t ia l  increase  in  v o c a tio n a l education  a t  the  secondary 
le v e l--e d u ca tio n  in  which meaningful work experiences and 
classroom  in s tru c t io n  a re  combined to  develop w e ll-a d ju s te d , 
competent a d u lts  th a t  can take th e i r  p laces in  the community. 
(58:18)
EVALUATION: AN IMPERATIVE
The n a tu re  o f work required  by s o c ie ty  determ ines to  a la rg e  
ex ten t the  c h a ra c te r is t ic s  of the ed uca tiona l process w ith in  th a t  
popu la tion . Both the na tu re  of so c ie ty  and the  c h a r a c te r is t ic s  o f 
work a re  su b jec t to  change. In  rec en t y e a rs , these  changes have 
been rap id  and have magnified the interdependency o f work and 
education . There i s  l i t t l e  scope in  the  world o f work fo r  e i th e r  the 
uneducated person, or fo r  the educated person who has no t learned  to 
work. The primary re s p o n s ib ili ty  o f v o c a tio n a l education  i s  to help  
people e n te r  the world o f work, o r to  make p rog ress in  i t ,  to  the  best 
advantage o f both the in d iv id u a l and the n a tio n . (USOE, 38)
S ig n if ic a n t adjustm ents have occurred  in  the  philosophy and 
process o f v o ca tio n a l education in  th e  p a s t decade, and i t  must 
continue to  adapt in  o rder to meet e d u ca tio n a l, occupational, and 
s o c ia l  needs of i t s  c l ie n te le .  As a r e s u l t ,  the  Advisory Council on
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V ocational Education declared  . . constan t program ev a lu a tio n  and 
development a re  e s s e n t ia l  fo r  the  educa tional curriculum  to  keep pace 
w ith in d iv id u a l and s o c ia l  needs."  (38:193) F u rth e r, i t  recommended 
th a t  the V ocational Education Act o f 1963 provide th a t  the s ta te s  
conduct p e rio d ic  sta tew ide  review and eva lua tion  of th e i r  v o c a tio n a l 
education programs. The Council observed th a t :
R e sp o n sib ility  fo r  followup o f the  s tuden ts a f t e r  they have 
been placed fu r th e r  tends to in su re  th a t  the schools w i l l  
c o n tin u a lly  ev a lu a te  th e i r  v o ca tio n a l programs and u t i l i z e  the  
in form ation  to  upgrade th e  program. (38:204)
, In  reviewing c u rre n t resea rch  in  cooperative  v o ca tio n a l 
education, Wallace a s se r te d  th a t:
. . . th e re  a re  many aspec ts  o f cooperative  v o ca tio n a l 
program a d m in is tra tio n  which deserve research  a t te n t io n .  
P a r t ic u la r ly  im portan t in  c u rre n t philosophy i s  the no tion  
th a t  no program should opera te  w ithout continuing  feedback 
concerning th e  e ffe c tiv e n e ss  and appropria teness o f the 
product. In c re a s in g ly  ad m in is tra to rs  a re  being expected to  
develop and ju s t i f y  program o b je c tiv e s , and to  produce a 
con tinu ing  flow o f evidence concerning the q u an tity  and 
q u a lity  o f achievem ent. . . . E valuative  c r i t e r i a  should be 
in  terms o f program outcomes ra th e r  than in  terms of program 
c h a ra c te r i s t ic s .  (40:93)
This thought i s  echoed by Huffman, e t  a l . ,  who s t a te  "The 
process o f ev a lu a tin g  the  e ffe c tiv e n e ss  o f v o ca tio n a l education  
programs i s  concerned w ith  whether the  programs lead to  th e  r e s u l ts  
d e s ire d ."  In  th e  same essay , Huffman, e t  a l . ,  exp la in  th a t  evalua­
tio n  i s  e s s e n t ia l  because:
(1) Business educators themselves need ev a lu a tio n  in fo rm ation  
to  provide r a t io n a l  bases fo r  choosing among a l te rn a te  p lans and 
procedures fo r business education  programs, and (2) funding 
agencies and the  pu b lic  want and have the  r ig h t  to know whether 
expenditures fo r  business education  a re  producing s ig n if ic a n t  
r e s u l ts .  (11:1)
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The High School Youth Committee o f the  N ational Seminar in  
E valuation  and Program Planning in  A g ric u ltu ra l  Education p o in ts  out 
the need fo r a planned and organized system of s tuden t followup to  
provide in form ation  fo r  ev a lu a tio n . (23:116) "The primary outcome 
o f v o ca tio n a l education i s  presumed to be the  development o f 
occupational competence," explains H aines, e t  a l . ,  " . . . one measure 
o f the e ffe c tiv e n e ss  of any v o ca tio n a l curricu lum  i s  how w ell the  
graduates fa re  in  the  labor market upon com pletion of th e i r  
t r a in in g . (26:10)
REVIEW OF PERTINENT STUDIES
Placement o f V ocational Education P a r t ic ip a n ts
A nation-w ide study conducted by th e  United S ta te s  O ffice  o f 
Education and reported  in  the General Report o f the  Advisory Council 
on V ocational Education, 1968, gathered  followup d a ta  on a sample o f 
606,872 studen ts  completing coopera tive  and p rep a ra to ry  programs in  
1966 in  a l l  a reas o f v o ca tio n a l education . The find ings in d ic a te d  
th a t  80 percen t o f a l l  t ra in e e s  a v a ila b le  fo r  placement " . . .  were 
placed in  the  sp e c if ic  occupation fo r  which they completed tra in in g  
o r in  a  re la te d  occupation .” A re la te d  f i e ld  was defined  as 
an " . . . occupation in  which su ccessfu l e n try  and performance a re  
dependent on s k i l l s  and /or competencies learned  in  the V ocational 
Education In s tru c tio n a l  Program concerned." Placement by occupational 
catego ry  was determined to  be: a g r ic u l tu re ,  67 p ercen t; home economics 
(g a in fu l) ,  76 percen t; d i s t r ib u t iv e ,  78 p e rcen t; o f f ic e ,  81 p e rcen t;
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trad es  and in d u s try , 80 p e rcen t; te c h n ic a l, 90 percen t; and h e a lth ,
92 pe rcen t. Of a l l  persons com pleting v o ca tio n a l education programs 
during  f i s c a l  year 1966 and a v a ila b le  fo r  placem ent, only four percen t 
were unemployed. T h ir ty -s ix  pe rcen t o f the  graduates were not 
a v a ila b le  fo r placem ent. Of th e se , 23 percen t had continued fu l l- t im e  
schoo ling , and 8 p e rcen t had en tered  the armed fo rce s . In te rp re ta t io n  
o f  these  data  i s  somewhat d i f f i c u l t  as th e re  was no sep ara tio n  of 
secondary, post-secondary , and a d u lt  le v e l programs, nor of male and 
female g raduates. In  g e n e ra l, however, the  placement percentages 
c i te d  in c rease  w ith  the  p ro p o rtio n  of g raduates from post-secondary 
and a d u lt  programs. (38)
In  a c lo s e r  look a t  occupational c a te g o rie s , the D ivision  of 
V ocational and Technical Education supplied  inform ation  reported  by 
th e  Advisory Council. Of those  who completed a g r ic u l tu ra l  tra in in g  
^courses in  1966, f i f t y - s i x  p e rcen t were g raduates from secondary 
schoo ls. Although p ro v isio n s o f the V ocational Education Act o f 1963 
caused a t te n t io n  to  be d ire c te d  to  nonfarm a g r ic u l tu ra l  occupations,
87 percen t of the 1966 graduates who p a r t ic ip a te d  in  a g r ic u ltu ra l  
education  programs had been e n ro lled  in  courses emphasizing a g r ic u l­
tu r a l  production. The f a c t  th a t  n ea rly  40 percen t o f the p a r t ic ip a n ts  
continued fu ll- t im e  in  school suggests th a t fu r th e r  education i s  
considered an im portant ro u te  to  nonfarm occupations. Nearly 72 
percen t o f the d i s t r ib u t iv e  education  tra in e e s  were in  a d u lt programs, 
w ith  only 24.2 percen t in  secondary schoo ls. Twenty-three percen t 
o f  those com pleting the  program continued in  fu ll- t im e  schooling , a
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f ig u re  which would undoubtedly have been much h igher fo r  secondary 
s tu d e n ts  a lone . The V ocational Education Act o f 1963 provided th a t  
10 p e rcen t o f the funds a llo c a te d  to  home economics under the Smith-
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Hughes and George-Barden Acts must be used in  prov id ing  in s tru c t io n  
fo r  g a in fu l employment o u tsid e  the home. In  1966, the  to ta l  
enro llm ent o f persons a tten d in g  home economics c la s s e s  lead ing  to 
g a in fu l employment was 41,846. Of the t o t a l ,  30.6 percen t were 
e n ro lle d  in  secondary schoo ls. Although the  enrollm ent in  home 
economics programs fo r  g a in fu l employment i s  g e n e ra lly  thought of 
as a female popu la tion , 7.5 percen t of the  t o t a l  were m ales. Only 
12.65 percen t o f th e  tra in e e s  continued fu l l- t im e  schooling  a f t e r  
g rad u a tio n , a f ig u re  f a r  below th a t  o f o th e r  v o c a tio n a l education 
c a te g o r ie s . Through the  in c lu s io n  o f o f f ic e  occupations in  the 
1963 A ct, s ig n if ic a n t  growth in  enrollm ent has taken p lace . The 
n a tio n a l p ic tu re  in d ic a te s  th a t  in  1966 o f f ic e  education  programs 
c o n trib u te d  alm ost 40 percen t of a l l  v o ca tio n a l tra in e e s  a v a ila b le  
fo r  employment. Enrollm ent in  secondary schools c o n s titu te d  64.5 
p e rcen t o f the  to ta l  o f f ic e  education p a r t ic ip a n ts .  Approximately 
23 p e rcen t o f the group continued fu ll- t im e  schoo ling  a f t e r  
g rad u a tio n . (38)
S ta te  and n a tio n a l v o ca tio n a l education  s t a t i s t i c s  fo r f i s c a l  
year 1969 were repo rted  by Duis, in  which 73.2 percen t o f secondary 
v o c a tio n a l education  p a r t ic ip a n ts  a v a ila b le  fo r  placement were shown 
as p laced in  the f i e ld  fo r  which tra in e d  o r a r e la te d  f i e ld .  Six 
p e rcen t o f those  a v a ila b le  fo r  placement remained unemployed as o f
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October 15, 1969. For the  s t a te  o f L ou isiana, only 38.1 percent 
were a v a ila b le  fo r  placem ent, w ith  73.1 pe rcen t placed in  th e ir  
f i e ld  o f tra in in g  o r  a  re la te d  f i e ld  and 9 .8  percen t were 
unemployed. (38:Tables V and X)
S im ila r in form ation  fo r  f i s c a l  y ear 1971 has no t been 
published . However, in fo rm ation  obtained  from s ta te  superv isors 
o f the v o ca tio n a l education  se rv ice s  o f fe rs  some in s ig h t  in to  the 
employment s ta tu s  o f L ouisiana graduates o f 1971 p e r tin e n t to  th is  
study . Inform ation rep o rted  on v o ca tio n a l education tra in e e s  
approxim ately th ree  months a f t e r  high school g raduation  in d ica ted  
th a t  53.8 percen t o f th e  v o c a tio n a l a g r ic u ltu re  p a r t ic ip a n ts  were 
a v a ila b le  fo r  placement o f which 68.6 percen t were employed in  a 
f i e ld  re la te d  to  th e i r  t r a in in g  and 6 .5  percen t were unemployed;
36.5 percen t o f the o f f ic e  education  group were a v a ila b le  fo r 
placement o f  which 62.7 pe rcen t were employed in  a f ie ld  re la te d  to  
th e i r  t ra in in g  and 15.9 percen t were unemployed; 48.7 percen t of the 
d is t r ib u t iv e  education  tra in e e s  were a v a ila b le  fo r  employment of which 
87.7 percen t were employed in  a  f ie ld  re la te d  to  th e i r  t ra in in g  and
2 .8  percen t were unemployed; and 46.7 percen t o f the home economics 
tra in e e s  in  g a in fu l employment programs were a v a ila b le  fo r  placement 
w ith 72.3 percen t employed in  th e i r  f ie ld  o f tra in in g  and 1.1 percent 
were unemployed a t  the  time the  in fo rm ation  was ob tained .
Kaufman, e t  a l . ,  s tu d ied  graduates o f secondary schools in  
four n o rth easte rn  s ta te s  who had been ou t o f high school from one to 
four y ears . V ocational education  p a r t ic ip a n ts  placed in  occupations
tra in ed  fo r  o r a r e la te d  occupation were: a g ric u ltu re , 80 p e rcen t; 
d is t r ib u t iv e  ed u ca tio n , 70.3 percen t; and o ff ic e  occupations,
67.2 p e rcen t. Home economics placement d a ta  were not repo rted  s in c e  
l i t t l e  a ttem pt had been made in  th a t program to  place and fo llow  
former s tu d e n ts . In  g e n e ra l, tra in e e s  from sm all communities had 
sm aller placem ent percen tages in  occupations re la te d  to  th e i r  f i e ld s  
of study . Less than one percen t of those completing v o ca tio n a l 
programs were unemployed. The in v e s tig a to rs  observed th a t  ’'Although 
the placem ent r a te s  o f  th e  v o ca tio n a l curriculum  graduates a re  h ig h , 
the sm all p ro p o rtio n  e n ro lled  negate any impact on manpower n e e d s ."(28) 
In  a na tion -w ide  study of high school graduates who had 
completed tra d e  and in d u s t r ia l  education programs, Eninger rep o rte d  
th a t 66.9 p e rc en t en te red  f i r s t  jobs re la te d  to  school v o ca tio n a l 
tra in in g , whereas 33.1 percen t en tered  un re la ted  jobs. Those e n te r in g  
u n re la ted  jobs gave a s  reasons: no job a v a ila b le  in  tra d e , 35.7 
percen t; decided I  l ik e d  o th er work b e t t e r ,  25.8 percen t; no t 
accepted as a p p re n tic e , 10.9 percen t; in s u f f ic ie n t  pay, 2.5 p e rc e n t; 
and o th e r rea so n s , 25.1  p e rcen t. (25)
Somers found th a t  approxim ately 70 percent of a n a tio n a l 
sampling of v o c a tio n a l education  p a r t ic ip a n ts  found th e i r  f i r s t  jobs 
in  th e i r  f i e ld  o f  t r a in in g  or a re la te d  f ie ld ,  and th a t  th e re  was 
very l i t t l e  change th re e  years l a t e r ,  i . e . ,  those who found f i r s t  
jobs in  t h e i r  f i e ld s  o f  tra in in g  remained in  jobs in  th e i r  f ie ld s  
of t r a in in g .  (3 5 :Table V.14)
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When employment f ie ld s  o f former New York v o ca tio n a l education 
p a r t ic ip a n ts  were compared w ith tra in in g  received  in  high school,
45 .5  percen t o f the  males and 69.3 p e rcen t o f  the  females were found 
to  be working in  the  same job a re a  as tra in e d  fo r  in  high school o r 
in  a  re la te d  a re a . When respondents were asked the major reason why 
they were not working in  th e ir  high school t r a in in g  f i e ld s ,  2.3.6 
p e rcen t s ta te d  th a t  no jobs were a v a ila b le  in  th e i r  a rea  o f tra in in g , 
whereas 20 percen t s ta te d  th a t they d is l ik e d  th e  jo b , and 18.7 percen t 
had ob tained  a b e t te r  paying job in  ano ther a re a . (McCowan and 
Mongerson, 30:16)
Kaufman and Lewis stud ied  high school graduates from various 
s iz ed  c i t i e s  in  Pennsylvania. Although the  study in d ic a te d  th a t 
v o c a tio n a l education  was most u se fu l fo r  those  find ing  jobs re la te d  
to  th e i r  t ra in in g , less  than h a l f  o f the  male graduates had obtained 
jobs re la te d  to th e i r  high school v o c a tio n a l t r a in in g . (27)
H aines, e t  a l . ,  found th a t  64.7 p e rcen t o f the male and 
75.1 percen t of the  female p a r t ic ip a n ts  o f secondary cooperative  
v o c a tio n a l education  programs in  Michigan were employed f u l l  o r p a r t-  
tim e ten  months a f t e r  g raduation . About 16 p e rcen t o f both sexes 
were a tten d in g  school or co lleg e , and approxim ately 17 percen t of 
th e  males were in  m ili ta ry  se rv ic e . Less than one percen t o f the 
boys and 1.7 percen t of the g i r l s  were unemployed. Of those employed, 
approxim ately 90 percen t of the o f f ic e ,  47 percen t o f the  d is t r ib u t iv e ,  
and 70 percen t o f the trade  and in d u s t r ia l  tra in e e s  were employed in  
the  occupational a rea  fo r which they were tra in e d . The most
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s ig n i f ic a n t  cases o f occupational sw itching were shown by female 
d i s t r ib u t iv e  tra in e e s  who became o f f ic e  workers (52 p e rc en t) , 
male d i s t r ib u t iv e  p a r t ic ip a n ts  who became trade  and in d u s tr ia l  
workers (38 p e rc e n t) , and female tra d e  and in d u s t r ia l  s tuden ts who 
became o f f ic e  workers (33 p e rc e n t) . With regard to occupational 
sw itch ing , the au thors s ta te :
E ducational personnel who have looked se r io u s ly  a t  v o ca tio n a l 
education  know th a t  an occupational education  program has general 
occupational outcomes as w ell as sp e c if ic  occupational outcomes. 
In  a d d itio n , th e re  a re  in  our modern economic so c ie ty , many 
occupations in  which a knowledge o f  se v e ra l f ie ld s  i s  req u ired . 
T herefore , i t  i s  n o t easy to  determ ine i f  a  tra in e e  has indeed 
sw itched to  an occupation  o th e r than th a t  fo r  which he was 
t ra in e d . In  th is  s tudy , "sw itch ing" was defined  as a s i tu a t io n  
in  which the job t i t l e  o f the in d iv id u a l . . . was o u ts id e  of 
th e  broad fam ily o f occupations in  which the in d iv id u a l was 
t ra in e d . (26)
In  an a n a ly s is  o f beginning jobs of s tuden ts com pleting 
o f f ic e  education  programs in  Michigan high schools in  1964, Cloyd, 
e t  a l . , found th a t  69 percen t were employed s ix  months a f t e r  
g rad u a tio n . Of those  employed, 72 percen t were employed fu l l- t im e  
and 28 percen t held  p a rt- tim e  jo b s. Nearly tw o-th irds o f the 
respondents repo rted  th a t  they had held  th e i r  jobs le s s  than  th ree  
months. In  th is  s tudy , 92 percen t o f the  group were fem ales. (24:3)
Nelson repo rted  on a New York study of p i lo t  cooperative  
home economics program tra in e e s  from schools o ffe r in g  p rep a ra tio n  fo r  
e n try - le v e l  jobs in  food se rv ic e  o r c h ild  care  se rv ic e s . Six months 
a f t e r  com pletion o f  the  program, 58 percen t had held  jobs during  the 
followup period ; 16 p e rcen t d id  not seek jobs; and 21 percen t were 
unable to  fin d  jo b s . Those unable to  find  jobs were m ostly younger
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stu d en ts  who q u it  school. Five percen t o f th e  s tuden ts  went on fo r 
fu r th e r  education . Students expressed the  genera l opinion th a t  any 
occupational p ra c tic e , o r ie n ta t io n , o r work experience was h igh ly  
d e s ira b le  in  p reparing  fo r jobs; bu t most p rized  was c la ss  
experience c lo se ly  meshed w ith paid  work experience w ith an 
o u ts id e  employer. (66)
Berkey, e t  a l . ,  found th a t  41 p e rcen t o f New Y ork's 
v o ca tio n a l a g r ic u ltu re  tra in e e s  were employed approxim ately e ig h t 
months a f t e r  g raduation ; 27 percen t were in  m il i ta ry  se rv ice ;
31 percen t were in  co llege  o r some type o f post-h ig h  school tra in in g  
in s t i tu t io n ;  and only one percen t remained unemployed. S ix ty  percen t 
o f  the employed graduates were e i th e r  farm ing o r working in  off-farm  
a g r ic u l tu ra l  occupations, 53 percen t being employed in  th e i r  
sp e c ia liz e d  a rea  o f a g r ic u ltu re . Percentages employed in  
n o n -a g ric u ltu ra l in d u s tr ie s  ranged from 24 p e rcen t fo r  farm production 
and management tra in e e s  to 76 percen t fo r  those who sp e c ia liz e d  in  
ornam ental h o r t ic u ltu re .  Of those not employed in  an a g r ic u ltu ra l  
occupation , 27 percen t claimed th ere  were no jobs a v a ila b le  in  th e ir  
a rea  of tra in in g ;  21 percent decided they lik e d  another job b e t te r ;  
and 18 percen t took a job in  another a rea  because i t  paid more. 
Regarding the  r e la t iv e ly  low percentage of g raduates employed in  
th e i r  a reas of sp e c ia liz a tio n , the  au thors s t a t e  "This may r e f l e c t  
a shortage of e n try  lev e l jobs and /o r a  need fo r  improved job 
placement procedures. . . . "  (22)
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The underly ing  assum ption o f the importance of employment 
s ta tu s  o f graduates i s  the  idea  th a t  i n i t i a l  placement i s  c ru c ia l  
in  determ ining long-range occupational choices and c a ree r p a tte rn s . 
One major study o f c a re e r  p a tte rn s  o f  one group o f vocationa l 
studen ts has in  f a c t  shown th is  to be the  case . Eninger d e c la re s :
. . .  i f  th e  g ra d u a te 's  f i r s t  job i s  not in  the trad e  s tu d ied  
o r h igh ly  r e la te d ,  the  chances a re  high th a t  he w i l l  never e n te r  
the trad e  o r a  h ig h ly  re la te d  tra d e . But i f  h is  f i r s t  job i s  
in  the  tra d e  o r a h ig h ly  re la te d  tra d e , the odds a re  g re a t th a t  
he w il l  s ta y  in  the  tra d e . Therein l ie s  the s ig n if ic a n c e  o f the  
f i r s t  fu l l- t im e  job a f t e r  g raduation . (25:5-1)
Graduation to  Job: The Time Lag
For the  v o c a tio n a l t ra in e e , the elapsed time between high 
school g raduation  and o b ta in in g  h is  f i r s t  job may depend to a g re a t 
ex ten t on the v ag aries  o f the  job m arket, but i t  may a lso  serve  as 
an in d ic a to r  o f th e  adequacy o f h is  p rep a ra tio n  fo r employment.
A study o f Michigan cooperative  v oca tiona l education 
p a r t ic ip a n ts  in d ic a te d  th a t  more than o n e-h a lf the group was employed 
in  le s s  than one month a f t e r  g raduation , th ree -fo u rth s  were employed 
w ith in  th ree  months, and 90 percen t were employed w ith in  s ix  months 
a f te r  high school g rad u a tio n . O ffice  and trade  and in d u s t r ia l  
studen ts obtained  permanent employment more re a d ily  than did  
d is t r ib u t iv e  tra in e e s  during  the  f i r s t  month a f t e r  g raduation . 
However, a l l  occupa tional groups were approxim ately equal on f u l l ­
time employment by th e  end o f s ix  months. Males in  a l l  programs were 
ab le  to fin d  employment somewhat more re a d ily  than fem ales. (H aines, 
e t  a l . ,  26:22-25)
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In  studying v o ca tio n a l a g r ic u ltu re  tra in e e s , Berkcy found
th a t  o f those seeking employment, over 70 p e rcen t were employed
w ith in  one week o r le s s ,  and 86.4 percen t were employed in  le s s  than
f iv e  weeks a f t e r  g rad u a tio n . E igh t months a f t e r  g raduation , one
percen t remained unemployed. (22:22)
One reason fo r  th e  sh o r t  time lag  between g raduation  and
employment appears to be th e  f a c t  th a t  a la rg e  percentage of
coopera tive  tra in e e s  remain w ith  th e i r  coopera tive  education
employer. Haines, e t  a l . ,  c la im  th a t :
One of the reasons why employers p a r t ic ip a te  in  a  cooperative  
program is  to  gain  the  advantage o f secu ring  fu l l- t im e  employees 
who have been screened by th e  firm  over a period  of tim e, who 
know the firm  and i t s  purposes, and who have been tra in e d  in  
the  f irm 's  methods.
The s tudy  by H aines ,  e t  a l . ,  r e p o r t s  ap p a ren t  s a t i s f a c t i o n
w ith cooperative  s tuden ts on th e  p a r t  o f employers, as 62 percen t of
a l l  tra in e e s  had worked fo r  th e i r  coopera tive  education  employer
sin ce  g raduation , w ith n e a r ly  id e n t ic a l  percen tages in  each of the
th ree  f ie ld s  o f coopera tive  education  s tu d ied . (26:31-32) Berkey,
e t  a l . , in  rep o rtin g  th a t  70 p e rcen t o f a l l  p a r t ic ip a n ts  in
v o ca tio n a l a g r ic u ltu re  programs were employed in  one week o r le ss
a f t e r  high school g radua tion , noted th a t  th is  category included
graduates con tinu ing  p a rt- t im e  jobs he ld  p r io r  to  commencement. (22)
How Graduates Obtain Employment
Most s tu d ie s  in d ic a te  th a t  the  g re a t  m ajo rity  of v o ca tio n a l 
tra in e e s  re ly  heav ily  on fam ily , f r ie n d s , and d i r e c t  personal 
a p p lic a tio n  to o b ta in  t h e i r  f i r s t  jo b s . Kaufman and Lewis found
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th a t  30 percen t o f the males in  th e i r  study obtained  jobs by d i r e c t  
a p p lic a tio n ;  29 percen t by fam ily or fr ien d ; 24 percen t by school 
placem ent; and 17 p e rcen t by employment agency, newspaper, o r  o th er 
means. Percentages fo r  females were s im ila r , but women made le s s  use 
of d i r e c t  a p p lic a tio n  and more use of employment ag en c ies . (27:90)
E n in g er 's  nation-w ide study shows th a t  among th e  100 schools 
in  h is  sample, 25 percen t was the median percentage o f p a r t ic ip a n ts  
of tra d e  and in d u s t r ia l  programs who acknowledged the sc h o o l 's  
h e lp fu ln ess  in  g e tt in g  th e i r  f i r s t  fu ll- t im e  job . The median was 
34 p e rcen t fo r  the  g raduates o f vocationa l schoo ls, however, as 
compared w ith  23 p e rcen t in  the  comprehensive schoo ls. (25:5-35) 
Cloyd, e t  a l . ,  found th a t  37 percen t o f M ichigan 's o f f ic e  
education  tra in e e s  o f 1964 obtained  th e i r  f i r s t  jobs through d i r e c t  
a p p lic a tio n  to  th e  business where they were employed; 35 p e rcen t had 
been helped by th e i r  schoo ls; and 17 percen t claim ed they were 
a s s is te d  by fr ien d s  and r e la t iv e s .  (24:3)
V ocational education  p a r t ic ip a n ts  from the s t a te  o f New York 
were asked what type o f a s s is ta n c e  they received in  seeking employ­
ment by McCowan and Mongerson. H alf the respondents s ta te d  they had 
ob tained  th e i r  employment through th e i r  own e f f o r t  as compared w ith
12.4 p e rcen t rece iv in g  help  from p a re n ts , 10.1 percen t from fr ie n d s , 
and 9 .8  p e rcen t from guidance counselo rs. (30:13)
Thompson found th a t  62 percen t o f the  1970 p i lo t  program 
v o c a tio n a l a g r ic u ltu re  tra in e e s  o f Wisconsin had been a s s is te d  by 
fr ie n d s  and fam ily in  o b ta in in g  jo b s. Only one percen t rep o rted
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rece iv in g  a ss is ta n c e  from the guidance counselo r and two percent 
claim ed a s s is ta n c e  from the a g r ic u ltu re  in s t ru c to r .  (36:5)
Berkey, e t  a l . ,  found th a t  the  m a jo rity  o f former a g r ic u ltu ra l  
s tu d e n ts  had found employment e i th e r  w ith  the a ss is ta n c e  o f  a friend  
o r r e la t iv e  o r through a personnel o f f ic e .  Very few graduates 
claim ed a s s is ta n c e  from the school they a tten d e d . Authors o f the 
re p o r t  recommended th a t  "Increased c u r r ic u la r  emphasis should be 
given to  job seek s k i l l s .  . . . "  (22)
Kaufman, e t  a l . ,  reported  th a t  o n e -th ird  o f the  graduates 
s tu d ied  obtained jobs through th e i r  own d i r e c t  a p p lic a tio n . Another 
one-fou rth  of the  males and o n e -f if th  o f  the  females found th e ir  
f i r s t  jobs through p r io r  fr ien d sh ip s  ( e i th e r  personal o r fam ily ).
S t i l l  ano ther one-fou rth , both male and fem ale, were a s s is te d  "by 
th e i r  sch o o ls ."  L i t t l e  use was made o f o th e r  channels, such as 
pu b lic  and p r iv a te  employment ag en c ies , newspaper advertisem ents, and 
com petitive  exam inations. In  lo c a tin g  th e i r  f i r s t  jo b s, v oca tiona l 
tra in e e s  were a s s is te d  to a much g re a te r  e x ten t by th e i r  schools than 
were genera l o r academic c u rr ic u la  g rad u a tes . The au thors contend 
th a t :
Employment opportunity  must be r e a l i s t i c a l l y  defined  as a 
job  opening fo r which an in d iv id u a l i s  q u a lif ie d  and o f which 
he i s  aware. Vacancies which a re  r e a l  but unknown to  those 
seeking work are  not meaningful a l t e r n a t iv e s .  A lack  of 
knowledge about a l te rn a t iv e s  i s  a m ajor impediment to  market 
e ff ic ie n c y  and e ffe c tiv e n e ss .
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Another o b se rv a tio n  by the au thors o f th i s  re p o r t  concerning 
job a c q u is i t io n  methods was:
At l e a s t  o n e -h a lf  o f  a l l  v oca tiona l g raduates secured th e i r  
jobs through th e i r  own devices. . . . The p ro b a b il i ty  o f 
m isa llo c a tin g  human resources i s  high under these  circum stances 
because o f th e  . . . lim ited  occupational knowledge among youth. 
In d iv id u a l r e s p o n s ib i l i t ie s  increase  qu ick ly  a f t e r  en trance 
in to  th e  lab o r fo rc e , thereby fu r th e r  l im itin g  m ob ility  and 
freedom to  accep t r i s k s  in  employment. I t  i s  e s s e n t ia l ,  
th e re fo re , th a t  the  i n i t i a l  b ridge between s k i l l  a c q u is i tio n  
and u t i l i z a t i o n  be s tru c tu re d  to funnel e f f i c ie n t ly  the 
g raduate  in to  th e  proper job . (28)
In  recogn iz ing  the  need for more adequate v o c a tio n a l guidance 
se rv ic e s , th e  Advisory Council suggested th a t :
. . . lo c a l  boards o f education should g ive  se rio u s  thought 
and c o n s id e ra tio n  to  . . . providing placem ent se rv ice s  and 
v o c a tio n a l counseling  to  a l l  s tuden ts throughout th e i r  
secondary and post-secondary-school programs and i n i t i a l  
period  o f  ad justm ent to  job en try .
S tre s s in g  th e  im portance of th is  fu n c tio n , th e  Advisory 
Council a ls o  s ta te d :
Research in d ic a te s  very  c le a r ly  th a t  v o c a tio n a l schools 
which have accepted  re sp o n s ib ili ty  fo r  i n i t i a l  job placement 
o f  t h e i r  s tu d e n ts  a re  f a r  more su ccessfu l than  comparable 
schools which have no t accepted th is  r e s p o n s ib i l i ty .  A pparently 
two im portan t fa c to rs  opera te: the  schools which p lace  s tuden ts  
soon s to p  p reparing  s tuden ts  fo r  nonex isten t jo b s , and the  
feedback from employers and graduates makes them q u ick ly  aware 
o f  d e f ic ie n c ie s  in  th e i r  tra in in g  programs. (38)
Geographic M obility
S tud ies re p o r t  c o n s is te n tly  th a t  high p ro p o rtio n s o f secondary 
school g raduates f in d  and remain in  jobs in  o r near the community in  
which they  a ttended  schoo l.
Eninger re p o r ts  th a t  87 percen t o f the secondary school 
graduates who p a r t ic ip a te d  in  trade  and in d u s try  programs " . . .  had
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never moved out of the  community in  which they went to  sch o o l.” In  
a d d itio n , "Less than 3 percen t o f the graduates reported  th e i r  f i r s t  
fu ll- t im e  job a f t e r  g radua tion  involved a move to  another c i ty ."  
Eninger concludes:
The im p lica tio n  fo r  v o c a tio n a l education  i s  c le a r .  The 
labor market fo r  which a school t r a in s  persons in  the trad e  i s  
r e la t iv e ly  sm all in  terms o f geographic a re a . The g rea t 
m ajo rity  never o b ta in  employment o u ts id e  the c i ty  in  which 
they received th e i r  high school education . Those th a t do, do 
not go g re a t d is ta n c e s  from th a t  c i ty .  (25:12-3)
Kaufman, e t  a l . ,  re p o r t  " .  . . a t  most only about e ig h t 
percen t o f the sample moved (from th e i r  home towns) fo r  reasons 
d i r e c t ly  connected w ith  c iv i l i a n  jo b s ."  Most graduates in  th is  
study making moves d id  so fo r  school o r  serv ice-connected  reasons. (28)
In th e i r  study of Michigan coopera tive  t r a in e e s , Haines, 
e t  a l . ,  re p o rt th a t " .  . . ten  months a f t e r  g raduation  more than e ig h t 
out o f ten  (81.5 percen t) a re  s t i l l  working in  the  same county where 
they received  cooperative  t r a in in g .” When co n s id e ra tio n  was given to  
the f a c t  th a t  standard  m etro p o litan  a reas  o ften  extend over county 
boundary l in e s ,  i t  was concluded th a t  " . . . 88 percen t o f these  
occupationally  tra in e d  in d iv id u a ls  remain in  the  same general v ic in i ty  
where they received th e i r  t r a in in g ."  Of the  8.4 p e rcen t working o u t­
s id e  the s t a te ,  most were e i th e r  in  the se rv ice  o r were wives of 
servicemen. (26:32)
Reporting on tra in e e s  o f W isconsin a g r ic u l tu r a l  occupations 
programs who graduated in  1970, Thompson s ta te d :
The p i lo t  program in  a g r ic u l tu re  p repares s tuden ts  fo r  th e i r  
home a rea  as 79 percen t o f  the graduates worked w ith in  10 m iles
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of t h e i r  high school home. The graduates were not 
o ccu p a tio n a lly  mobile during the f i r s t  s ix  months a f t e r  
high school g radua tion . (36:v)
Kaufman and Lewis concur w ith these f in d in g s , and observe:
. . . the  b ridge  between tra in in g  and employment i s  an 
inform al and u n stru c tu red  one in  which the in d iv id u a l 's  
immediate environment i s  a major fa c to r  in  determ ining where 
he w i l l  seek employment. (27:90)
Earnings o f  V o ca tiona l Education  P a r t i c ip a n t s
Inform ation  about the  earn ing  power o f s tuden ts  com pleting 
v o ca tio n a l programs i s  not easy to in te r p r e t ,  due to  in co n sis ten cy  
in  rep o rtin g  p ra c t ic e ,  in f la t io n a ry  tren d s , and absence of knowledge 
about lo c a l labo r m arkets.
Eninger re p o rts  wide school d iffe ren c e s  in  s ta r t in g  wages o f 
trad e  and in d u s try  p a r t ic ip a n ts ,  w ith  low average le v e ls  o f income. 
Students who en tered  jobs d i r e c t ly  re la te d  to th e i r  t ra in in g  and 
remained in  such jobs from two to eleven years were shown to  have 
higher earn ings than non-co llege academic g raduates. (25:9-47)
Findings of Kaufman and Lewis on employment experiences of 
p a r t ic ip a n ts  of v o c a tio n a l programs as a whole in d ic a te d  th a t  
voca tiona l t ra in e e s  s ta r te d  a t  a median wage r a te  equal to  th a t  of 
graduates in  o th er c u r r ic u la ;  bu t over th e ir  to ta l  employment h is to ry  
the v o c a tio n a l group had le s s  time unemployed, received  more rap id  
increases in  earn in g s, and had h igher average monthly incomes. (27)
A study  of Michigan cooperative  education tra in e e s  ten  months 
a f te r  high school g raduation  d isc lo sed  th a t the male tra d e  and indus­
t r i a l  group on the  average received  more per week ($106) than  d id
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e i th e r  male d is t r ib u t iv e  ($96) o r o f f ic e  ($97) tra in e e s . O ffice 
tra in e d  females received  an average o f $70 per week whereas females 
in  d is t r ib u t iv e  education  received  $65, followed by those in  trade  
and in d u s t r ia l  programs a t  $54 weekly. (Haines, e t  a l . ,  26:36)
Kaufman, e t  a l . ,  studying  v o ca tio n a l tra in e e s  who graduated 
in  1966, found th a t  the median hourly  r a te  o f the  lowest ten  percen t 
o f  the males was $ .90 , and n early  o n e -h a lf the sample s ta r te d  a t  
$1.20 per hour or le s s .  At the  o th e r  end o f the  range, the h ig h es t 
ten  percen t o f the  males received  a  median r a te  o f $2.40 an hour.
The median ra te  fo r males was $1.30 an hour. The range of hourly  
r a te s  fo r  females was both lower and narrow er. The lowest d e c ile  o f 
females s ta r te d  a t  a median r a te  o f $ .70 per hour, and nearly  60 
percen t received  $1.20 per hour o r le s s .  The h ig h est d e c ile  o f 
females received  a median r a te  o f $1 .80 , and the  group median was 
$1.20 an hour. (28:6-23)
A 1969 study o f New York v o ca tio n a l a g r ic u ltu re  p a r t ic ip a n ts  
showed th a t 29 percen t o f the  group received  from $1.50 to $2.00 per 
hour, which was the lowest catego ry . Another 31 percen t reported  
earn ing  from $2.00 to  $3.00 per hour. Only f iv e  percent reported  
earn ing  above $3.00 per hour, w ith  the rem ainder in d ic a tin g  s e l f -  
employment. More than 50 p e rcen t o f the respondents reported  
rece iv in g  a promotion or pay ra is e  s in ce  i n i t i a l  employment, which 
was a t  most e ig h t months p r io r  to  th e  study . (Berkey, e t  a l . ,  22:29) 
In  rep o rtin g  r e s u l ts  o f a study o f cooperative  home economics 
p a r t ic ip a n ts ,  Nelson d isc lo sed  th a t  p r io r  to  the  course 75 percen t
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o f  the s tu d en ts  were earn ing  le s s  than the  minimum wage, u su a lly  fo r
such jobs as b a b y -s i t t in g  or mowing lawns; whereas a t  the conclusion
o f  the cou rse , 81 percen t o f the  working s tu d en ts  were earn ing  the 
minimum wage o r more. (66:435)
McCowen and Mongerson rep o rted  th a t  th e  f u l l - t i m e  weekly 
s a l a r y  b e fo re  deduc tions  f o r  New York v o c a t io n a l  e d u c a t io n  t r a in e e s  
o u t  o f  school f o r  one y e a r  was in  the $86 to  $100 a week r a n g e . (30:17) -
Kaufman and Lewis, i n  d is c u s s in g  employment s t a b i l i t y ,  
e a rn in g s  p ro g re s s ,  and average monthly ea rn in g s  o f  h igh  school 
g r a d u a te s ,  s t a t e d  th a t :
. . .  on a l l  th r e e  in d ic e s  g radua tes  o f  th e  v o c a t io n a l  
c u rr icu lu m  were s u f f i c i e n t l y  b e t t e r  than  th e  g ra d u a te s  o f  
academic and g e n e ra l  c u r r i c u l a .  . . . The advantage appeared
to  be a s s o c ia te d  w ith  o b ta in in g  a job  which was r e l a t e d  to
t h e i r  p r e p a ra t io n .  (27:108)
Osburn and Andre s tud ied  the e f fe c t  o f  job re la te d  tra in in g  
on earn ings o f v o c a tio n a l p a r t ic ip a n ts  who had been ou t o f school fo r 
te n , f i f t e e n ,  and twenty y e a rs . Graduates who ob tained  f i r s t  jobs 
corresponding to  the same category  fo r which they were tra in e d  earned 
approxim ately  $3.85 more per week than those who ob tained  jobs 
u n re la te d  to th e i r  t ra in in g . However, b e n e f i ts  acc ru ing  to  job- 
r e la te d  employment increased  over tim e. Workers employed in  the 
same and re la te d  c a te g o rie s  a t  the time o f th e  study received  $8.36 
and $9 .04 , re sp e c tiv e ly , more per week than workers employed in  jobs 
u n re la te d  to  th e i r  v o c a tio n a l tra in in g . The au th o rs  s ta te :
The f in d in g  t h a t  jo b - r e la te d n e s s  was an im p o rta n t  f a c to r  
a f f e c t i n g  e a rn in g s - -a l th o u g h  r a th e r  meager f o r  th e  i n i t i a l  
j o b - - s u b s t a n t i a t e s  th e  concern t h a t  v o c a t io n a l  ed u ca to rs  have 
h i s t o r i c a l l y  had over the  y ea rs  fo r  s tu d y in g  j o b - r e l a t e d
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placement. Somewhat su rp r is in g  was the  Increased s ig n if ic a n c e  
th a t  any b e n e f its  acc ru ing  to  v o ca tio n a l tra in in g  tend to  
erode over tim e. (33)
Job S a tis fa c tio n
A p a r t ic u la r ly  v i t a l  a re a  o f consequence o f occupational 
placem ent i s  the genera l s a t i s f a c t io n  an in d iv id u a l has w ith h is  
jo b . Kuvlesky ex p la in s :
Not only does the  job  one holds have d i r e c t  s ig n ific an c e  
fo r  so c ia l p re s t ig e ,  b u t i t  a lso  consumes a major p o rtio n  of 
a pe rson 's  d a ily  l i f e .  In  a d d itio n  the  job a person has 
determ ines to a la rg e  e x te n t o th er fa c e ts  of h is  l i f e —h is  
kinds o f a sso c ia tio n s  w ith  o th e rs , income, se c u rity , s ty le  
o f  l i f e ,  and even o n e 's  fa m ily 's  c ru c ia l  l i f e  chances.
. . . I f  a person aims a t  a p a r t ic u la r  type of job bu t 
does not a t t a in  i t ,  he w i l l  very  l ik e ly  fe e l  some degree o f 
d ep riv a tio n , depending on th e  in te n s i ty  o f  h is  d e s ire  and the  
magnitude of h is  d e f le c t io n .  . . . The d ep riv a tio n  f e l t  by 
th e  in d iv id u a ls  who do no t r e a l iz e  th e i r  occupational goals 
can have im portant consequences fo r  th e i r  evaluation  o f 
so c ie ty  and fo r  th e  manner in  which they r e la te  themselves 
to  i t .  (84:2)
Kaufman and Lewis observe:
One could hypo thesize  . . . th a t  an increased  number o f job 
a lte rn a t iv e s  would lead  to  increased  s a t is f a c t io n  in  the  job 
a c tu a lly  chosen, assuming th a t  accu ra te  inform ation about each 
a l te rn a t iv e  was a v a i la b le  to  the d ec is io n  maker. S im ila rly , 
the  b e tte r  prepared an in d iv id u a l i s ,  the  more s a t is f a c t io n  
he should d e riv e  from h is  work. (27:6-28)
Therefore, one m easure o f  the e ffe c tiv e n e ss  of an occupational 
t r a in in g  program i s  the  degree to  which the tra in e e  en te rs  an 
occupational f ie ld  and f in d s  s a t is fy in g  p rog ression  in  h is  c a re e r .
In  E n inger's  s tu d y , h ig h er degrees o f s a t is f a c t io n  w ith  jobs 
were expressed by g raduates who had p a r t ic ip a te d  in  vocationa l 
programs than by those who pursued o th er c u r r ic u la . Job s a t i s f a c t io n  
was h igher among those p laced  in  jobs re la te d  to  th e i r  high school
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v o ca tio n a l t ra in in g . Job s a t i s f a c t io n  a lso  c o rre la te d  s ig n if ic a n t ly  
w ith p resen t earnings a t  the time of the  survey, i . e . ,  the g re a te r  the 
hourly  earn ings, the  g re a te r  the job s a t i s f a c t io n  rep o rted . (25:9-25) 
Kaufman and Lewis repo rted  th a t  both male and female graduates 
were •'. . . le s s  than com pletely s a t i s f ie d  w ith th e i r  pay and 
o p p o rtu n itie s  fo r promotion in  th e i r  f i r s t  jo b s ."  R ela tionsh ips w ith 
su p e rv iso rs  were ra ted  more favo rab ly  than  the  a c tu a l job c o n d itio n s . 
Women were e sp e c ia lly  d i s s a t i s f ie d  w ith th e i r  o p p o rtu n itie s  fo r 
prom otion. (27)
E sse n tia lly  id e n t ic a l  fin d in g s were repo rted  by Kaufman, 
e t  a l .  In  th is  study, both male and female g raduates were g en era lly  
s a t i s f ie d  w ith the work task s performed on th e i r  jo b s, bu t n e ith e r  
was e sp e c ia lly  s a t i s f ie d  w ith h is  pay and o p p o rtu n itie s  fo r 
promotion in  the  f i r s t  job . Personal re la tio n s h ip s  on the job were 
h ig h ly  ra te d --su p e rv is io n  and people worked w ith . Of the graduates 
who had changed jo b s, only one percen t o f each sex had been f ire d . 
Approximately 40 percen t had changed jobs to  g e t a b e t te r  job e ls e ­
where or were promoted w ith in  the  employing company. The average 
number o f months v oca tiona l tra in e e s  had worked in  th e i r  f i r s t  jobs 
a f t e r  g raduation  was a mean o f  16.3 months fo r  males and 17.7 months 
fo r  fem ales. (28)
Somers, in  a n a tio n a l followup survey o f  v o ca tio n a l education 
p a r t ic ip a n ts ,  found th a t  le s s  than one in  f iv e  secondary tra in e e s  o f 
d i s t r ib u t iv e ,  a g r ic u l tu ra l ,  and o f f ic e  education  programs was not 
s a t i s f ie d  w ith h is  f i r s t  job . The rem ainder responded as being
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e i t h e r  f a i r l y  s a t i s f i e d  o r very  s a t i s f i e d  w ith  t h e i r  f i r s t  jo b s .
Somers s t a te s ,  "On the secondary le v e l,  th e re  was no v a ria b le
s ig n i f ic a n t ly  re la te d  to job s a t i s f a c t io n ."  (35:105)
A study  o f former vocationa l a g r ic u ltu re  s tu d en ts  made by
Berkey, e t  a l . ,  re p o rts  th a t  nearly  tw o-th ird s were s a t i s f ie d  w ith
th e  people w ith  whom they worked, the su p e rv is io n  they received , and
th e  work req u ired . However, le s s  than h a lf  were s a t i s f ie d  w ith the
prom otions a v a ila b le  o r the pay received . (22:35)
The c o n s is te n t rep o rts  o f d i s s a t i s f a c t io n  on the p a r t  of
v o c a tio n a l p a r t ic ip a n ts  concerning the a reas o f  pay and prom otional
o p p o r tu n itie s  lead one to suspect th a t ,  w hile  in  t r a in in g ,  s tuden ts
had no t r e a l ly  looked a t  e ith e r  the world o f work o r th e i r  own
c a p a b i l i t i e s  c r i t i c a l l y  and r e a l i s t i c a l l y .  Kuvlesky s ta te s :
In  our so c ie ty  many ch ild ren  a re  led  to  b e lie v e  th a t  th e i r  
achievements a re  lim ited  only by th e i r  d e s ire s  and e f f o r t s .
This has a tendency to produce r e la t iv e ly  high goals which 
a re  not n e c e ssa r ily  compatible w ith e x is t in g  o p p o rtu n itie s  o r 
the c a p a b i l i t ie s  o f the in d iv id u a l. (84:2)
Academic Performance of V ocational P a r t ic ip a n ts
Few s tu d ie s  a re  a v a ila b le  regard ing  academic achievement o f 
v o c a tio n a l education  tra in e e s . There i s  l i t t l e  agreem ent among those 
th a t  do re p o r t  find ings in  th is  a re a . W illiams re p o r ts :
Unpublished O ffice  of Education s tu d ie s  o f the l a s t  four or 
f iv e  y ears  in d ic a te  th a t . . .  80 p e rcen t o f the  v o ca tio n a l 
education  s tuden ts a re  of below average a b i l i t y ,  w ith  50 percen t 
coming from the low est a b i l i ty  q u a r t i le .  (18:60)
A study of Michigan cooperative  educa tion  s tu d e n ts  showed
th a t  61.2 p e rcen t were in  the upper h a lf  o f  th e i r  g raduating  c la s s e s ,
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and about one oi: Lon (12.2 percen t) was In the bottom q u a rte r . Six 
of tun d is t r ib u t iv e  tra in e e s  were from the middle two q u a r t i le s .
O ffice  tra in ee s  were o f  rem arkable q u a li ty ;  four o f ten  of them were 
in  the  upper q u arte r o f th e i r  h igh school c la s s e s  and th ree  out o f 
four were in  the upper h a l f  o f th e i r  c la s s .  H aines, e t  a l . ,  ex p la in s :
. . . V ocational programs should serve the  needs of those 
s tuden ts who w il l  e n te r  the world o f work upon graduation; a 
world where occupations have vary ing  requirem ents of academic 
a b i l i t y .  I t  should a ls o  be remembered th a t ,  in  some occupations, 
sheer academic q u a li ty  i s  not the prime r e q u is i te .  The po in t 
i s  th a t ,  while in t e l l e c tu a l  achievement i s  not a so le  c r i te r io n  
fo r  success in  an occupation , the rank in  c la s s  may be an 
in d ic a to r  of m o tiv a tio n , a fa c to r  o f s ig n if ic a n c e  in  most forms 
o f employment. (26:38)
Kaufman, e t  a l . ,  compared measured IQ ra t in g s  o f former 
v o c a tio n a l students w ith  those in  academic and general c u rr ic u la .
I t  was found th a t w hile g raduates from v o ca tio n a l and general 
c u r r ic u la  were nearly  id e n t ic a l  in  IQ d is t r ib u t io n ,  those  in  the 
academic curriculum  had approxim ately  tw ice the  percentage with 
IQ 's  above 109. IQ d is t r ib u t io n s  o f males and females in  the various 
c u rr ic u la  were nearly  id e n t ic a l .  (28:9-3)
Wallace re p o rts  on a study which compared the academic 
achievement of d is t r ib u t iv e  education  coopera tive  program p a r tic ip a n ts  
w ith comparable s tuden ts on the  b a s is  o f a v a ila b le  normative d a ta .
In  th is  study, i t  was found th a t  p a r t ic ip a n ts  in  cooperative  programs 
showed a g re a te r  tendency to  complete high school than th e i r  fellow  
s tu d en ts  even though m ental m a tu rity  scores and c la s s  rank of 
coopera tive  students were low, w ith more than 70 percen t in  the 
lower h a lf  of th e ir  g rad u a tin g  c la s s e s . (40:30)
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Nelson found th a t  followup Job s ta tu s  and hourly  wage on 
jobs o f coopera tive  home economics p a r t ic ip a n ts  were re la te d  n e ith e r  
to  evidences o f  academic a b i l i ty  nor to  a t t i tu d e s  thought p re d ic tiv e  
o f success on the jo b . (66:435)
Post-H igh School Education
N ational d a ta  in d ic a te  th a t la rg e  numbers o f persons completing 
v o c a tio n a l education  programs move on to  fu r th e r  fu ll- t im e  schooling 
r a th e r  than  d i r e c t ly  to  work.
The Advisory Council on V ocational Education repo rted  th a t 
23 p e rcen t o f th e  v o ca tio n a l tra in e e s  g raduating  in  1966 had continued 
fu l l- t im e  schoo ling . By vocationa l program, percentages con tinu ing  
schoo ling  v a rie d  considerab ly . Nearly 40 p e rcen t o f the a g r ic u l tu ra l ,  
23 p e rcen t o f the  d is t r ib u t iv e ,  12.7 p e rcen t o f th e  home economics 
( fo r  g a in fu l employment), and 23 percen t o f the o f f ic e  tra in e e s  were 
shown to  be con tinu ing  th e ir  education a f t e r  com pletion o f th e i r  
v o c a tio n a l programs. Percentages c ite d  were based on to ta l  e n ro l l ­
ments in  secondary, post-secondary , and a d u lt  programs. For 
secondary graduates a lo n e , percentages would undoubtedly have been 
somewhat h ig h e r. (38:31)
From a study o f a v a ila b le  d a ta , no t only i s  th e re  a wide 
v a r ia t io n  in  percentage o f  tra in ee s  from d i f f e r e n t  programs who 
fu r th e r  th e i r  education  beyond high schoo l, bu t th e re  a lso  appears 
to  be a wide v a r ia t io n  among s ta te s  as w e ll.
S ta te  and n a tio n a l vocationa l education  s t a t i s t i c s  fo r f i s c a l  
y ear 1969 repo rted  by Duis in d ica ted  th a t  24.6 p e rcen t o f a l l
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secondary v o c a tio n a l education  s tuden ts g raduating  in  th a t  year 
continued in  fu l l- t im e  schooling , w ith a range from 9 .2  percen t to
51.8 percen t fo r  various s ta te s  in  the n a tio n . L ouisiana repo rted
36.4 p e rcen t in  fu l l- t im e  schooling . (37:Table X)
Info rm ation  ob tained  by s t a te  superv iso rs o f v o ca tio n a l 
education  in  L ouisiana fo r  f i s c a l  year 1971 graduates in d ic a te d  the  
follow ing percen tages o f v o ca tio n a l education tra in e e s  were 
con tinu ing  th e i r  education : d is t r ib u t iv e ,  28.8 p e rcen t; a g r ic u l tu r a l ,  
29 p e rc en t; home economics (g a in fu l) , 37.2 p e rcen t; and o fficO ,
39.5 p e rc e n t, ftiese d a ta  were c o lle c te d  th ree  months a f t e r  high 
school g rad u a tio n , and approximate those repo rted  by Mondart, e t  a l . ,  
in  which v o c a tio n a l s tu d en ts  in  L ouisiana high schools in d ic a te d  
th e i r  expected le v e ls  o f educa tional achievem ent. In  th is  study ,
27.4 p e rcen t o f  the  males and 34.7 percen t o f the fem ales in  
v o ca tio n a l c u r r ic u la  claimed th a t  they  expected to  a tte n d  v o ca tio n a l 
school, business school, o r c o lleg e  a f t e r  g rad u a tio n . (31)
Kaufman, e t  a l . ,  re p o r t  d a ta  provided by school o f f i c i a l s  in  
which s ix  p e rcen t o f the d is t r ib u t iv e  and 7.6 p e rcen t o f th e  o f f ic e  
education  tra in e e s  were shown to  be engaged in  h igher education . 
Percentages o f a g r ic u ltu re  and home economics p a r t ic ip a n ts  could not 
be determ ined. In  the  same study , however, in fo rm ation  received  from 
graduates them selves in d ic a te d  th a t  30 percen t o f the  males and 24 
percen t o f th e  females had received  some type o f p o st-g rad u a te  
tra in in g  o r education  beyond high schoo l. Aside from co lleg e  cou rses ,
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a la rg e  number o f g i r l s  had p a r t ic ip a te d  in  business tra in in g  courses, 
whereas boys had taken p rim a rily  business and engineering  technology 
co u rses . (28)
In  th e i r  Michigan study  o f coopera tive  education  tra in e e s , 
Haines, e t  a l . ,  found th a t  approxim ately  37 percen t were a tten d in g  
some type o f school or c o lle g e  e i th e r  f u l l  o r p a rt- tim e  ten  months 
a f t e r  h igh school g radua tion . The p ro p o rtio n  o f trad e  and in d u s tr ia l  
tra in e e s  a tten d in g  school o r c o lle g e  (48 percen t) was considerab ly  
g re a te r  than those in  e i th e r  o f f ic e  (31 percen t) o r d is t r ib u t iv e  
programs (41 p e rc en t) . Almost h a l f  th e  males were fu r th e r in g  th e ir  
education  w hile only about o n e -th ird  o f the  fem ales were doing so .
Of a l l  former studen ts a tte n d in g  school o r c o lle g e , 89 percen t were 
co n cen tra tin g  in  f ie ld s  d i r e c t ly  o r in d ir e c t ly  re la te d  to  th e i r  high 
school cooperative  tra in in g  program s. Nearly 60 percen t o f those 
a tten d in g  school were working f u l l  o r p a rt- tim e , about 40 percen t of 
them hold ing  jobs in  th e  f i e ld  o f th e i r  h igh school cooperative  
tra in in g  program. The au th o rs  s t a t e ,  " I t  may a lso  be, although the 
study d id  not attem pt to  determ ine i t ,  th a t  coopera tive  education 
and the  a b i l i ty  to  ga in  employment m otivates tra in e e s  to 'f u r th e r  
th e i r  ed uca tion ."  (26)
Thompson reported  th a t  34 p e rcen t o f the 1970 p i lo t  program 
v o c a tio n a l a g r ic u ltu re  s tu d en ts  o f  W isconsin continued in  school 
a f t e r  h igh school g rad u a tio n . T h irteen  percen t were en ro lled  in  
v o ca tio n a l tra in in g  sch o o ls . Of those  a tten d in g  c o lle g e , 43 percen t 
were pursuing a g r ic u ltu ra l  c u r r ic u la .  (36:5)
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Berkey, e t  a l . ,  found th a t  nearly  o n e -th ird  o f the  New York 
v o c a tio n a l a g r ic u ltu re  p a r t ic ip a n ts  included in  th e i r  study were 
a tte n d in g  co lleg e  or o th e r post-h igh  school tra in in g  in s t i tu t io n  
e ig h t months a f t e r  h igh school g raduation . In  a d d itio n , about 
o n e -fo u rth  o f the employed graduates repo rted  rec e iv in g  a d d itio n a l 
t r a in in g  from th e i r  employers. (22)
In  her study o f cooperative  home economics s tu d e n ts , Nelson 
rep o rte d  th a t  only f iv e  percen t o f those who completed the  course 
went on to  some form o f post-h igh  school educa tion . (66:435)
CHAPTER III
PRESENTATION AND INTERPRETATION OF DATA
V ocational education , a t  the secondary school le v e l ,  i s  
presumed to be so designed as to  develop in  s tuden ts the  so c ia l  
s k i l l s ,  work h a b i t s ,  and job competencies considered e s s e n t ia l  in  
ob ta in ing  and ho ld ing  a  s a t is fy in g  job in  an occupational f i e ld  o f 
the s tu d e n t 's  own choosing. This process has many l im ita t io n s  a t  
the p resen t tim e—lim ita t io n s  in  terms of studen t tim e, programs 
a v a ila b le  in  any g iven  school, adequate occupational guidance and 
counseling s e rv ic e s , s u i ta b le  f a c i l i t i e s ,  and job m arket in fo rm ation— 
as in d ica ted  by s tu d ie s  repo rted  in  the review of l i t e r a t u r e .
In  re c e n t y e a rs , le g is la t io n  has been e ffe c te d  which i s  
designed to  expand and broaden vocationa l education programs, to 
more fu lly  develop the  e s s e n t ia l  p re-vocational programs, and to  
streng then  occupational guidance and counseling s e rv ic e s . C ooperative 
v oca tiona l educa tion  has been s p e c if ic a lly  encouraged by fe d e ra l 
le g is la t io n .  As a r e s u l t ,  cooperative  vocationa l education  programs 
in  L ouisiana have experienced appreciab le  expansion in  the  p a s t 
few y ears .
This study  was made to  analyze employment experiences o f 
cooperative  v o c a tio n a l education  p a r tic ip a n ts  of p u b lic  secondary 
schools in  L ou isiana  during  th e i r  f i r s t  year a f t e r  h igh school
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g raduation  and to  a s c e r ta in  v a rio u s  fa c to rs  a f fe c tin g  th e ir  t r a n s it io n  
from school to the world o f  work, fa c to rs  which may have im plica tions 
fo r  s treng then ing  and a d ju s tin g  v o c a tio n a l c u rr ic u la  to  more r e a l i s t i ­
c a l ly  meet s tuden t needs.
The d e sc r ip tiv e  method was u t i l i z e d  in  th is  in v e s tig a tio n .
Data p resented  in  th is  ch ap ter were ob tained  from questionna ires 
m ailed to  2,261 high school g raduates who were tra in e e s  in  cooperative  
v o c a tio n a l education programs during  th e  1970-71 school year. The 
p o st o f f ic e  re tu rned  96 q u e s tio n n a ire s  fo r  lack  of forwarding 
add resses . Consequently, 2,165 g raduates received  the  q u estio n n a ire , 
o f  which 1,207, o r 55.8 p e rc en t, re tu rn ed  the  completed form.
Nonresponse Bias
As a check on nonresponse b ia s ,  two key c h a ra c te r is t ic s  of 
respondents and nonrespondents were compared and s ig n if ic a n c e  lev e ls  
were determ ined by th e  ch i square s t a t i s t i c a l  procedure, as presented 
in  Table I .  This t e s t  i s  used to  determ ine whether a s ig n if ic a n t  
d iffe re n c e  e x is ts  between observed responses and expected frequencies 
based on the n u ll  hypo thesis , i . e . ,  the  hypothesis o f equal 
p ro b a b il i ty . A ch i square v a lu e  s ig n i f ic a n t  a t  the  .05 lev e l o f 
confidence means th a t  th e re  i s  only a  f iv e  pe rcen t p ro b a b ility  th a t 
the r e je c t io n  o f the n u ll  hypo thesis i s  in  e r ro r  due to  chance 
f lu c tu a tio n s  in  sam pling, and th e  conclusion  i s  reached th a t  the 
groups compared a re  a c tu a l ly  d i f f e r e n t  in  the  a t t r ib u te  observed.
Academic q u a r t i le  ranks o f g rad u a tes , subm itted by schools, 
were analyzed to  determ ine i f  s ig n i f ic a n t  d iffe re n c e s  e x is ted  between
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respondents and nonrespondents w ith in  each coopera tive  v o ca tio n a l 
education  program. Chi square values s ig n if ic a n t  a t  .05 and .01 were 
observed only w ith in  the d is t r ib u t iv e  education  and coopera tive  o f f ic e  
education  programs re s p e c tiv e ly , in d ic a tin g  th a t  fo r  th ese  two areas 
responses from graduates in  lower q u a r t i le s  were le s s  than from 
g raduates o f h igher academic stand ing .
In  a d d itio n , a random sample o f nonrespondents w ith in  each 
program was drawn fo r  followup telephone in te rv iew s . Employment 
s ta tu s  o f nonrespondents was a sce rta in ed  and compared w ith  s ta tu s  
o f  responden ts. The r e s u l ts  from the  telephone survey revealed  no 
s ig n i f ic a n t  d iffe re n c e s  in  employment s ta tu s  from those who had 
r e p lie d  to  the q u e s tio n n a ire .
Based on th is  in fo rm ation , the  assum ption w i l l  be made 
th a t  nonrespondents were analogous to  respondents, and d a ta  shown 
a re  a p p lic a b le  to  the  to ta l  popu lation .
Academic Achievement o f Cooperative Trainees
The op in ion  i s  o ften  voiced among a d m in is tra to rs , tea ch e rs , 
and counselo rs th a t  s tu d en ts  en ro lled  in  v o ca tio n a l education  
c u rr ic u la  a re  g en era lly  the  le s s  ta le n te d  in d iv id u a ls , academ ically  
speaking . Data in  Figure 1 p resen t q u ite  a d i f f e r e n t  p ic tu re . 
C ooperative program p a r t ic ip a n ts ,  as a group, achieved as w ell o r 
b e t t e r  than o th e r  g raduates in  th e i r  schoo ls, w ith  56.5 percen t 
in  th e  upper h a lf  o f th e i r  g raduating  c la s s e s .
Among the fou r programs, d is t r ib u t iv e  education  p a r t ic ip a n ts  
most n e a r ly  approximated an equal d is t r ib u t io n  among th e  four
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TABLE I
QUARTILE RANK AND EMPLOYMENT STATUS OF 
RESPONDENTS AND NONRESPONDENTS
F ie ld  of Cooperative T raining
CAE DE CHE COE
R NR R NR R NR R NR
Academic Q u artile  Rank*
-
1st Q u artile 8 3 90 72 11 8 257 115
(upper 25%)
2nd Q uartile 9 7 167 185 8 3 208 148
3rd Q u artile 5 12 178 215 2 2 107 106
4th  Q u artile 16 16 118 167 3 4 20 28
(lower 25%)
Chi Square NS .05 NS .01
Employment S ta tu s^
t
Employed 32 4 248 12 9 2 325 10
In  School 4 0 184 3 6 2 176 6
Unemployed 1 0 62 3 9 1 83 3
M ilita ry 1 1 59 2 - - 8 1
Chi Square NS NS NS NS
*Q uartile  ranks subm itted by schoo ls.
^Employment s ta tu s  of nonrespondents determined by 
telephone in terv iew .
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q u a r t i le s .  Approximately tw o-th irds o f  th e  a g r ic u l tu ra l  tra in e e s  
were in  the lower h a lf  o f th e i r  g raduating  c la s s e s ,  w hile n early  
th re e -fo u rth s  o f the cooperative  home economics and o f f ic e  education 
p a r t ic ip a n ts  were in  the upper h a lf  of th e i r  g raduating  c la s s e s . 
These d iffe re n c e s  in  academic performance among p a r t ic ip a n ts  o f the 
fou r programs were found to  be h igh ly  s ig n i f ic a n t  when the  ch i 
square t e s t  was ap p lied .
Although in te l le c tu a l  achievement has i t s  im portance, i t  i s  
no t the only c r i t e r io n  fo r  success in  an occupation . V ocational 
programs should serve the needs o f those s tu d en ts  who w i l l  e n te r  
the world o f  work upon graduation ; a world which o f te n  p rize s  o th er 
a t t r ib u te s  in  workers more so than in te l l ig e n c e  o r academic a b i l i t y .  
In  f a c t ,  one might question  whether coopera tive  v o ca tio n a l education 
programs a re  adequately  serv ing  those youth whose academic ta le n ts  
a re  lim ite d —stu d en ts  who w il l  c e r ta in ly  be among the f i r s t  to  seek 
employment upon graduation  from high school.
Employment S ta tu s  o f Cooperative P a r t ic ip a n ts
I t  i s  g en e ra lly  agreed th a t  th e  prim ary o b je c tiv e  o f 
v o c a tio n a l education  a t  the secondary school le v e l  i s  to  prepare 
youth fo r  g a in fu l employment. I t  fo llow s, then , th a t  one phase in  
the  ev a lu a tio n  o f v o ca tio n a l education programs would be concerned 
w ith  evidence o f program outcomes, i . e . ,  the  e x te n t to  which 
graduates f in d  employment.
As can be seen in  Table I I ,  more than 52 percen t o f the  
coopera tive  program p a r t ic ip a n ts  were employed fu l l- t im e  (inc lud ing
CO
Q u artile  Rank 1 2 3 4  1 2 3 4  1 2  3 4  1 2 3 4  1 2 3 4
CAE (N=76) DE (N=l,192) CHE (N=41) COE (N=989) Grand Mean
(N=2,308)
F igu re  1. P a r t i c ip a n t ’s Academic Q u a r ti le  Rank in  High School G raduating C lass
o
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those a tten d in g  school and working fu ll- t im e )  one year a f te r  
g raduation . An a d d itio n a l 13 percen t were employed p a rt- tim e ; most 
of these  were e i th e r  housewives or s tu d en ts . Another 8 percen t 
were housewives not employed o u ts id e  the home; 5 .7  percen t were in  
the m il i ta ry  se rv ic e ; and 4 .9  percen t were unemployed. S lig h tly  
more than 30 percen t o f a l l  respondents were a tten d in g  some type o f 
post-h igh  school i n s t i t u t io n .  These fig u res  approximate those 
c ite d  in  the  review o f re la te d  s tu d ie s .
I f  the  c a lc u la tio n s  a re  made in  terms o f those a v a ila b le  fo r  
work (number o f graduates le s s  housewives, fu ll- t im e  s tu d e n ts , and 
those in  m il i ta ry  s e rv ic e ) ,  then 93.3 percen t o f the  respondents were 
employed and 6 .7  p e rcen t were unemployed a year a f t e r  g raduation .
The s ig n if ic a n c e  o f the  6.7 percen t unemployment r a te  among 
cooperative  program p a r t ic ip a n ts  can b e s t be shown by comparing i t  
to  s ta te  and n a tio n a l s t a t i s t i c s .  In  May, 1972, th e  time o f th is  
in v e s tig a tio n , the  S ta te  o f L ouisiana had an unemployment r a te  o f 
6 .0  percen t o f the t o t a l  labo r fo rce . (85) During the  same month, 
the o v e ra ll  n a tio n a l unemployment r a te  was 5.9 p e rc en t, w ith  a r a te  
o f 15.8 p e rcen t among youth in  the 18 and 19 year age group.
(75: Table A-34)
A nalysis o f d a ta  in  Table I I  rev ea ls  considerab le  d iffe re n c e s  
among respondents in  th e  fou r programs, as v e r i f ie d  by the  ch i square 
t e s t  o f s ig n if ic a n c e . F u ll- tim e  employment ranged from 37.5 percen t 
of home economics tra in e e s  to  89.5 percen t o f a g r ic u l tu ra l  t r a in e e s , 
w hile unemployment ranged from 2.6 percen t o f a g r ic u l tu ra l  program
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p a r t ic ip a n ts  to 25 percen t o f those who had received  tra in in g  in  
home economics programs. Although only 10.6 percen t o f the 
a g r ic u l tu ra l  tra in e e s  were a tten d in g  some type o f post-h igh  school 
in s t i tu t io n ,  25 percen t o r more o f the  respondents o f o th er programs 
were a tten d in g  school. S ig n if ic a n t d if fe re n c e s  a lso  e x is te d  between 
male and female respondents w ith a sm aller p ropo rtion  o f males 
employed fu l l- t im e , a sm aller p roportion  o f females a tten d in g  school, 
and a sm aller p ropo rtion  of males unemployed.
To a s c e r ta in  the  e f f e c t ,  i f  any, o f  academic achievement 
on employment s ta tu s  of g radua tes , d a ta  were arranged by q u a r t i le  
rank and employment s ta tu s  in  Table I I I .  As would be expected, those 
graduates in  the  academic upper h a lf  o f th e i r  c la s s e s  were a tten d in g  
school in  g re a te r  numbers than were th e i r  c lassm ates of lower academic 
s tand ing . I t  i s  in te r e s t in g  to  n o te , however, th a t  s l ig h t ly  more 
than 40 percen t o f the d is t r ib u t iv e  tra in e e s  a tten d in g  school ranked 
in  th e  lower two q u a r t i le s  o f th e i r  g radua ting  c la s s e s ,  a f a r  g re a te r  
p ropo rtion  than those in  o ther programs. One might hypothesize th a t  
graduates o f the low est q u a r t i le  ra t in g  would be found most o ften  
in  the  unemployed category  or in  the  m il i ta ry  se rv ic e . There 
appears to  be no c o n s is te n t trend  in  th is  regard , however.
Elapsed Tlme--Graduation to  Employment
The p resen t labo r s i tu a t io n  fo r  young people i s  c h a rac te rize d  
no t only by s u b s ta n t ia l  unemployment, bu t a ls o  by a considerab le  span 
o f time befo re  the  f i r s t  job i s  found a f t e r  h igh school g raduation . 
However, as can be seen in  Table IV, 68.9 p e rcen t o f  the employed
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TABLE I I
EMPLOYMENT STATUS OF COOPERATIVE VOCATIONAL EDUCATION 
PARTICIPANTS ONE YEAR AFTER HIGH SCHOOL GRADUATION
Field of Cooperative TralninK
CAE de CHE COE Total
Employment
Status No.
Per­
cent No.
Per­
cent No.
Per-,
cent No.
Per­
cent No.
Per­
cent
Employed full-time 
Male 32 84.2 147 26.6 13 2.2 192 15.9
Female - - 85 15.3 9 37.5 296 49.9 390 32.3
Employed part-time 
Male 0 0.0 3 0.5 1 0.2 4 .1
Female - - 13 2.3 0 0.0 15 2.5 28 2.4
Attending school or 
college and employed 
full-time 
Male 2 5.3 23 4.2 7 1.2 32 2.7
Female - - 7 1.3 0 0.0 9 1.5 16 1.3
Attending school or 
college and employed 
part-time 
Male 2 5.3 44 8.0 11 2.0 57 4.7
Female - - 16 2.9 0 0.0 54 9.1 70 5.8
Attending school or 
college, not employed 
Male 0 0.0 49 8.9 10 1.7 59 4.9
Female - - 45 8.1 6 25.0 85 14.5 136 11.3
Housewife, not 
employed - - 34 6.1 3 12.5 59 9.9 96 8.0
In military service 
Male 1 2.6 59 10.7 - - 8 1.3 68 5.7
Unemployed
Male 1 2.6 15 2.7 0 0.0 16 1.3
Female - - 13 2.4 6 25.0 24 4.0 43 3.6
Total 38 100.0 553 100.0 24 100.0 592 100.0 1,207 100.0
Chi Square (program by status) significant at .01
Chi Square (sex by status) significant at .05
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TABLE I I I
ACADEMIC QUARTILE RANKS OF COOPERATIVE VOCATIONAL EDUCATION 
PARTICIPANTS BY EMPLOYMENT STATUS AND PROGRAM
Program and 
Employment Status
Quartile Rank
Total1 2 3 4
No.
Per­
cent No.
Per­
cent No.
Per­
cent No.
Per­
cent No.
Per­
cent
CAE
Employed full-time 1 12.5 8 25.0 5 15.6 15 46.9 32 100.0
Employed part-time 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0
Attending school 3 75.0 1 25.0 0 0.0 0 0.0 4 100.0
In military service: 1 100.0 0 0.0 0 0.0 0 0.0 1 100.0
Unemployed 0 0.0 0 0.0 0 0.0 1 100.0 1 100.0
Total 8 9 5 16 38
DE
Employed full-time 29 12.5 65 28.0 81 34.9 57 24.6 232 100.0
Employed part-time 2 12.5 8 50.0 3 18.7 3 18.7 16 100.0
Attending school 49 26.6 60 32.6 50 27.2 25 13.6 184 100.0
Housewife 4 11.8 13 38.2 16 47.1 1 2.9 34 100.0
In military service 4 6.8 15 25.4 18 30.5 22 37.3 59 100.0
Unemployed 2 7.2 6 21.4 10 35.7 10 35.7 28 100.0
Total 90 167 178 118 553
CHE
Employed full-time 4 44.4 4 44.4 1 11.2 0 0.0 9 100.0
Employed part-time 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0
Attending school 4 66.7 2 33.3 0 0.0 0 0.0 6 100.0
Housewife 1 33.3 1 33.3 1 33.3 0 0.0 3 100.0
Unemployed 2 33.3 1 16.7 0 0.0 3 50.0 6 100.0
Total 11 8 2 3 24
COE
Employed full-time 141 45.6 102 33.0 57 18.5 9 2.9 309 100.0
Employed part-time 5 31.3 6 37.4 5 31.3 0 0.0 16 100.0
Attending school 78 44.3 70 39.8 21 11.9 7 4.0 176 100.0
Housewife 26 44.1 19 32.2 10 16.9 4 6.8 59 100.0
In military service 1 12.5 2 25.0 5 62.5 0 0.0 8 100.0
Unemployed 6 25.0 9 37.5 9 37,5 0 0.0 24 100.0
Total 257 208 107 20 592
Read percentages horizontally
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respondents had secured th e i r  i n i t i a l  fu l l- t im e  jobs w ith in  the 
f i r s t  month a f t e r  high school g rad u a tio n , and 78.9 percen t were 
working fu ll- t im e  by the end o f summer. In  g e n era l, th e re  was 
l i t t l e  d iffe re n c e  between male and female graduates w ith refe ren ce  
to  leng th  o f time between graduation  and fu l l- t im e  employment. 
However, a s ig n i f ic a n t  d iffe ren c e  was d e tec ted  when the  ch i square 
t e s t  was app lied  to  compare p a r t ic ip a n ts  of the four programs in  
th is  re sp e c t. The d iffe ren c e  was p rim a rily  due to  the apparent 
d i f f i c u l ty  cooperative  home economics tra in e e s  had in  lo ca tin g  
employment.
I t  i s  p o ss ib le , although the  study d id  no t check fo r  th i s ,  
th a t  many o f the graduates held p a rt- tim e  jobs w hile  seeking 
fu l l- t im e  employment. Several respondents in d ic a te d  on th e i r  
q u estio n n a ire s  th a t  employment had been delayed because they had 
a ttended  co lleg e  the f i r s t  sem ester o r had completed a post-h igh  
school tech n ica l course before  jo in in g  the  lab o r fo rce .
C o rre la tio n  of Elapsed Time and Q u a rtile  Rank
The product-moment c o e f f ic ie n t  o f c o r re la t io n  was u t i l i z e d  to 
determ ine i f  a re la tio n sh ip  e x is te d  between elapsed  time from high 
school g raduation  to  the g ra d u a te 's  f i r s t  fu l l- t im e  job and h is  
academic q u a r t i le  rank. This s t a t i s t i c a l  t e s t  y ie ld s  a r a t i o ,  or 
" r "  v a lu e , which expresses the e x te n t to  which changes in  one 
v a r ia b le  a re  accompanied by, o r a re  dependent upon, changes in  a 
second v a r ia b le . The re la tio n sh ip  i s  expressed in  a r e la t iv e  manner 
on a sc a le  th a t  ranges from -1 .00  to  +1.00. The s ig n if ic a n c e  o f the
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TABLE IV
ELASPED TIME BETWEEN HIGH SCHOOL GRADUATION 
AND FIRST FULL-TIME EMPLOYMENT
Field of Cooperative Training 
Months Elapsed CAE DE CHE COE Total
Before First Full- Per- Per- Per- Per- Per-
Time Employment No. cent No. cent No. cent No. cent No. cent
1 or less
Male 23 69.7 115 44.1 - - 16 4.9 154 24.5
Female - - 58 22.2 3 33.4 218 67.1 279 44.4
1 to 2
Male 2 6.1 12 4.7 - - 0 0.0 14 2.2
Female - - 4 1.5 0 0.0 12 3.7 16 2.5
2 to 3
Male 3 9.2 7 2.8 - - 1 0.3 11 1.8
Female - - 4 1.5 1 11.1 17 5.3 22 3.5
3 to 4
Male 1 . 3.0 6 2.3 - - 1 0.3 8 1.3
Female - - 3 1.1 0 0.0 10 3.1 13 2.1
4 to 5
Male 0 0.0 3 1.1 - - 0 0.0 3 0.5
Female - - 3 1.1 1 11.1 11 3.4 15 2.4
5 to 6
Male 0 0.0 7 2.8 - - 0 0.0 7 1.1
Female - - 5 1.9 1 11.1 6 1.8 12 1.9
6 to 7
Male 0 0.0 3 1.1 - - 1 0.3 4 0.6
Female - - 3 1.1 0 0.0 8 2.5 11 1.8
7 to 8
Male 1 3.0 2 0.8 - - 0 0.0 3 0.5
Female - - 4 1.5 1 11.1 7 2.2 12 1.9
8 to 9
Male 0 0.0 5 1.9 - - 1 0.3 6 1.0
Female - - 1 0.4 1 11.1 6 1.8 8 1.3
9 to 10
Male 1 3.0 3 1.1 - - 0 0.0 4 0.6
Female - - 1 0.4 0 0.0 3 0.9 4 0.6
10 to 11
Male 1 3.0 1 0.4 - - 0 0.0 2 0.3
Female - - 2 0.8 0 0.0 3 0.9 5 0.8
11 to 12
Male 1 3.0 5 1.9 - - 0 0.0 6 1.0
Female - - 4 1.5 1 11.1 4 1.2 9 1.4
Total 33 100.0 261 100.0 9 100.0 325 100.0 628 100.0
Chi Square (program by elapsed time) significant at .05
Chi Square (sex by elapsed time) not significant
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obtained  Mr ” i s  te s te d  a g a in s t the n u ll  hypothesis th a t  the  popu lation  
" r"  i s  in  f a c t  .00; th a t  no re la tio n sh ip  e x is ts .  An " r"  va lue  
s ig n if ic a n t  a t  the  .05 le v e l o f confidence means th a t  a t  most only 
f iv e  tim es in  100 t r i a l s  would an ' 'r ’1 o f such magnitude be observed 
from f lu c tu a tio n s  in  sampling alone i f  the population  " r ” were 
a c tu a lly  .00 .
As seen in  F igure  2, a p o s it iv e  though n e g lig ib le  r e la t io n ­
sh ip  e x is te d  between e lapsed  time befo re  employment was ob tained  and 
q u a r t i le  rank of the  g radua te , w ith  the exception of those who had 
p a r t ic ip a te d  in  home economics programs. Only among females in  
d is t r ib u t iv e  education  was the degree o f re la tio n sh ip  of s ig n if ic a n c e , 
in d ic a tin g  th a t  a longer period  o f time was requ ired  fo r  those o f 
lower academic s tan d in g  to  become employed. S u rp ris in g ly , a nega tive  
re la tio n sh ip  was observed among home economics respondents. However, 
the  number o f employed home economics tra in ee s  was extrem ely sm all 
and no tru e  c o r r e la t io n  should be in fe r re d .
Switching o f O ccupational F ie lds
One ex te n s iv e ly  used measure of vocationa l t r a in in g  e ff ic ie n c y  
i s  the degree to  which the  graduate e n te rs  and remains in  the 
occupational f i e ld  in  which he received  tra in in g . The im portance o f 
th is  measure as a c r i t e r io n  o f program e ffe c tiv en e ss  i s  su b je c t to  
questio n . Every v o c a tio n a l program includes both genera l and s p e c if ic  
occupational outcomes. In  a d d itio n , many occupations re q u ire  a 
knowledge of two o r more f i e ld s .  Conversely, s k i l l s  learned  in  one 
f ie ld  may be a p p lic a b le  in  ano ther. For example, the  a g r ic u l tu r a l
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Figure 2. C o rre la tio n  o f Elapsed Time, Graduation to F i r s t  Full-Time 
Job, w ith Academic Q u artile  Rank
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s tu d en t who lea rn s  t r a c to r  mechanics can, w ith very  l i t t l e  ad ap ta tio n , 
apply h is  s k i l l s  a s  an autom obile m echanic--an occupation considered 
to  be In  the f ie ld  o f tra d e s  and In d u s tr ie s . Another problem to be 
considered Is  th a t  v o c a tio n a l education programs In  any given school 
a re  g en era lly  q u ite  lim ite d  in  number and scope. Consequently, the  
s tuden t may e n ro ll  in  o f f ic e  education , fo r  example, even though h is  
c a re e r  o b jec tiv e  l i e s  in  b u s in e ss , because d is t r ib u t iv e  education 
i s  no t o ffered  in  h is  schoo l.
As an item  fo r  a n a ly s is ,  graduates were requested  to in d ic a te  
th e i r  f ie ld s  o f employment and th e i r  job t i t l e s  on the  q u estio n n a ire . 
From th is  in fo rm ation , occupational f ie ld s  o f employment were 
determined as shown in  Table V. Percentages of graduates employed 
in  th e i r  occupational t r a in in g  f ie ld s  ranged from a low o f 21.2 
percen t fo r a g r ic u l tu r a l  t r a in e e s ,  to  n early  50 percen t fo r 
d is t r ib u t iv e  and home economics p a r t ic ip a n ts ,  to a  high of 89.9 
percen t fo r o f f ic e  education  tr a in e e s —high ly  s ig n if ic a n t  d iffe ren ces  
according to the c h i square t e s t .
Probable reasons fo r  these  v a r ia tio n s  a re  revealed  by 
analyzing  sw itches made by male and female g radua tes . The most 
s ig n if ic a n t  cases o f  occupa tional sw itching were made by male 
a g r ic u ltu ra l  and d i s t r ib u t iv e  education  tra in e e s  who became trade  
and in d u s tr ia l  w orkers. The m ajo rity  o f a g r ic u l tu ra l  tra in e e s  
working in  trad e  and in d u s t r ia l  jobs were employed as welders and 
mechanics, jobs fo r  which they had received  tra in in g  in  off-farm  
a g r ic u ltu ra l  b u s in esse s , b u t in  businesses and in d u s tr ie s  having
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l i t t l e  re la t io n s h ip  to  a g r ic u ltu re .  Several d is t r ib u t iv e  respondents 
in d ic a te d  th a t  they had received  tra in in g  as mechanics or c o n s tru c tio n  
workers w hile  e n ro lled  in  d is t r ib u t iv e  educa tion --a  s i tu a t io n  condoned, 
although not p u b lic ize d , by some sym pathetic d i s t r ib u t iv e  education  
teachers because o p p o rtu n itie s  fo r  high school s tuden ts in  th e  s ta te  
to p a r t ic ip a te  in  trad e  and in d u s t r ia l  education programs a re  so 
extrem ely l im ite d .
Among fem ales sw itching occupational f i e ld s ,  the m ajor cases 
were d i s t r ib u t iv e  and home economics tra in e e s  who became o f f ic e  
w orkers. I f  th ese  g i r l s  had taken high school courses in  typ ing  and 
shorthand, as so many g i r l s  do, th is  sw itch was probably no t d i f f i c u l t  
to make. In  a d d itio n , knowledge and s k i l l s  acquired in  o th e r 
v o ca tio n a l f ie ld s  may be o f  considerab le  value in  c e r ta in  o f f ic e  jo b s .
Graduates who in d ic a te d  employment o u tside  th e i r  f ie ld s  of
a
t ra in in g  were asked the reason . The responses a re  summarized in  
Table VI. Of g raduates who had sw itched occupational f ie ld s  (and 
were aware o f i t ) ,  23.6 percen t o f the  a g r ic u l tu r a l ,  16 percen t o f 
the  d i s t r ib u t iv e ,  and 14.8 pe rcen t o f the  o f f ic e  tra in e e s  s ta te d  
th e re  were no jobs a v a ila b le  in  th e i r  a rea  o f tra in in g . The 
rem ainder o f g raduates who had switched occupational f ie ld s  claimed 
they decided they lik e d  ano ther job b e t te r ,  th e  o th er job paid  more, 
or had o th e r  reasons fo r  sw itch ing . I t  i s  q u ite  p o ss ib le  th a t  in  some 
cases an excess o f graduates a re  tra in e d  w ith re sp ec t to  lo c a l  job 
openings in  c e r ta in  f i e ld s .  I t  i s  a lso  w ith in  the realm  of p o s s ib i l i ty  
th a t  a d d it io n a l  emphasis needs to  be given to  job placement procedures.
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TABLE V
DEGREE TO WHICH EMPLOYED PARTICIPANTS REMAIN 
IN OCCUPATIONAL TRAINING FIELDS
F ie ld  of Cooperative Training
Occupational CAE DE_____  CHE COE
F ie ld  One Year 
A fte r Graduation No.
Per­
cen t No.
P er­
cen t No.
P er­
cent No.
P er­
cen t
A gricu ltu re
Male 7 21.2 7 2.7 - - 0 0.0
Female - - 0 0 .0 0 0.0 0 0.0
D is tr ib u tio n
Male 5 15.2 80 30.7 - - 4 1.2
Female - - 47 18.0 1 11.1 10 3.1
Home Economics
Male 0 0 .0 2 . 0 .8 - - 0 0.0
Female - - 4 1.5 4 44.5 1 0.3
O ffice
Male 0 0 .0 4 1.5 - - 9 2.8
Female - - 28 10.7 2 22.2 283 87.1
Trades or Industry  
Male 19 57.6 65 24.9 7 2.2
Female - - 10 3 .8 1 11.1 6 1.8
Other
Male 2 6.0 11 4 .3 - - 0 0.0
Female - - 3 1.1 1 11.1 5 1.5
T otal 33 100.0 261 100.0 9 100.0 325 100.0
Chi Square (program by occupational area) s ig n if ic a n t  a t  .01
Chi Square (sex by occupational a rea) s ig n if ic a n t  a t  .05
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TABLE VI
REASON EMPLOYED PARTICIPANTS WERE NOT WORKING 
IN FIELDS OF HIGH SCHOOL TRAINING
F ie ld  of C ooperative Training
CAE DE CHE COE
Reasons 1No.
P e r­
cent No.
P er­
cent No.
Per­
cent No.
P er­
cent
No job a v a ila b le  in  
area  tra in ed  fo r  
Male 4 23.5 15 15.0 1 3.7
Female - - 1 1.0 0 0.0 3 11.1
Decided they lik ed  
o ther job b e t te r  
Male 8 47 .1 27 27.0 3 11.1
Female - - 13 13.0 4 80.0 4 14.8
Other job paid  more 
Male 3 17.6 24 24.0 5 18.5
Female - - 6 6.0 1 20.0 4 14.8
Other reasons 
Male 2 11.8 7 7.0 1 3.7
Female - - 7 7.0 0 0.0 6 22.3
Total 17 100.0 100 100.0 5 100.0 27 100.0
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Graduates Remaining w ith Their Cooperative Employer
A pparently  one o f the reasons businesses p a r t ic ip a te  in  a 
co o p era tiv e  v o ca tio n a l education  program i s  to  ga in  the  advantage 
o f secu rin g  fu l l- t im e  employees whose c a p a b il i t ie s  and work h a b its  
have been observed over a period  of time and who a re  fa m ilia r  w ith 
th e  b u sin ess  and i t s  modus operand!.
Data in  Figure 3 rev e a l th a t  th e re  i s ,  on the  p a r t  o f cooper­
a t in g  em ployers, obvious s a t is f a c t io n  w ith coopera tive  t r a in e e s .  Even 
in  a job market where supply i s  fa r  g re a te r  than demand, approxim ately 
th re e  ou t o f  every four d is t r ib u t iv e  and o f f ic e  education  tra in e e s , 
and approxim ately  h a lf  the  a g r ic u ltu ra l  and home economics tra in e e s  
had worked fo r  th e i r  cooperative  employers s ince  high  school g raduation . 
With the  exception  o f  a g r ic u l tu ra l  tra in e e s , approxim ately four o f 
every ten  employed respondents were s t i l l  working fo r  th e i r  cooperative  
firm s a y ear a f t e r  high school g raduation . When th e  c h i square t e s t  
was ap p lied  to these  d a ta , s ig n if ic a n t  d iffe ren c e s  were observed among 
respondents o f the four programs, due to the g re a te r  p roportions o f 
o f f ic e  and d is t r ib u t iv e  tra in e e s  who had worked fo r  th e i r  cooperative  
employers s in ce  g raduation . S ig n if ic a n t d iffe re n c e s  were a lso  d e tec ted  
between male and female respondents, because o f the g re a te r  p roportion  
o f  fem ales employed by th e i r  cooperative  firm s a t  the time o f the study .
Although some coo rd ina to rs m aintain an agreement w ith  cooper­
a t iv e  firm s d iscourag ing  the employer from h ir in g  the  tra in e e  upon 
g radua tion  so th a t  the same tra in in g  s ta t io n  can be used year a f t e r  
y e a r , th is  p ra c tic e  i s  ev id en tly  not ex ten siv e ly  follow ed in  the s t a te .
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Group A Group B Group C
Group A: Employed by cooperative  firm  one year a f te r  g raduation .
Group B: Had worked fo r cooperative  firm  since g raduation  but
not employed th ere  a t  time of survey.
Group C: Had not worked fo r cooperative  firm  since graduation .
CAE (N = 33)
DE (N = 261)
CHE (N = 9)
COE (N = 325)
Grand Mean (N = 628)
Figure 3. Degree to  which R a rtic ip an ts  Remained with T heir High 
School Cooperative Program Employers
Number o f Jobs Held
Although you th fu l high school g radua tes a re  noted fo r  th e i r  
job-hopping tendencies , the m ajority  o f  c o o p era tiv e  program tra in e e s  
had remained w ith  a s in g le  employer during  th e i r  f i r s t  year ou t o f 
high school. As shown in  Table VII, percen tages o f  graduates holding 
only one job during  the  year ranged from 51.5 fo r  a g r ic u l tu r a l  
responden ts, 63.7 and 68.6 fo r  d is t r ib u t iv e  and o f f ic e  tra in e e s  
re s p e c tiv e ly , to 88.9 fo r  cooperative home economics p a r t ic ip a n ts .  
These d iffe re n c e s  were not s ig n if ic a n t . Of the  628 graduates rep re ­
sented  in  Table V II, only 32, or 5.1 p e rc e n t, had he ld  more than two 
jobs during  the  y e a r. S ig n if ic an t d iffe re n c e s  were noted between male 
and female respondents w ith regard to th e  number o f  jobs held  since  
g radua tion , due to  a g re a te r  proportion  o f  males ho ld ing  two or more 
jobs during  the  p e rio d . I t  i s  probable th a t  job openings were not 
as p le n t i f u l  as in  previous years. I f  so , th is  perhaps had a 
s ta b i l iz in g  in flu en ce  on the graduates and made i t  more d i f f i c u l t  
fo r  them to  change jo b s.
When those graduates who had held  two jobs o r  more during the 
year were asked the  reason fo r  leaving th e i r  f i r s t  jo b , the major 
reason given by respondents o f a l l  programs was th a t  they had found 
a b e t t e r  job . The o th er im portant reason given fo r  leav ing  the  f i r s t  
job was because o f d is s a t is f a c t io n  w ith i t .  Of th e  206 graduates 
responding to  th is  questio n , only 51, o r  24.3 p e rc e n t, gave o th er 
reasons fo r  leav ing  th e i r  f i r s t  job, such as be ing  la id  o f f ,  job was 
ab o lish ed , d ism issed , re tu rned  to school, and o th e r  reasons, ftiese
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TABLE VII
FULL-TIME JOBS HELD BY PARTICIPANTS DURING FIRST 
YEAR AFTER HIGH SCHOOL GRADUATION
F ie ld  o f Cooperative T raining
CAE DE CHE COE
Number of 
Jobs Held No.
P e r­
cen t No.
P e r­
cent No.
P er­
cent No.
P er­
cent
One
Male 17 51.5 102 39.1 - - 14 4.3
Female - - 64 24.6 8 88.9 209 64.3
Two
Male 12 36.4 51 19.5 - - 6 1.8
Female - - 23 8.8 1 11.1 89 27.4
Three
Male 3 9.1 10 3.8 0 0.0
Female - - 4 1.5 0 0.0 7 2.2
Four
Male 1 3.0 5 1.9 - - 0 0.0
Female - - 1 0 .4 0 0.0 0 0.0
Five
Male 0 0 .0 1 0 .4 - - 0 0.0
Female - - 0 0.0 0 0.0 0 0.0
T otal 33 100.0 261 100.0 9 100.0 325 100.0
Chi Square (program by number o f jobs held) not s ig n if ic a n t
Chi Square (sex by number o f jo b s held) s ig n if ic a n t  a t  .01
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TABLE VIII
REASON COOPERATIVE VOCATIONAL EDUCATION PARTICIPANTS LEFT 
THEIR FIRST JOBS AFTER HIGH SCHOOL GRADUATION
F ie ld  of Cooperative T rain ing
CAE DE CHE COE
Reason Given For 
Leaving F i r s t  Job No.
P er­
cent No.
Per­
cent No.
P er­
cent No.
P er­
cent
Got a b e t te r  job 
Male 6 37.5 38 40.9 4 4.2
Female - - 16 17.2 1 100.0 52 54.8
D is s a t is f ie d  w ith 
the  job
Male 4 25.0 12 12.9 - 1 1.1
Female - - 1 1.1 0 0 .0 17 17.9
Layed o ff
Male 3 18.9 6 6 .4 - - 0 0.0
Female - - 1 1.1 0 0.0 4 4.2
Dismissed
Male 0 0.0 1 1.1 - - 0 0.0
Female - - 1 1.1 0 0.0 2 2.1
Job abolished
Male 1 6.2 0 0 .0 - - 0 0.0
Female - - 1 1.1 0 0 .0 3 3.1
R eturn to  school
Male 1 6.2 8 8.6 - - 1 1.1
Female - - 3 3 .2 0 0 .0 3 3.1
O ther reason
Male 1 6.2 2 2.1 - - 0 0.0
Female - - 3 3.2 0 0.0 8 8.4
T ota l 16 100.0 93 100.0 1 100.0 95 100.0
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da ta  a re  p resen ted  in  Table V III . Most o f the respondents l i s t i n g  
"o th er reason" fo r  leav ing  the  f i r s t  job in d ica ted  th a t  e i th e r  they 
had moved to  ano ther community w ith  th e i r  paren ts o r , in  the case 
o f fem ales, w ith  th e i r  husbands, s ince  graduation .
S a la r ie s  Received by P a r t ic ip a n ts
One fa c to r  in  the  r e la t iv e  d e s i r a b i l i ty  o f any job i s  the 
s a la ry  i t  pays. Comparative ra te s  o f pay received  upon completion 
of various v o c a tio n a l c u r r ic u la  may a lso  e x e r t  an in fluence  on the 
e a r l ie r  d ec is io n  made by th e  studen t o f which program to  choose—th a t  
i s ,  i f  a choice i s  a v a i la b le .
A f a r  g re a te r  p ro p o rtio n  o f  cooperative  a g r ic u ltu ra l  education  
p a r t ic ip a n ts  received  s a la r ie s  above $75 per week than d id  th e i r  c la s s ­
mates in  o th er programs, as seen in  Figure 4 . Conversely, a f a r  g re a te r  
proportion  o f home economics tra in e e s  received  le s s  than $76 per week 
than did  respondents o f o th e r  programs. Highly s ig n if ic a n t  d iffe re n c e s  
were noted among programs in  th is  regard . Highly s ig n if ic a n t  d i f f e r ­
ences were a lso  observed when the  two sexes were compared w ith re sp ec t 
to  s a la r ie s  rece iv ed , w ith  males earn ing  s ig n if ic a n t ly  h igher s a la r ie s  
than fem ales.
Because o f the  in flu e n ce  o f g re a te r  numbers o f males in  
d is t r ib u t iv e  programs, a h igher percentage o f d is t r ib u t iv e  tra in e e s  
made weekly s a la r ie s  in  excess o f  $100 than d id  o f f ic e  education 
tra in e e s , as observed in  Table IX which compares weekly s a la r ie s  o f 
graduates by program and sex . A fu r th e r  a n a ly s is  o f d a ta  in  Table IX 
rev ea ls  th a t  480 o f  the  e n t i r e  628 graduates rep resen ted , or 76.4
Pe
rc
en
t
Less than $50 $51 - $75 $76 - $100 $101 - $125 $126 - $150 Over S150
Figure 4. Weekly S a la rie s  of Employed P a rtic ip a n ts  .
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TABLE IX
SALARIES OF EMPLOYED PARTICIPANTS
_______ F ie ld  of Cooperative Training_____________
CAE DE CHE COE
P er- P er- P er- Per-
Weekly S alary______No. cen t No. cen t No. cent No. cent
Less th an  $50
Male 1 3.0 2 0 .8 - - 0 0.0
Female - - 8 3.1 2 22.2 10 3.1
$51 to  $75
Male 3 9.1 39 14.9 - - 5 1.5
Female - 57 21.8 5 55.6 125 38.5
$76 to  $100
Male 14 42.4 58 22.2 - - 5 1.5
Female - - 22 8.4 1. 11.1 146 44.9
$101 to  $125
Male 8 24.3 36 13.8 - - 6 1.9
Female - - 3 1.1 1 11.1 22 6.8
$126 to  $150
Male 3 9.1 26 10.0 - - 2 0.6
Female - - 1 0.4 0 0.0 1 0.3
More th an  $150
Male 4 12.1 8 3.1 - - 2 0.6
Female - - 1 0 .4 0 0.0 1 0.3
T o ta l 33 100.0 261 100.0 9 100.0 325 100.0
Chi Square (sex by sa la ry ) s ig n if ic a n t  a t  .01
Chi Square (program by sa la ry ) s ig n if ic a n t  a t  .01
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p e rc en t, had s a la r ie s  o f $51 to $100 per week; 23, o r 3.7 p e rcen t, 
had weekly s a la r ie s  o f $50 or le s s ;  and 125, o r 19.9 p e rcen t, had 
weekly s a la r ie s  above $100.
C o rre la tio n  o f S alary  w ith Academic Q u a rtile  Rank
The c o e f f ic ie n t  o f c o rre la t io n  s t a t i s t i c a l  procedure was 
used to  determ ine i f  a re la tio n sh ip  e x is te d  between the  g ra d u a te 's  
academic q u a r t i le  rank and h is  weekly s a la ry . As seen in  F igure 5, 
any re la tio n s h ip  th a t  e x is te d  was extrem ely sm all, w ith  a s ig n if ic a n t  
bu t very  s l ig h t  negative  c o rre la t io n  p re sen t only among female 
coopera tive  o f f ic e  education p a r t ic ip a n ts .  A negative  c o r re la t io n , 
in  th is  case , in d ic a te s  th a t  weekly s a la r ie s  were le s s  among graduates 
o f lower academic stand ing . Oddly enough, in  the cooperative  
a g r ic u l tu r a l  education  program a p o s it iv e  c o r r e la t io n  was observed, 
in d ic a tin g  th a t  respondents o f lower academic stand ing  received  
h ig h er s a la r ie s  than those in  the upper q u a r t i le  ranks. From th is  
in fo rm ation , one could say th a t  academic performance o f the g raduate 
had l i t t l e  to  do w ith  the sa la ry  he received  a f t e r  high school 
g rad u a tio n .
Aside from c o r re la t io n , lin e s  o f re g re ss io n  in  F igure 5 
p o in t ou t very  po ignan tly  d iffe re n c e s  in  s a la ry  le v e ls  between male 
and fem ale coopera tive  v o ca tio n a l education  p a r t ic ip a n ts .
How T rainees Located Their Jobs
An employment opportun ity  fo r  an in d iv id u a l e x is ts  only when 
the  cand idate  meets q u a lif ic a tio n s  fo r  th e  jo b , i s  cognizant o f the 
opening, and takes s tep s  to  secure the  p o s i t io n . In  o rder to  determ ine
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$75
$50
1 2 43
.15
Q u artile  Rank 
CAE
$150 (M) N -  169 
(F) N -  92
r  = -.02
$75
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$50
1 42 3
Q u a rtile  Rank 
DE
$150 $150
(F) N = 305
$125 «$ 125
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” $100 
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S  $75
$100
-.1 8
$75 r  = -.13*
$50 $50
- .1 1
431 2
Q u artile  Rank Q u a rtile  Rank
CHE COE
------------- Males
------------ Females
* S ig n if ic a n t a t  the  .05 le v e l o f confidence
Figure 5. C o rre la tio n  of Weekly Salary  w ith Academic Q u a rtile  Rank
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how cooperative  tra in e e s  moved from the school and in to  the labor 
fo rce , respondents were asked how they located  th e i r  f i r s t  jo b s .
Table X shows the  responses given.
L argely  because so many tra in ee s  remained on th e  job  w ith 
th e i r  coopera tive  employers a f t e r  g raduation , the cooperative  
v o ca tio n a l teach e rs  were c re d ite d  w ith a ss is ta n c e  in  lo c a tin g  the 
f i r s t  job  by approxim ately s ix - te n th s  o f the o f f ic e  respondents, 
o n e -th ird  o f th e  d is t r ib u t iv e  and home economics t r a in e e s ,  and 
o n e - f if th  o f th e  a g r ic u l tu r a l  p a r t ic ip a n ts , o r 41.4  percen t o f  a l l  
respondents. Previous s tu d ies  have shown th a t  te a c h e r -a s s is te d  
placement i s  common among vocationa l programs because o f th e  co n tac ts  
m aintained by the in s t ru c to r s  w ith employers in  th e i r  p a r t ic u la r  
f ie ld s .
N early o n e-fo u rth  o f a l l  graduates were a s s is te d  in  lo ca tin g  
th e i r  f i r s t  jobs by fr ien d s  or r e la t iv e s .  This method was in d ic a te d  
by 39.4 percen t o f the a g r ic u l tu ra l  tra in e e s , 33.3 p e rcen t o f  the 
d is t r ib u t iv e  p a r t ic ip a n ts ,  22.2 percen t o f the home economics t ra in e e s , 
and 16.5 pe rcen t o f  the  o f f ic e  respondents. O ther s tu d ie s  have a lso  
in d ica ted  th a t  f r ie n d s  and re la t iv e s  a re  common sources o f a s s is ta n c e  
fo r  lo ca tin g  job o p p o rtu n itie s  in  the lo ca l v ic in i ty .
Another one-fou rth  of a l l  respondents loca ted  th e i r  f i r s t  jobs 
by d i r e c t  a p p lic a tio n  to  the  business o r firm . Approximately o n e -th ird  
o f the a g r ic u l tu r a l ,  d i s t r ib u t iv e ,  and home economics tra in e e s  u t i l i z e d  
th is  method w hile  only 17.2 percen t o f the  o f f ic e  tra in e e s  obtained 
th e i r  f i r s t  jobs in  th is  manner.
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Jo b -o rien ted  tra in e e s  gave l i t t l e  c r e d i t  to  school counselors 
fo r  help  in  job placem ent, as only n ine o f the  628 respondents 
claim ed a s s is ta n c e  from co u n se lo rs .
Although i t  was in d ic a te d  th a t  very  l i t t l e  a s s is ta n c e  was 
ob tained  from the S ta te  Employment S erv ice , p r iv a te  employment 
ag en c ies , o r  o th er sou rces, i t  should be noted th a t  these d a ta  have 
re fe ren ce  only to  how a job was loca ted  and no inform ation i s  given 
concerning methods o f job search  used unsu ccessfu lly .
S ig n if ic a n t d if fe re n c e s , d e tec ted  by the ch i square t e s t ,  
e x is tin g  among the four programs and between the  two sexes were 
la rg e ly  due to  the  g re a te r  p ro p o rtio n  o f o f f ic e  tra in e e s  who received 
a s s is ta n c e  from th e ir  te a c h e r-co o rd in a to rs .
Geographic M obility
The problem of labo r fo rce  m o b ility  a r is e s  when vocationa l 
educators and school p lanners a ttem pt to  determ ine which job market 
to  prepare  studen ts fo r—lo c a l ,  re g io n a l, o r n a tio n a l. The d ec is ion  
reached determ ines, to  some e x te n t, the  v o ca tio n a l programs to be 
o ffe red  in  a given school.
Since v o ca tio n a l programs a t  the  secondary school le v e l a re  
la rg e ly  under lo ca l c o n tro l ,  programs a re  g en era lly  o ffered  to  meet 
the needs o f  the  lo ca l community w ith  an apparent d isregard  fo r  job 
o p p o rtu n itie s  on a n a tio n a l b a s is .  However, some f ie ld s  o f vocationa l 
t r a in in g  do have u n iv e rsa l a p p lic a tio n , w hile o th ers  a t  l e a s t  provide 
c e r ta in  s k i l l s  which a re  u se fu l in  many reg ions o f the  country .
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TABLE X
HOW EMPLOYED PARTICIPANTS LOCATED THEIR FIRST 
JOBS AFTER HIGH SCHOOL GRADUATION
________ F ie ld  of C ooperative Training____________
CAE DE CHE COE
Per- P er- Per- P er-
Method Used________ No. cent No. cen t No. cent No.  cen t
Through cooperative  
voca tiona l teacher 
Male 7 21.2 28 10.7 5 1.5
Female - - 37 14.2 3 33.3 180 55.4
Through school 
counselor 
Male 0 0.0 4 1.5 1 0.3
Female - - 2 0 .8 0 0.0 2 0 .6
D irect a p p lic a tio n  
to  business or firm  
Male 12 36.4 63 24.0 6 1 .8
Female - - 26 10.0 3 33.3 50 15.4
Through a fr ie n d  
or r e la t iv e  
Male 13 39.4 68 26.0 7 2.2
Female - - 19 7.3 2 22.2 46 14.3
Through p r iv a te  
employment agency 
Male 0 0.0 4 1.5 1 0 .3
Female - - 2 0 .8 0 0.0 14 4 .3
Through S ta te  
Employment S erv ice  
Male 0 0.0 2 0 .8 0 0 .0
Female - - 2 0 .8 0 0.0 4 1.2
Through newspaper 
advertisem ent 
Male 1 3.0 0 0 .0 0 0 .0
Female - - 2 0 .8 1 11.1 3 0 .9
Other methods 
Male 0 0.0 0 0.0 _ _ 0 0.0
Female - - 2 0 .8 0 0.0 6 1.8
T otal 33 100.0 261 100.0 9 100.0 325 100.0
Chi Square (program by method) s ig n if ic a n t  a t  .01
Chi Square (sex by method) s ig n if ic a n t  a t  .01
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Data gathered in  th is  study , l ik e  o th e rs  reveiw ed, in d ic a te  
th a t  th e  g re a t m ajo rity  o f v o ca tio n a l education  p a r t ic ip a n ts  pursue 
jobs very  c lo se  to  home. In  f a c t ,  83.9 pe rcen t o f a l l  respondents 
were working in  th e i r  home towns or communities, and 96.2 percen t 
were working w ith in  50 m iles from home, one year a f t e r  g raduation .
A g ric u ltu ra l and home economics respondents were employed 
o u ts id e  th e i r  home towns in  s ig n if ic a n t ly  g re a te r  p roportions than 
were d i s t r ib u t iv e  and o f f ic e  education tra in e e s , as seen in  Table XI.
Of the  t o ta l  628 p a r t ic ip a n ts  rep resen ted , only 13, o r 2 .1  pe rcen t, 
were working more than 100 m iles from home. D ifferences e x is tin g  
between sexes in  th is  regard  were not s ig n i f ic a n t .
Data from th is  study , as w ell as those rep o rted  in  re la te d  
l i t e r a t u r e ,  seem to  in d ic a te  th a t  young people tend to be q u ite  
r e lu c ta n t  to  take advantage o f job o p p o rtu n itie s  which e x is t  o u ts id e  
th e  home a re a , a s i tu a t io n  to  be c a re fu lly  considered  by school 
o f f i c i a l s  in  planning v o ca tio n a l programs.
A dd itiona l T rain ing  Received by P a r tic ip a n ts
To a s c e r ta in  the  e x te n t to  which employers o f  coopera tive  
v o c a tio n a l education  tra in e e s  provide a d d itio n a l t r a in in g ,  p a r t ic ip a n ts  
were asked "Are you considered a tra in e e  in  your p re sen t p o s itio n ? "
I f  the g raduate answered in  the  a ff irm a tiv e , he was asked to  define  
h is  s ta tu s  fu r th e r ,  i . e . ,  whether he was considered  an a p p re n tic e , a 
m anagerial t r a in e e , a job t ra in e e , o r in  ano ther ca tego ry . The 
responses to  th is  q uestion  a re  l i s te d  in  Table X II. I f  the  answer 
was n e g a tiv e , the  respondent was then asked i f  h is  employer had
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TABLE XI
GEOGRAPHIC MOBILITY OF EMPLOYED COOPERATIVE 
VOCATIONAL EDUCATION PARTICIPANTS
F ie ld  of Cooperative Training
CAE DE CHE COE
D istance From 
Home Town to  Job No.
P er­
cent No.
P er­
cent No.
Per­
cent No.
P e r­
cent
In  home town
Male 20 60.6 137 52.5 - - 14 4 .3
Female - - 83 31.8 6 66.7 267 82.2
W ithin 50 m iles
Male 9 27.3 23 8.8 - - 4 1.2
Female - - 7 2.7 3 33.3 31 9.6
51 to  100 m iles
Male 3 9.1 3 1.1 - - 0 0.0
Female - - 0 0.0 0 0.0 3 0.9
101 to  150 m iles
Male 1 3 .0 1 0.4 - - 1 0.3
Female - - 0 0.0 0 0.0 0 0 .0
151 to  200 m iles
Male 0 0.0 2 0.8 - - 1 0.3
Female - - 1 0 .4 0 0.0 2 0.6
200 m iles or more
Male 0 0.0 3 1.1 - - 0 0.0
Female - - 1 0.4 0 0.0 2 0.6
T otal 33 100.0 261 100.0 9 100.0 325 100.0
Chi Square (program by d is tan c e ) s ig n if ic a n t  a t  .01
Chi Square (sex by d is tan c e ) no t s ig n if ic a n t
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provided on -the-job  tr a in in g  and /o r formal tra in in g , such as sh o rt 
co u rses , sp e c ia l c la s s e s ,  o r se rv ic e  sch o o ls , in  h is  p resen t job . 
These d a ta  a re  p resen ted  in  Table X III . T herefore, an a ff irm a tiv e  
response from a graduate  in d ic a tin g  a d d itio n a l tra in in g  provided 
by h is  employer appears only in  Table XII o r in  Table X III , no t 
in  both .
An an a ly s is  o f  d a ta  in  Table XII revea ls  th a t  22.9 percen t 
o f a l l  respondents employed fu l l- t im e  considered themselves in  a 
t ra in in g  p o s itio n  one year a f t e r  h igh school g raduation , although 
the  percentage v a ried  somewhat among programs. L arger proportions 
o f d is t r ib u t iv e  and a g r ic u l tu r a l  respondents were in  tra in in g  
p o s itio n s  than were home economics and o f f ic e  t r a in e e s .  From 10.7 
to  12.1 percen t o f the d i s t r ib u t iv e ,  home economics, and a g r ic u l tu ra l  
p a r t ic ip a n ts  were in  a p p re n tic esh ip  programs, whereas le s s  than one 
percent, o f the  o f f ic e  t ra in e e s  were in  such p o s itio n s . Since many 
d is t r ib u t iv e  and a g r ic u l tu r a l  tra in e e s  found employment in  trad es  and 
in d u s t r ia l  jobs where a p p re n tic e sh ip  programs a re  more common, th is  
was no t su rp r is in g .
An a d d itio n a l 10 percen t o f the  d i s t r ib u t iv e ,  6 .1  percen t o f 
the a g r ic u l tu ra l ,  and 0 .9  p e rcen t o f  the  o f f ic e  education  respondents 
were employed as m anagerial t r a in e e s .  The la rg e s t  group of t ra in e e s , 
however, were job tr a in e e s —those  com pleting a tra in in g  period  before 
employment i s  considered  perm anent. In  th i s  category  were 18.2 per­
cen t o f the  a g r ic u l tu r a l ,  16.1 p e rcen t o f  the  d is t r ib u t iv e ,  11.1 
percen t of the home economics, and 5 .8  percen t o f the  o f f ic e  
education  respondents.
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TABLE XII
TRAINING POSITIONS OF EMPLOYED COOPERATIVE 
VOCATIONAL EDUCATION PARTICIPANTS
F ield  of C ooperative T rain ing
CAE DE CHE COE
T rain ing  P o s itio n No.
P er­
cent No.
P e r­
cen t No.
Per­
cent No.
P er­
cent
None
Male 21 63.6 85 32.5 16 4.9
Female - - 77 29.5 7 77.8 278 85.6
A pprentice
Male 4 12.1 28 10.7 - - 1 0.3
Female - - 0 0 .0 1 11.1 2 0.6
M anagerial T rainee
Male 2 6.1 24 9.2 - - 2 0.6
Female - - 2 0 .8 0 0.0 1 0.3
Job Trainee 
Male 6 18.2 30 11.5 1 0.3
Female - - 12 4 .6 1 11.1 18 5.5
Other
Male 0 0.0 2 0 .8 - - 0 0.0
Female - - 1 0 .4 0 0.0 6 1.9
T otal 33 100.0 261 100.0 9 100.0 325 100.0
79
In  a d d itio n  to  graduates employed in  tra in in g  p o s itio n s , an 
exam ination o f da ta  in  Table X III in d ic a te s  th a t  43 .8  percen t of a l l  
employed respondents received  on -th e-jo b  tra in in g  o f vary ing  duration  
from th e i r  employers. From 8 .8  to  11.1 percen t o f  th e  p a r t ic ip a n ts  o f 
v a rio u s programs had experienced one week o r le s s  o f on-the-job  
t r a in in g , obviously only an o r ie n ta t io n  to  business procedures followed 
by the employer. The m a jo rity  o f respondents claimed a tra in in g  period 
of one week to  one month in  d u ra tio n , w ith  a  low o f 15.8 percent o f the 
d is t r ib u t iv e  tra in e e s  to  a  h igh  o f 33.3 percen t o f the  home economics 
tra in e e s  in  th is  ca tego ry . Except fo r  p a r t ic ip a n ts  in  home economics 
programs who received  no o n -th e -jo b  tr a in in g  in  excess o f one month 
d u ra tio n , a s u rp r is in g ly  la rg e  number o f graduates d id  experience 
ex tensive  on -the-job  tr a in in g , ranging from 9.9 percen t o f the 
d is t r ib u t iv e  tr a in e e s , to  13.9 percen t o f the o f f ic e  tra in e e s , and up 
to  15.2 percen t o f th e  a g r ic u l tu r a l  education  respondents.
None of the coopera tive  home economics respondents received 
formal tra in in g  in  the  form o f  sp e c ia l  c la s s e s ,  sh o rt cou rses , or 
se rv ice  schools. However, approxim ately one-e igh th  o f the p a r t i c i ­
pan ts in  o ther programs had undergone some type o f form al tra in in g  
in  ad d itio n  to  o n -the-job  tr a in in g .
Since a l l  graduates who had received  formal tra in in g  had a lso  
undergone on -the-job  tr a in in g  w ith  th e i r  employers, by combining data  
in  Tables XII and X III i t  can be seen th a t  tw o -th ird s  o f a l l  employed 
respondents had received  or were engaged in  some type o f a d d itio n a l 
tra in in g  in  the jobs they held  one year a f t e r  high school g raduation .
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TABLE XIII
ON-THE-JOB AND FORMAL TRAINING 
PROVIDED BY EMPLOYERS
__________ F ie ld  o f C ooperative T raining_____________
CAE DE CHE COE
T raining P er- P er- P er- Per-
Provided No. cen t No. cen t No. cent No. cent
O n-the-job tra in in g
None
Male 18 54.5 125 47.9 - - 14 4.3
Female - - 46 17.6 5 55.6 145 44.6
Less than one 
Male
week
3 9.1 7 2.7 2 0.6
Female - - 16 6.1 1 11.1 31 9.5
One week to  one month 
Male 7 21.2 21 8.1 2 0.6
Female - - 20 7.7 3 33.3 86 26.5
More than one 
Male
month
5 15.2 16 6.1 2 0.6
Female - - 10 3.8 0 0.0 43 13.3
T otal 33 100.0 261 100.0 9 100.0 325 100.0
Formal tra in in g  
Not provided
Male 29 87.9 150 57.5 - - 16 4.9
Female - - . 78 29.9 9 100.0 261 80.3
Provided
Male 4 12.1 19 7.3 - - 4 1.2
Female - - 14 5.3 0 0.0 44 13.6
T otal 33 100.0 261 100.0 9 100.0 325 100.0
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D if f ic u l t ie s  Encountered In  A djusting  to the  Work-World
As a means o f determ ining the Importance of sp e c if ic  problem 
areas which may cause d i f f ic u l ty  in  making the  t r a n s i t io n  from school 
to the  world o f work, cooperative  v o ca tio n a l education p a r t ic ip a n ts  
were asked to r a te  15 problem a reas  w ith  re sp e c t to  the  degree o f 
d i f f i c u l ty  they had experienced in  each. The follow ing ra t in g  sca le  
was used to  analyze the degree o f d i f f i c u l ty  respondents in d ic a te d  in  
each problem a re a : 1 - Very d i f f i c u l t ;  2 - Somewhat d i f f i c u l t ;
3 - S lig h tly  d i f f i c u l t ;  and 4 - Not d i f f i c u l t .
The a n a ly s is  o f va riance  s t a t i s t i c a l  procedure was u t i l i z e d  
to  a s c e r ta in  whether s ig n if ic a n t  d iffe re n c e s  ex is ted  among ra tin g s  
made by each o f the  four v o c a tio n a l program groups, and a lso  between 
male and female respondents. To t e s t  th e  n u l l  hypothesis th a t  no tru e  
d iffe re n c e s  e x is te d  among the  mean ra t in g s  o f  the groups, the  "among 
means" v a rian ce  was divided by the "w ith in  groups" variance  and the  
s ig n if ic a n c e  o f the  re s u ltin g  v a rian ce  (F) r a t io  was determ ined. An 
F - ra t io  s ig n if ic a n t  a t  the .05 le v e l o f  confidence means th a t  not 
more than f iv e  times in  100 t r i a l s  would a d iffe re n c e  of such 
magnitude appear due to sampling f lu c tu a tio n s  i f  the  tru e  d iffe ren c e  
among means were zero . In  using  a n a ly s is  o f variance  procedures to 
analyze mean d iffe ren ces  obtained  from a r a t in g  sc a le , an underly ing 
continuum of the sc a le  i s  assumed.
Responses o f cooperative v o c a tio n a l education  p a r t ic ip a n ts  
w ith refe ren ce  to  d i f f i c u l t i e s  encountered in  various problem areas 
a re  p resen ted  in  Table XIV. Mean responses among tra in e e s  o f the  
four programs were remarkably s im ila r , w ith  the  degree o f d i f f ic u l ty
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expressed in  only two problem a reas d if f e r in g  s ig n if ic a n t ly , those 
being "Basic job s k i l l s  and techniques" and "O perating machines and 
equipm ent." In  both c a se s , o f f ic e  education  respondents expressed 
th e  l e a s t  d i f f i c u l ty  in  th ese  a re a s , w hile  home economics tra in ee s  
in d ic a te d  the g re a te s t  amount o f d i f f i c u l ty  followed by d is t r ib u t iv e  
and a g r ic u l tu ra l  p a r t ic ip a n ts .
When mean ra t in g s  o f problem a reas  expressed by males and 
fem ales were compared, four a re a s  o f s ig n if ic a n c e  emerged, w ith males 
in d ic a tin g  g re a te r  degrees o f  d i f f i c u l t y  in  every case . These 
problem areas were: "W riting job a p p lic a t io n s ,"  "Business ru le s  and 
re g u la tio n s ,"  "Keeping and using  business re c o rd s ,"  and "Preparing 
r e p o r t s ."  In  a d d itio n , "Business E nglish  usage" approached 
s ig n if ic a n c e , again  w ith  males expressing  the  g re a te s t  degree of 
d i f f i c u l ty .  In  only one o f the  15 problem a reas d id  males in d ic a te  
le s s  d i f f ic u l ty  than fem ales, th a t  being "S a tis fy in g  superv iso r w ith 
volume o f work."
F urther a n a ly s is  o f da ta  in  Table XIV rev ea ls  th a t  o f a l l  
problem areas l i s t e d ,  "L ocating s u i ta b le  job openings" was ra ted  the  
a rea  of g re a te s t  d i f f i c u l ty  by respondents o f a l l  programs and of both 
sex es . When one considers the  la rg e  number o f graduates remaining 
w ith  th e i r  cooperative  employers who, consequently , had no d i f f ic u l ty  
in  th is  a re a , i t  becomes q u ite  obvious th a t  those who were forced to  
seek employment elsew here a f t e r  g raduation  d id  experience ra th e r  
severe  com plica tions. This suggests th a t  v o ca tio n a l teachers should 
emphasize and s treng then  in s t ru c t io n  in  job lo c a tio n  s k i l l s .
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TABLE XIV
DIFFICULTIES ENCOUNTERED BY COOPERATIVE VOCATIONAL EDUCATION 
PARTICIPANTS IN ADJUSTING TO THE WORK WORLD
Problem Mean Ratine Mean Ratine Grand
Areas CAE DE CHE COE F-Ratio Male Female F-Ratio Mean
Locating suitable 
job openings 2.72 2.97 2.33 3.06 1.43 2.84 3.08 1.92 2.99
Writing job 
applications 3.56 3.70 3.78 3.77 0.21 3.63 3.78 3.74* 3.73
Job interviews 3.69 3.66 3.67 3.66 0.23 3.64 3.68 1.27 3.66
Basic job skills 
and techniques 3.38 3.32 3.00 3.63 3.67* 3.30 3.58 2.38 3.48
Operating machines 
and equipment 3.75 3.56 3.00 3.82 8.29** 3.61 3.74 0.03 3.70
Business rules 
and regulations 3.88 3.72 4.00 3.86 2.08 3.67 3.87 10.78** 3.80
Getting along with 
fellow employees 3.91 3.92 4.00 3.92 0.37 3.92 3.92 0.11 3.92
Getting along with 
supervisor 3.91 3.83 3.89 3.86 0.49 3.83 3.86 0.48 3.85
Following directions 
of supervisor 3.97 3.92 4.00 3.90 0.59 3.91 3.92 3.30 3.91
Satisfying supervisor 
with volume of work 3.81 3.83 3.87 3.86 0.18 3.85 3.84 1.57 3.84
Satisfying supervisor 
with quality of work 3.75 3.84 3.89 3.87 0.41 3.82 3.87 0.17 3.85
Routine business 
arithmetic 3.77 3.70 3.89 3.80 0.67 3.68 3.80 2.22 3.76
Business English usage 
(written and oral) 3.81 3.64 3.78 3.62 1.36 3.63 3.64 3.25 3.64
Keeping and using 
business records 3.59 3.70 3.63 3.80 0.16 3.62 3.82 8.18** 3.75
Preparing reports 3.59 3.66 3.50 3.70 0.21 3.57 3.73 5.79* 3.67
Rating Scale 1 - 
2 -
3 -
4 -
Very difficult 
Somewhat difficult 
Slightly difficult 
Not difficult
*Significant at the .05 level of confidence
**Significant at the .01 level of confidence
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C o rre la tio n  of D i f f ic u l t ie s  w ith  Q u a rtile  Rank
Data in  Table XV rev e a l th a t  the  degree o f  d i f f ic u l ty  
expressed In  problem a re as  c o rre la te d  n eg ativ e ly  w ith academic 
performance In  high  school, i . e . ,  g re a te r  degrees o f  d i f f ic u l ty  were 
expressed by those  graduates o f lower academic stand ing . The 
c o r r e la t io n ,  a lthough  s l ig h t ,  was s ig n if ic a n t  in  seven o f the 15 
problem a re a s  l i s t e d ,  those being "Locating s u ita b le  job openings," 
"W riting job a p p lic a t io n s ,"  "Basic job s k i l l s  and techn iques,"  
"O perating machines and equipm ent," "Business ru le s  and re g u la tio n s ,"  
"Routine b u sin ess  a r i th m e tic ,” and "Keeping and using business 
re c o rd s ."
I t  should be noted th a t  a s ig n if ic a n t  c o rre la t io n  does not 
n e c e ssa r ily  in d ic a te  a  cause and e f f e c t  a sso c ia tio n  between the  two 
fa c to rs ;  only th a t  th e re  i s  a c o n s is te n t re la tio n sh ip  between the  
two v a r ia b le s  over and above chance f lu c tu a tio n s  in  sampling.
Job S a t is fa c tio n
The s a t is f a c t io n  an in d iv id u a l f in d s in  h is  work i s  undoubt­
edly a r e s u l t  o f many in te r r e la te d  fa c to r s .  From the standpo in t o f 
v o ca tio n a l e d u c a tio n 's  c o n tr ib u tio n , a s s is ta n c e  (guidance) in  s e le c t ­
ing a f i e ld  o f t r a in in g ,  inc lud ing  a r e a l i s t i c  assessm ent of 
in d iv id u a l c a p a b i l i t ie s  and a p p ro p ria te  o p p o rtu n itie s , adequacy o f 
p rep a ra tio n , development o f p o s it iv e  work h a b its  and a t t i tu d e s ,  and 
lo c a tio n  o f  a s u i ta b le  job re le v a n t to  the in d iv id u a l 's  ta le n ts ,  
i n te r e s t s ,  and a s p i r a t io n s ,  a re  among the  most im portant.
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TABLE XV
CORRELATION OF DEGREE OF DIFFICULTY ENCOUNTERED IN ADJUSTING 
TO THE WORK WORLD WITH ACADEMIC QUARTILE RANK
D if f ic u ltie s  Encountered "r" Value
Locating su ita b le  job openings -.11**
W riting job a p p lic a tio n s -.18**
Job in terv iew s - .0 8
Basic job s k i l l s  and techniques -.18**
Operating machines and equipment -.20**
Business ru le s  and reg u la tio n s -.09*
G etting along w ith fe llow  employees .00
G etting along w ith  su p erv iso r - .0 1
Following d ire c tio n s  of su p e rv iso r .00
S atisfy ing  su p e rv iso r w ith  volume of work done -.0 7
S atisfy ing  su p erv iso r w ith  q u a li ty  of work done -.0 6
Routine business a rith m e tic  , -.19**
Business English  usage (w ritte n  and o ra l) -.0 3
Keeping and using business records -.14**
Preparing re p o rts - .0 6
* S ig n if ic a n t a t  the  .05 le v e l of confidence
* * S ig n if ic an t a t  the  .01 le v e l of confidence
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To a sse ss  the degree of s a t is f a c t io n  graduates found In  th e ir  
jo b s , each respondent was asked to  r a te  e ig h t aspec ts  o f h is  employ­
ment. In  record ing  and analyzing  the  responses, a ra t in g  sc a le  was 
a r b i t r a r i l y  assigned  as fo llow s: 1 - Very s a t is f ie d ;  2 - S a t is f ie d ;
3 -  D is s a t is f ie d ;  4 - Very d i s s a t i s f ie d .
The a n a ly s is  o f  va riance  s t a t i s t i c a l  procedure was u t i l iz e d
to determ ine whether s ig n if ic a n t  d iffe re n c e s  ex is ted  among ra tin g s
made by each o f  the fou r groups and a lso  between male and female 
responden ts. Mean responses and F -ra t io s  a re  presented  in  Table XVI.
No s ig n if ic a n t  d iffe re n c e s  among respondents o f the fou r v o ca tio n a l 
education  programs were d e te c ted , in d ic a tin g  remarkable agreement o f 
s a t i s f a c t io n  ra t in g s  in  every l i s te d  a sp ec t of the  job .
When mean ra t in g s  o f males and females were compared, th ree  
a reas  o f s ig n if ic a n c e  were observed, namely "The work they d o ,”
’•Working c o n d it io n s ,” and ’’O verall job s a t i s f a c t io n .” In  each case , 
males expressed  more d i s s a t i s f a c t io n  than fem ales. In  f a c t ,  in  only 
one a sp ec t o f  the  jo b , ’’The promotions a v a i la b le ,” d id  males in d ic a te  
g re a te r  s a t i s f a c t io n  than fem ales.
F u rth e r a n a ly s is  o f  da ta  in  Table XVI rev ea ls  th a t  p a r t ic ip a n ts
of a l l  programs and th a t  both sexes expressed the  g re a te s t  s a t is f a c t io n
w ith  ’’The people w ith  whom they work.” Also highly  ra te d  were ’’The 
su p e rv is io n  they re c e iv e ” and ’’The work they d o .” Agreement was a lso  
expressed w ith  the two a sp ec ts  o f the  job causing the g re a te s t  d i s ­
s a t i s f a c t io n ,  ’’The promotions a v a ila b le ” and ’’The pay they re c e iv e .” 
Although s im ila r  s tu d ie s  have c o n s is te n tly  repo rted  d i s s a t i s ­
fa c tio n  on the  p a r t  o f v o ca tio n a l education p a r t ic ip a n ts  in  the  a reas
TABLE XVI
JOB SATISFACTION OF PARTICIPANTS
Mean Rating Mean Rating Grand
CAE DE CHE COE F-R atio Male Female F-R atio Mean
The people w ith 
whom they work 1.47 1.51 1.33 1.44 0.26 1.53 1.44 0.12 1.47
The superv ision  
they receive 1.59 1.63 1.78 1.55 0.56 1.67 1.54 2.76 1.59
The ap p rec ia tio n  
received  fo r  doing 
a good job 1.94 1.79 1.33 1.71 0.86 1.87 1.68 1.52 1.75
The work they  do 1.75 1.67 1.78 1.50 0.32 1.75 1.50 4.82* 1.59
The promotions 
a v a ila b le 2.13 2.17 2.33 2.24 0.15 2.16 2.23 0.16 2.21
The pay they receive 2.22 2.22 2.67 2.18 0.66 2.25 2.19 0.05 2.21
Working cond itions 2.00 1.83 2.33 1.64 1.73 1.93 1.65 4.17* 1.75
O verall job 
s a t is f a c t io n 1.84 1.76 2.11 1.64 1.27 1.83 1.64 4.29* 1.71
R ating Scale: 1 -  Very s a t is f ie d
2 - S a tis f ie d
3 - D is s a tis f ie d
4 . -  Very d is s a t is f ie d
* § ig n if ic a n t a t  the .05 lev e l of confidence
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o f  pay and prom otional o p p o rtu n itie s , one would wonder i f  any 
group o f employees, in c lu d in g  p ro fe s s io n a ls , would respond d i f f e r e n t ly .  
Vocational education  graduates a re  probably not a t  a l l  unique in  
th is  re s p e c t . In  any c a se , w ith  the exception  of these  two a sp e c ts , 
graduates responding to  th is  study were, on the whole, q u ite  
s a t i s f ie d  w ith the jobs they he ld .
C o rre la tio n  o f Job S a t is fa c tio n  w ith Q u a rtile  Rank and S alary
To determ ine the re la tio n s h ip  o f job s a t is f a c t io n  ra t in g s  o f 
respondents w ith academic performance and sa la ry , the c o e f f ic ie n t  
o f c o r re la t io n  s t a t i s t i c a l  procedure was u t i l i z e d .  R esu lts o f these  
t e s ts  a re  p resen ted  in  Table XVII. Although the c o r re la t io n  between 
s a t is f a c t io n  ra t in g s  and academic q u a r t i le  rank was very  low, a 
s ig n if ic a n t  " r"  v a lu e  was observed in  four a re a s : "The people w ith  
whom they w ork,” "The work they d o ,” "Working c o n d itio n s ,” and 
"O verall job s a t i s f a c t io n ."  Graduates o f lower academic stand ing  
expressed le s s  s a t i s f a c t io n  in  these  aspec ts  o f the job than did  
th e i r  c lassm ates who performed a t  h igher academic le v e ls .
C o rre la tio n  o f weekly s a la r ie s  w ith job s a t is f a c t io n  
ra tin g s  was e s s e n t ia l ly  nonex isten t w ith the exception of two 
areas in  which s ig n i f ic a n t  re la tio n sh ip s  were d e tec ted , "The 
promotions a v a ila b le "  and "The pay they re c e iv e ."  As would be 
expected, le s s  s a t i s f a c t io n  was in d ica ted  by graduates rece iv in g  
lower weekly s a l a r i e s .
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TABLE XVII
CORRELATION OF JOB CONDITION SATISFACTION WITH 
ACADEMIC QUARTILE RANK AND SALARY
Job
C onditions
Q u a rtile  Rank 
" r"  Value
Weekly S a lary  
" r"  Value
The people w ith  whom they work .09* .04
The su p erv is io n  they receive .04 .03
The a p p re c ia tio n  received  fo r  
doing a good job .07 -.01
The work they  do .12 ** .04
The promotions a v a ila b le .00 -.2 1  **
The pay they  receive .05 -.3 0  **
Working cond itions .11 ** .04
O verall job s a t is f a c t io n .10 ** -.05
* S ig n if ic a n t a t  the  .05 le v e l of confidence
* * S ig n if ic an t a t  the  .01 le v e l of confidence
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Respondents' Opiniona of Job P repara tion
High school g raduates who p a r t ic ip a te d  in  th is  study  were 
requested  to  express th e i r  opinions regard ing  the degree to  which 
th e i r  h igh  school cooperative  v o c a tio n a l tra in in g  prepared them 
fo r  th e i r  jo b s . The responses a re  ca tego rized  in  Table XVIII.
Although no s ig n if ic a n t  d iffe re n c e  in  mean ra tin g s  among 
programs was found when the  a n a ly s is  o f va riance  s t a t i s t i c a l  t e s t  
was a p p lie d , o f f ic e  education  respondents expressed a h igher 
op in ion  o f  t h e i r  job p rep a ra tio n  than did tra in e e s  of o th e r  programs. 
I f  one r e c a l l s  th a t  89.9 percen t o f the  o f f ic e  tra in e e s  were 
employed in  th e i r  f i e ld  o f occupational p rep ara tio n  compared to 
a maximum o f 48.7  pe rcen t o f those in  o th e r programs (Table V), 
the  more favo rab le  opinion o f o f f ic e  tra in e e s  i s  understandab le .
When th e  a n a ly s is  o f v a rian ce  t e s t  was used to  compare mean ra t in g s  
by g raduates whose jobs were in  th e i r  f ie ld s  o f occupational 
t r a in in g  w ith  those who were working o u ts id e  th e ir  tra in in g  f ie ld s ,  
a h igh ly  s ig n i f ic a n t  d iffe re n c e  was observed, i . e . ,  those who were 
employed in  t h e i r  t ra in in g  f ie ld s  ra te d  th e i r  job p rep a ra tio n  
more fav o rab ly . The F - ra t io  when mean ra tin g s  between sexes were 
compared was not s ig n i f ic a n t  a t  the  .05 lev e l o f confidence.
In  g e n e ra l, g raduates held  a favo rab le  opinion o f th e i r  
co o p era tiv e  v o c a tio n a l education  tr a in in g , w ith 87.8 p e rcen t 
responding th a t  they were w e ll prepared or ex cep tio n a lly  w e ll 
prepared fo r  t h e i r  jo b s.
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TABLE XVIII 
PARTICIPANT EVALUATION OF JOB PREPARATION
F ie ld  of Cooperative Training
CAE DE CHE COE
Opinion
P er- 
No. cen t
Per- 
No. cen t No.
Per­
cent No.
P e r­
cent
E xcep tionally  
w ell prepared 6 18.8 56 21.8 1 11.1 144 44.6
Well prepared 19 59.4 154 59.9 7 77.8 158 48.9
Poorly prepared 7 21.8 47 18.3 1 11.1 21 6.5
T otal 32 100.0 257 100.0 9 100.0 323 100.0
Mean ra t in g 2.03 1.97 2,.00 1,.62
Rating S ca le : 1 - E xcep tiona lly  w ell prepared
2 - Well prepared
3 - Poorly prepared
F -R atio  0 .8 7 , not s ig n if ic a n t
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C o rre la tio n  of Job P repara tion  Opinion w ith Q u a rtile  Rank and S alary
A s ig n if ic a n t  re la tio n s h ip  was found between the  g ra d u a te 's  
views o f h is  job p rep a ra tio n  and h is  academic q u a r t i le  rank when 
the  c o e f f ic ie n t  of c o r re la t io n  s t a t i s t i c a l  t e s t  was ap p lied , as 
can be observed in  F igure 6. Hie lower the academic q u a r t i le  rank 
o f the  g rad u a te , the le s s  favorab le  opinion he held  o f h is  job 
p re p a ra tio n .
A re la te d  fin d in g , bu t of le s s  magnitude, was the  s ig n if ic a n t  
a s s o c ia t io n  between the g rad u a te 's  opinion o f h is  job p rep a ra tio n  
and h is  weekly s a la ry . I t  was noted th a t  respondents rep o rtin g  
weekly s a la r ie s  in  the low range a lso  in d ica ted  a le s s  favorab le  
a t t i tu d e  about job p rep a ra tio n .
Although both v a r ia b le s , academic stand ing  and weekly s a la ry , 
a p p aren tly  have some in flu en ce  on the g rad u a te 's  opin ion  o f h is  job 
p re p a ra tio n , the ”r"  va lues obtained would suggest th a t  academic 
perform ance e x e rts  the  g re a te s t  e f f e c t .
Evening Course In te r e s t
Even though many employed respondents had received  o r were 
rec e iv in g  a d d itio n a l t r a in in g  from th e i r  employers, a s iz a b le  p o rtio n  
s ta te d  they would a tten d  evening courses which could improve th e i r  
job s k i l l s  i f  such courses were o ffe red  in  th e i r  lo c a l  high schoo ls. 
Percen tages ranged’ from 26.7 percen t o f th e  o f f ic e  education  tra in e e s  
to  more than  h a lf  o f th e  a g r ic u l tu ra l  p a r t ic ip a n ts ,  as seen in  
Table XIX. A la rg e r  group, from o n e -th ird  o f the  a g r ic u l tu ra l  
t ra in e e s  to  approxim ately h a lf  the tra in e e s  o f o th e r programs,
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Figure 6, C o rre la tio n  of P a r t ic ip a n t 's  Opinion of His High School 
P rep ara tio n  fo r  His Job w ith Academic Q u a rtile  Rank and w ith 
Weekly S alary
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were undecided—they might a tten d  evening c la sse s  depending on th e  
courses o ffe re d . Less than one-fourth  o f the  respondents o f a l l  
programs s ta te d  they d e f in i te ly  would not a tten d  evening c la s s e s .
Graduates who evidenced an in te r e s t  in  a tten d in g  evening 
c la sse s  were asked to  in d ic a te  the  sp e c if ic  types o f t r a in in g  
p re fe rre d . Responses were summarized and a re  presented in  
Appendix I .  An in te re s t in g  observation  i s  th a t  many d is t r ib u t iv e  
and a g r ic u l tu r a l  respondents in d ic a tin g  in te r e s t  in  evening courses 
were most in te r e s te d  in  trad es  and in d u s t r ia l  su b jec ts  w h ile , in  
g en e ra l, o f f ic e  education  tra in e e s  p re fe rred  a d d itio n a l t r a in in g  in  
th e i r  own f i e ld .
The im p lica tio n s  o f these  find ings a re  c le a r—th e re  i s  
d e f in i te ly  a  demand fo r  post-h igh  school tra in in g  in  su b je c ts  
re le v a n t to  th e  needs o f young w orkers, a demand to which high 
school a d m in is tra to rs  and teachers should respond.
Post-High School I n s t i tu t io n s  Attended
R esu lts  o f th is  study , l ik e  many o f  those repo rted  in  the  
review o f  re la te d  l i t e r a t u r e ,  in d ic a te  th a t  a  large  number o f 
coopera tive  v o c a tio n a l education  p a r t ic ip a n ts  go on to  fu r th e r  
schooling ra th e r  than  d i r e c t ly  in to  fu l l- t im e  work. As sleen in  
Table XX, only 10.6 percen t o f the  cooperative  a g r ic u l tu ra l  education  
tra in e e s  were a tten d in g  some type o f  post-h igh  school in s t i tu t io n ,  
but from 25.0 to  33.4 percen t o f the p a r t ic ip a n ts  o f o th e r  programs 
were. Of a l l  g raduates responding to  the  q u estio n n a ire , 30.6 p e rcen t
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TABLE XIX
INTEREST OF PARTICIPANTS IN ATTENDING 
EVENING COURSES TO IMPROVE JOB SKILLS
F ie ld  of Cooperative T raining
CAE DE CHE COE
No.
P er­
cen t No.
Per­
cent No.
P er­
cen t No.
P er­
cent
Would a tten d
evening course 
Male 17 51.5 47 18.0 _ _ 5 1.5
Female - - 26 10.0 3 33.3 82 25.2
Would not a tten d  
evening course
Male 5 15.2 41 15.7 - - 5 1.5
Female - - 23 8.8 1 11.1 71 21.9
Undecided
Male 11 33.3 81 31.1 - - 10 3.1
Female - - 43 16.4 5 55.6 152 46.8
T otal 33 100.0 261 100.0 9 100.0 325 100.0
Chi Square (sex by response) not s ig n if ic a n t
Chi Square (program by response) not s ig n if ic a n t
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wore a tten d in g  school or co lleg e  one year a f t e r  high school 
g rad u a tio n , a percentage th a t  approaches the s ta te  average fo r  a l l  
h igh  school g raduates .
Approximately th re e  o f every four respondents a tte n d in g  a 
p o st-h ig h  school in s t i t u t io n  were en ro lled  in  e i th e r  a two-year o r 
a fo u r-y ea r co lleg e  or u n iv e rs ity , the fo u r-year i n s t i t u t io n  
a t t r a c t in g  the preponderance o f respondents. P riv a te  business 
schools were a ttended  by 13.1 percen t o f the  d is t r ib u t iv e  and 9.2 
p e rcen t o f the  o f f ic e  education  tra in e e s , somewhat more than  were 
a t t r a c te d  by trad e  or tec h n ic a l schoo ls. I t  i s  in te r e s t in g ,  and 
perhaps somewhat d is tu rb in g , to note th a t o f the  32 respondents 
a tte n d in g  a trad e  or te c h n ic a l school only 6 were m ales. One would 
surm ise th a t  w ith the la rg e  number of a g r ic u l tu ra l  and male 
d i s t r ib u t iv e  p a r t ic ip a n ts  employed in  trad es and in d u s t r ia l  jobs and 
expressing  in te r e s t  in  a d d itio n a l evening course t r a in in g  in  those 
a reas  o f employment, many would be a tten d in g  trad e  or te c h n ic a l 
sch o o ls . Obviously th is  i s  not the  rou te  they p re fe r  to  tak e .
Although the ch i square t e s t  d e tec ted  no s ig n i f ic a n t  
d if fe re n c e s  among respondents o f the four programs, a h igh ly  
s ig n i f ic a n t  d if fe re n c e  was found w ith re sp ec t to  post-h ig h  school 
i n s t i tu t io n s  a ttended  between male and female responden ts. This 
d if fe re n c e  was p rim arily  due to the sm aller p roportion  o f males 
a tte n d in g  fo u r-y ea r co lleg es  and trade  or te c h n ic a l schoo ls.
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TABLE XX
POST-HIGH SCHOOL INSTITUTIONS ATTENDED BY PARTICIPANTS
F ie ld  of Cooperative T raining
CAE DE CHE COE
I n s t i tu t i o n
Attended No.
Per­
cent No.
Per­
cen t No.
P er­
cen t No.
P e r­
cen t
Four-year co lleg e  
or u n iv e r s i ty  
Male 2 50.0 76 41.3 16 9.1
Female - - -42 22.8 5 83.3 106 60.2
Two-year c o lleg e  
Male 1 25.0 18 9.7 7 4.0
Female - - 7 3 .8 0 0.0 8 4.5
P riv a te  b usiness 
school 
Male 0 0.0 18 9.8 3 1.7
Female - - 6 3.3 0 0.0 15 8.5
Trade or te c h n ic a l 
school 
Male 1 25.0 4 2.2 1 0.6
Female - - 11 6.0 1 16.7 13 7.4
Other
Male 0 0.0 0 0.0 1 0.6
Female - 2 1.1 0 0.0 6 . 3.4
T o ta l 4 100.0 184 100.0 6 100.0 176 100.0
Percent of T o ta l 
Respondents 10 .6 33 .4 25 .0 30 .0
Chi Square (program by in s t i tu t io n )  not s ig n if ic a n t
Chi Square (sex by in s t i tu t io n )  s ig n if ic a n t  a t  .01
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R e la tio n sh ip  of Post-High School to  High School Program
The degree to  which cooperative  program p a r t ic ip a n ts  
c o n c e n tra te  th e i r  post-h igh  school education  in  c u rr ic u la  re la te d  
to  t h e i r  h igh school occupational t r a in in g  f ie ld s  may a lso  serve 
to  in d ic a te  the e ffe c tiv e n e ss  o f coopera tive  programs. Data in  
Table XXI in d ic a te  th a t  the  p ropo rtion  o f g raduates pursuing p o st- 
h igh  school c u rr ic u la  d i r e c t ly  o r in d ir e c t ly  re la te d  to th e i r  high 
school co o p era tiv e  program was g re a te s t  among a g r ic u l tu r a l  tra in ee s  
(75 p e rc e n t) , followed by home economics (66.6  p e rc e n t) , o f f ic e  
(62.5  p e rc e n t) , and d is t r ib u t iv e  tra in e e s  (45.6  p e rc e n t) . Of a l l  
respondents a tten d in g  school o r c o lle g e , 54.3 p e rcen t were 
co n tin u in g  th e i r  educations in  c u rr ic u la  r e la te d  to  th e i r  high school 
co o p era tiv e  programs. The ch i square t e s t  d e tec ted  h igh ly  s ig n if ic a n t  
d if fe re n c e s  among respondents o f the  four programs and a lso  between 
th e  two sexes w ith  regard  to  the  re la tio n s h ip  between high school and 
p o s t-h ig h  school programs. These d if fe re n c e s  were due p rim arily  to 
the  la rg e r  p ro p o rtio n  of a g r ic u l tu ra l  and o f f ic e  tra in e e s  in  d i r e c t ly  
r e la te d  programs and the la rg e r  p ropo rtion  o f  fem ales in  d i r e c t ly  
r e la te d  programs.
Employment o f P a r tic ip a n ts  A ttending School
Data in  Table XXII show th a t  o f th e  co o p era tiv e  tra in e e s  
a tte n d in g  school o r co lleg e , nearly  h a lf  were a lso  working f u l l  or 
p a r t - t im e . Of the  group, 100 percen t of th e  a g r ic u l tu r a l  respondents 
were employed, whereas 48.9 percen t o f th e  d i s t r ib u t iv e ,  none o f the 
home economics, and 46.0 percen t of the  o f f ic e  tra in e e s  were working
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TABLE XXI
RELATIONSHIP OF POST-HIGH SCHOOL EDUCATION TO 
HIGH SCHOOL COOPERATIVE PROGRAM
F ie ld  of C ooperative T raining
CAE DE CHE COE
R elationsh ip No.
P e r­
cen t No.
P e r­
cen t No.
P e r­
cent No.
Per­
cent
D ire c tly  re la te d  
Male 2 50.0 31 16.8 13 7.4
Female - - 17 9.2 1 16.7 85 48.3
In d ire c tly  re la te d
Male 1 25.0 23 12.5 - - 5 2.8
Female - - 13 7.1 3 50.0 7 4.0
Not re la te d
Male 1 25.0 62 33.7 - - 10 5 .7  *
Female - - 38 20.7 2 33.3 56 31.8
T otal 4 100.0 184 100.0 6 100.0 176 100.0
Chi Square (program by re la tio n sh ip )  s ig n if ic a n t  a t  .01
Chi Square (sex by re la tio n sh ip )  s ig n if ic a n t  a t  .01
1 0 0
TABLE XXII
EMPLOYMENT STATUS OF PARTICIPANTS ATTENDING 
POST-HIGH SCHOOL INSTITUTIONS
F ie ld  of C ooperative T rain ing
CAE . DE CHE COE
Work S ta tu s No.
Per­
cen t No.
P e r­
cen t No.
P er­
cen t No.
P er­
cent
Working fu ll- t im e  
F ie ld  of work:
A g ric u ltu ra l 0 0 .0 1 0.5 0 0.0 0 0.0
D is tr ib u tio n 1 25.0 13 7.1 0 0 .0 1 0.6
Home Economics 0 0.0 1 0.5 0 0.0 0 0.0
O ffice 0 0.0 4 2.2 0 0 .0 10 5.7
Trades or Ind. 0 0.0 8 4 .4 0 0.0 4 2.3
Other 1 25.0 3 1 .6 0 0 .0 1 0.6
T otal 2 50.0 30 16.3 0 0.0 16 9.2
Working p a rt- tim e  
F ie ld  of work:
A g ric u ltu ra l 1 25.0 1 0.5 0 0 .0 1 0.6
D is tr ib u tio n 0 0.0 40 21.7 0 0.0 10 5.7
Home Economics 0 0.0 0 0 .0 0 0 .0 2 1.1
O ffice 0 0.0 3 1 .6 0 0 .0 46 26.0
Trades or Ind. 1 25.0 8 4 .4 0 0 .0 0 0.0
Other 0 0.0 8 4 .4 0 0 .0 6 3.4
T otal 2 50.0 60 32.6 0 0.0 65 36.8
Not.working 0 0.0 94 51.1 6 100.0 95 54.0
T otal 4 100.0 184 100.0 6 100.0 176 100.0
P ercen t of those 
a tten d in g  school 
and employed who 
work in  th e i r  coop­
e ra t iv e  tra in in g
f ie ld  ______________ 25.0  50.9___________ (U)__________ 69.1
1 0 1
w hile a tten d in g  a p o st-h ig h  school I n s t i tu t io n .  Of those p a r t ic ip a n ts  
who were a tten d in g  school and a lso  employed f u l l  or p a rt- tim e , 69.1 
percen t o f the o f f ic e ,  50.9 percen t o f the d i s t r ib u t iv e ,  and 25.0 
percen t o f the a g r ic u l tu r a l  tra in e e s  were working in  jobs re la te d  
to  th e i r  high school coopera tive  tra in in g  f i e ld s .
Unemployed P a r tic ip a n ts
The f r u s t r a t io n  o f  unemployment o f high school graduates could 
conceivably give r i s e  to  a g re a t deal o f b i t te rn e s s  and anim osity  
toward the school fo r  i t s  f a i lu r e —re a l  or im aginary—to  prepare them 
s u f f ic ie n t ly  to  e n te r  th e  world o f work. However, when unemployed 
cooperative  v o ca tio n a l education  p a r t ic ip a n ts  were asked "What do you 
consider the reason fo r  your p re sen t unemployment?” only s ix  o f the 
155 unemployed tra in e e s  (which includes 126 housewives no t otherw ise 
employed) placed the  blame on inadequate high school t ra in in g , as 
seen in  Table XXIII. M arriage, o f cou rse , was given as a major 
reason fo r not working by fem ales, accounting fo r  71 o f the 155 
unemployed respondents. Of the rem ainder, 13 were no t looking fo r  
work; 14 gave personal reasons such as i l l n e s s  o r fam ily problems as 
the  cause of unemployment; 9 gave o th er reasons such as re c e n tly  
com pleting an advanced t r a in in g  course , a rec en t move, o r temporary 
unemployment between jo b s; and 42 , o r 27.1 p e rcen t, claimed they were 
unemployed because th e re  was no job a v a ila b le . This reason was given 
by the s in g le  unemployed a g r ic u l tu r a l  t ra in e e ;  by 12 o f the 62 
d is t r ib u t iv e  t r a in e e s ;  by 4 o f th e  9 home economics tra in e e s ;  and 
by 25 o f the 83 o f f ic e  education  tra in e e s  who were unemployed.
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TABLE XXIII 
REASON FOR UNEMPLOYMENT
F ie ld  of Cooperative T raining
CAE DE CHE COE
Reason No. .
P er­
cen t No.
P er­
cen t No.
P er­
cen t No.
P er­
cen t
Not looking fo r  
a job
Male 0 0.0 3 4 .8 - - 0 0.0
Female - - 3 4 .8 1 11.1 6 7.3
No job a v a ila b le
Male 1 100.0 4 6.5 - - 0 0.0
Female - - 8 12.9 4 44.5 25 30.1
High school tra in in g  
not adequate
Male 0 0.0 0 0.0 - - 0 0.0
Female - - 2 3.2 1 U . l 3 3.6
M arriage
Male
•
Female - - 27 43.6 2 22.2 42 50.6
Personal reasons
Male 0 0.0 5 8.1 - - 0 0.0
Female - - 4 6.5 1 11.1 4 4 .8
Other reasons
Male 0 0.0 3 4 .8 - - 0 0.0
Female - - 3 4 .8 0 0.0 3 3.6
T otal 1 100.0 621 100.0 92 100.0 833 100.0
1Includes 34 housewives no t employed otherw ise
^Includes 3 housewives not employed otherw ise
3
Includes 59 housewives not employed otherwise
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Based on sev e ra l comments o ffe re d , the  ex ten t to  which g raduates In  
th is  category  had searched fo r  employment o u ts id e  th e i r  hometowns 
o r communities was q u estio n ab le .
Jobs Held by Unemployed Trainees
An a n a ly s is  o f d a ta  in  Table XXIV rev ea ls  th a t  112 o f th e  155 
respondents who were unemployed a t  the  time o f th is  survey , o r 72.3 
p e rc e n t, had been employed a t  some time during th e  year s in c e  high 
school g radua tion . Of those  who had held  jo b s , more than h a l f  had 
worked in  p o s itio n s  re la te d  to  th e i r  cooperative  t r a in in g  programs.
Plans o f  Unemployed Graduates
When unemployed tra in e e s  were asked what th e i r  p lans were 
w ith  re sp e c t to  employment, n early  h a lf  the housewives in d ic a te d  th a t  
they were not con ten t to  remain simply as fu l l- t im e  housewives. Aside 
from those who planned to  remain as fu ll- t im e  homemakers, th e  m ajo rity  
o f unemployed respondents sa id  they would con tinue to  seek employment. 
Twenty th ree  respondents in d ic a te d  p lans to a tte n d  a tra d e  or 
te c h n ic a l school o r a c o lle g e . Another 13 sa id  they had no plans a t  
a l l ,  and one in d iv id u a l sa id  he planned to  jo in  the  m il i ta ry  se rv ic e . 
These d a ta  can be observed in  Table XXV.
In  studying the responses o f unemployed g rad u a tes , the  
hypo thesis  might be advanced th a t  a sm all group e x is ts  who a re  e i th e r  
incapab le  of holding a jo b , lack  se lf-c o n fid en c e , o r sim ply p re fe r  
and a re  allowed to  remain a t  home. To suggest th a t  v o c a tio n a l 
teach e rs  followup th e i r  former s tuden ts p e r io d ic a lly  and make every
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TABLE XXIV
EMPLOYMENT EXPERIENCES OF CURRENTLY UNEMPLOYED PARTICIPANTS
F ie ld  of C ooperative T raining
CAE DE CHE COE
No.
Per­
cent No.
P e r­
cen t No.
P er­
cent No.
Per­
cent
Months of employment 
since  h igh school 
g raduation :
0
Male 0 0.0 3 4 .8 0 0.0
Female - - 12 19.4 4 44.5 24 28.9
1 to  3 
Male 0 0.0 3 4 .8 0 0.0
Female - - 13 21.0 1 11.1 14 16.9
4 to  6 
Male 1 100.0 2 3 .2 0 0.0
Female - - 9 14.5 3 33.3 22 26.5
7 to  9 
Male 0 0.0 4 6.5 0 0.0
Female - - 7 11.3 1 11.1 11 13.2
10 to  12 
Male 0 0.0 3 4 .8 0 0.0
Female - - 6 9.7 0 0.0 12 14.5
T otal 1 100.0 621 100.0 92 100.0 833 100.0
R ela tionsh ip  of 
employment to  h igh 
school t r a in in g :
Related
Male 1 100.0 5 8 .8 0 0.0
Female - - 26 45.6 2 40.0 47 79.6
Not re la te d  
Male 0 0.0 7 12.3 0 0.0
Female - - 19 33.3 3 60.0 12 20.4
T otal 1 100.0 621 100.0 92 100.0
3
83 100.0
^-Includes 34 housewives not employed otherw ise
O
Includes 3 housewives not employed otherw ise
3
Includes 59 housewives not employed o therw ise
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TABLE XXV 
PLANS OF UNEMPLOYED PARTICIPANTS
F ie ld  of Cooperative T raining
CAE DE CHE COE
P er- Per- Per- Per-
Plans No. cen t No. cent No. cent No. cent
Seek employment
Male 1 100.0 8 12.9 - - 0 0.0
Female 
E n ro ll in  trad e  or
18 29.0 4 44.5 41 49.4
tec h n ic a l school
Male 0 0.0 2 3.2 - - 0 0.0
Female - - 4 6.5 2 22.2 4 4.8
E nro ll in  co llege
Male 0 0.0 3 4 .8 - - 0 0.0
Female - - 2 3.2 3 33.3 3 3.6
Remain a housewife
Male - - - - - - - -
Female 
Jo in  m il i ta ry  se rv ice
19 30.7 0 0.0 27 32.5
Male 0 0.0 1 1.6 - - 0 0.0
Female - - 0 0.0 0 0.0 0 0.0
Have no plans
Male 0 0.0 1 1.6 - - 0 0.0
Female - - 4 6.5 0 0.0 8 9.7
T otal 1 100.0 621 100.0 92 100.0 833 100.0
^Includes 34 housewives not employed otherw ise
2Includes 3 housewives not employed otherw ise
o
Includes 59 housewives not employed otherwise
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e f f o r t  to  p lace them in  s u i ta b le  jobs may be presumptuous and 
u n r e a l is t ic .  H opefully , g raduates having employment d i f f i c u l t i e s  
would fe e l  free  to  seek help  from th e i r  former teachers and 
counselo rs, however, and th a t  a s s is ta n c e , i f  p o ss ib le , would be 
forthcom ing.
Comments and Suggestions from P a rtic ip a n ts
Cooperative v o c a tio n a l education  p a r t ic ip a n ts  responding to 
th is  study were given th e  oppo rtun ity  and were encouraged to  o ffe r  
any comments they might have regard ing  th e i r  cooperative  vocational 
education program o r  to  make suggestions fo r  improving f t .  Comments 
and suggestions made by respondents can be found in  Appendix J .
Graduates were q u ite  frank  in  a sse ss in g  the v ir tu e s  and 
fa u l ts  o f th e ir  p a r t ic u la r  program. Although comments p rim arily  
from those who were unhappy w ith  th e i r  school o r post-h igh  school 
experiences might be expected , the  m ajo rity  o f remarks were made in  
a c o n stru c tiv e  manner and provide a g rea t deal o f in s ig h t  in to  
problems and shortcomings o f coopera tive  programs as perceived 
by graduates.
Respondents o f v a rio u s  programs agreed th a t  no s tuden t should 
have h is  cooperative  work experience in  th e  school i t s e l f  (" . . . The 
job I  was given was no t a  job  COE studen ts should have. I  worked in  
the  school l ib ra ry . . . . " ) ,  nor should the  s tu d en t work in  a business 
owned or operated by h is  p a ren ts  ("My advice would be fo r  no student 
to  work fo r  h is  o r her p a re n ts ." )  Also common were requests  fo r 
school a ss is ta n c e  in  job  placem ent a f t e r  g raduation , and the  fee ling
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th a t  re la te d  In s tru c t io n  should be geared more to  the  Ind iv idua l 
s tu d en t and h is  job ra th e r  than  the  textbook approach apparen tly  
taken by many I n s t ru c to r s .  Graduates were not h e s i ta n t  to c r i t i c i z e  
poorly  prepared o r Incom petent teachers and In e f fe c tiv e  teaching 
methods, nor d id  they  r e f r a in  from expressing  th e i r  a p p rec ia tio n  and 
thanks to  those whom they  f e l t  had prepared them adequately  fo r  the  
world o f  work.
Cooperative A g ric u ltu ra l  Education. Host a g r ic u ltu ra l  
respondents were obviously  w ell s a t i s f ie d  w ith  th e i r  t ra in in g  (”1 am 
w ell s a t i s f ie d  w ith  the  t r a in in g  I  received  in  th is  program.”)* 
although sev e ra l suggested  th a t  more e f f o r t  be made to  p lace tra in e e s  
in  su ita b le  jobs a f t e r  g radua tion  ("More help  needed in  job p lacem ent.” ) 
Several graduates would have p re fe rre d  trad e  and in d u s tr ia l  education  
courses (plumbing, e l e c t r i c a l ,  and auto  body work) had they been 
a v a ila b le  in  th e i r  schoo ls.
D is tr ib u tiv e  E ducation . D is tr ib u tiv e  education p a r t ic ip a n ts ,  
in  g enera l, were much more c r i t i c a l  o f th e i r  teachers and th e i r  
t ra in in g  than were respondents o f o th e r programs ("They could t ry  to 
teach  the  s tuden ts something o f u s e ." ) ,  a lthough a few graduates 
were extrem ely complimentary ("We had the b e s t te a c h e r .” ) A g re a t 
many graduates expressed th e  need fo r  a  w ider s e le c tio n  of 
v o ca tio n a l courses in  h igh  schoo l, p a r t ic u la r ly  fo r  courses in  trad e  
and in d u s t r ia l  educa tion . Many g raduates were a lso  c r i t i c a l  o f 
excessive o u t-o f-d a te  textbook study u n re la ted  to  th e i r  problems and 
needs on the job ( " I  found my textbook the  b ig g es t waste o f time and 
tax  money—i t  d id n 't  he lp  me a t  a l l  in  my jo b ." )  The suggestion  th a t
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the  school provide help  In  find ing  s u i ta b le  jobs a f t e r  g raduation  was 
again  observed ("Help in  f in d in g  su i ta b le  jobs a f t e r  g rad u a tio n ." )
Cooperative Home Economics. Cooperative home economics 
respondents o f  one school (only two schools had programs in  1970-71) 
were d isappo in ted  w ith the  job o p p o rtu n itie s  a v a ila b le  to  them fo r  
coopera tive  work experience ("The c la s s  o f  1971 had no r e a l  opportu­
n i t i e s  o ffe re d  to  them accep t ( s ic )  v e rb a l o p p o rtu n itie s  and a few 
th ings w ith in  the s c h o o l." ) , and were c r i t i c a l  o f th e i r  te a c h e r 's  
e f f o r t s  in  th is  re sp ec t ( " I  d o n 't  th ink  th a t  th e  jobs were very  w ell 
lin e d  up b efo re  the  beginning in  our working school y ear . . . because 
th e  teach er had to  a tten d  a summer c la s s  a t  LSU and th e re fo re  d id n 't  
take enough o f he r time to  lo o k ." )  Respondents a lso  expressed the  
need fo r  job placement a s s is ta n c e  a f t e r  g raduation .
C ooperative O ffice  E ducation. Three c u rre n ts  o f  thought were 
p rev a len t in  comments made by o f f ic e  education responden ts. F i r s t ,  
they were g en era lly  w ell s a t i s f ie d  w ith th e i r  t ra in in g  and experiences 
( " I t  c o u ld n 't  have been more h e lp fu l than i t  w as.”) and ap p rec ia ted  
th e  e f f o r t s  o f  th e i r  schools and th e i r  teach e rs . Very few were 
c r i t i c a l  o f th e i r  teachers o r the  o f f ic e  education program. Second, 
a  need fo r  more ex tensive  t r a in in g  on o f f ic e  machines, p a r t ic u la r ly  
more modern machines than were a v a ila b le  in  the schoo ls, was f e l t  by 
p a r t ic ip a n ts  ("More tra in in g  in  a l l  m achines.") And th i r d ,  respondents 
expressed the  d e s ire  fo r  more in d iv id u a lize d  classroom  in s tru c t io n  
p e rta in in g  to  th e i r  p a r t ic u la r  jobs ra th e r  than textbook in s t ru c t io n  
("Help each in d iv id u a l s tu d en t to  h is  o r her p a r t ic u la r  f i e ld  and no t 
j u s t  in  g e n e ra l ." )  O ffice  education  p a r t ic ip a n ts  ap p aren tly  f e l t
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l i t t l e  need fo r  a d d itio n a l school a ss is ta n c e  In  lo ca tin g  jobs a f t e r  
g rad u a tio n , perhaps because so many o f them remained w ith  th e i r  
coopera tive  employers and were no t requ ired  to lo ca te  th e i r  own jo b s .
CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary
The prim ary o b jec tiv e  o f th is  study was to  determ ine the 
e x te n t to  which L ouisiana high school graduates who had p a r t ic ip a te d  
in  co o p era tiv e  v o c a tio n a l education  programs found and en tered  jobs 
in  f ie ld s  in  which they were tra in e d . I t  was a lso  concerned w ith 
problems th ese  g raduates encountered during th e i r  f i r s t  year out 
o f high school and the degree o f s a t i s f a c t io n  they found in  th e i r  
work.
The d e s c r ip tiv e  method o f resea rch  using the  in q u iry  form 
technique was u t i l i z e d  in  th is  s tudy . Inform ation was obtained from 
1,207 co o p era tiv e  v o c a tio n a l education  tra in e e s  one year a f t e r  high 
school g rad u a tio n , and included p a r t ic ip a n ts  o f a g r ic u l tu r a l ,  
d i s t r ib u t iv e ,  home economics, and o f f ic e  education  programs.
S t a t i s t i c a l  procedures used fo r  analyzing  d a ta  were number 
and p e rcen t d is t r ib u t io n s ,  and the  ch i square, an a ly s is  o f v a ria n ce , 
and c o e f f ic ie n t  o f  c o r re la t io n  s t a t i s t i c a l  t e s t s .  Null hypotheses 
were te s te d  and were accepted o r re je c te d  a t  the .05 le v e l o f 
confidence.
F indings o f  the  study a re  summarized as fo llow s:
1. C ooperative v o ca tio n a l education  p a r t ic ip a n ts  achieved 
as w ell o r b e t t e r  than o th e r graduates in  th e i r  schoo ls, w ith 56.5
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p ercen t In  the upper h a lf  o f th e i r  graduating c la s s e s .  Nearly 
th re e -fo u r th s  o f the  home economics and o f f ic e  education  tra in e e s  
were In  the  upper 50 percen t o f  th e i r  g raduating  c la s s e s ,  whereas 
only o n e -th ird  o f the  a g r ic u l tu r a l  and nearly  o n e -h a lf o f the 
d i s t r ib u t iv e  p a r t ic ip a n ts  were In  th a t category .
2. More than 52 percen t o f the respondents were employed 
fu l l- t im e  one year a f t e r  high school g raduation . Another 13 percen t 
were employed p a rt- tim e ; 8 percen t were housewives not o therw ise  
employed; 5 .7  percen t were in  m ili ta ry  se rv ice ; and 4 .9  percen t 
were unemployed. S l ig h t ly  more than 30 percen t o f the  respondents 
were a tten d in g  some type o f post-h igh  school in s t i t u t io n .  At the  
time o f  th is  s tudy , 5 .9  percen t o f the n a tio n 's  lab o r fo rce  was 
unemployed, w ith  15.8 percen t unemployment among youth in  the  18 
and 19 year age group.
3. Over 68 p e rcen t o f  the employed respondents had ob tained  
th e i r  f i r s t  fu l l- t im e  jobs w ith in  one month a f t e r  high school 
g rad u a tio n . By the  end o f summer, nearly  80 percen t were working 
fu l l- t im e . A p o s it iv e  b u t n e g lig ib le  c o rre la t io n  was found between 
e lapsed  time from graduation  to  the f i r s t  fu l l- t im e  job and the 
p a r t i c ip a n t 's  academic performance in  high school.
4 . Percentages o f  graduates employed in  th e i r  occupational 
tra in in g  f ie ld s  ranged as fo llow s: a g r ic u l tu ra l ,  21.2 pe rcen t; 
home economics, 44.5  p e rcen t; d is t r ib u t iv e ,  48.7 p e rcen t; and 
o f f ic e ,  89.9 p e rc en t. The major cases of occupational sw itching  
were made by male a g r ic u l tu r a l  and d is t r ib u t iv e  p a r t ic ip a n ts  who
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became trad e  and In d u s tr ia l  w orkers, and by female d i s t r ib u t iv e  and 
home economics tra in e e s  who became o ff ic e  w orkers.
5. Approximately th re e -fo u rth s  o f  the d i s t r ib u t iv e  and 
o f f ic e  tr a in e e s ,  and approxim ately o n e-h a lf o f the  a g r ic u l tu r a l  and 
home economics tra in e e s  had worked fo r  t h e i r  co o p era tiv e  employers 
s in ce  high school g radua tion . With the excep tion  o f a g r ic u l tu r a l  
t r a in e e s , about fo u r o f every ten  employed respondents were s t i l l  
working fo r  th e i r  cooperative  employers a year a f t e r  g radua tion .
6. N early tw o-th ird s of the  employed respondents had 
remained w ith  a s in g le  job during the  f i r s t  year ou t o f h igh  school. 
An a d d itio n a l 29 p e rcen t had held  two jo b s , and only 5 .1  percen t 
had held  more than  two jobs during the y e a r. The major reason 
given fo r  leav ing  the  f i r s t  job was th a t  a  b e t t e r  job had been found.
7. S a la r ie s  received  by a g r ic u l tu ra l  and d i s t r ib u t iv e  
respondents were s ig n if ic a n t ly  h igher than those  received  by home 
economics and o f f ic e  respondents. Males received  s ig n if ic a n t ly  
h igher weekly s a la r ie s  than fem ales. The re la t io n s h ip  between 
weekly s a la ry  and academic performance in  high school was very  s l ig h t .
8. V ocational teachers were c re d ite d  w ith  a s s is ta n c e  in  
lo c a tin g  the  f i r s t  job a f t e r  high school g raduation  by 41 .4  percen t 
o f the  respondents. Approximately one-fourth  were a s s is te d  by 
fr ie n d s  o r r e la t iv e s ;  ano ther fo u rth  loca ted  th e i r  jobs by d i r e c t  
a p p lic a tio n  to  the business o r firm ; and 1 .4  p e rc en t were a s s is te d  
by school guidance counselo rs.
9 . Nearly 84 percen t o f the respondents were working in  
th e i r  home towns o r communities, w ith 96.2 p e rcen t employed w ith in
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50 m iles o f th e i r  home towns. S ig n if ic a n tly  more a g r ic u l tu r a l  and 
home economics respondents were employed o u ts id e  t h e i r  home towns 
than were p a r t ic ip a n ts  o f d i s t r ib u t iv e  and o f f ic e  programs.
10. Two-thirds o f th e  employed respondents had received  or 
were rece iv in g  some type o f  a d d itio n a l tra in in g  in  jobs they held  
a  year a f t e r  g raduation  from high school.
11. "Locating su i ta b le  job openings” was ra te d  the  problem 
a rea  o f g re a te s t  d i f f ic u l ty  by respondents o f a l l  programs and by . 
both sexes. S ig n if ic a n t d iffe re n c e s  were d e tec ted  in  ra t in g s  made 
by p a r t ic ip a n ts  o f the  four programs in  the  a reas o f "O perating 
machines and equipment” and "Basic job s k i l l s  and tec h n iq u e s ,” w ith 
o f f ic e  tra in e e s  expressing  the le a s t  d i f f ic u l ty  and home economics 
tra in e e s  in d ic a tin g  the  g re a te s t  d i f f ic u l ty  in  both a re a s . In  only 
one o f the 15 problem a reas  l i s te d  d id  males in d ic a te  le s s  d i f f i c u l ty  
than fem ales, th a t  being "S a tis fy in g  superv iso r w ith volume o f w ork.”
Degree o f d i f f i c u l ty  expressed in  problem a re a s  c o rre la te d  
n eg a tiv e ly  w ith  academic performance in  high schoo l. This 
c o r re la t io n  was s ig n if ic a n t  in  seven o f the f i f te e n  a re a s .
12. Respondents, in  g en e ra l, expressed the g r e a te s t  s a t i s ­
fa c tio n  w ith  people they worked w ith and the  work they  d id , and
the  l e a s t  s a t i s f a c t io n  w ith promotion o p p o rtu n itie s  and the  pay they 
rece iv ed . Only in  the  a rea  of promotions d id  males in d ic a te  g re a te r  
s a t i s f a c t io n  than  fem ales. Academic q u a r t i le  rank had a n e g lig ib le  
c o r re la t io n  on job s a t i s f a c t io n  r a t in g s ,  w hile weekly s a la ry  
c o rre la te d  s ig n if ic a n t ly  w ith  s a t is f a c t io n  ra t in g s  o f  promotions 
and pay.
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13. Respondents held favorab le  opinions of th e i r  high school 
v o c a tio n a l t r a in in g , w ith 87.8 percent in d ic a tin g  th a t  they  were 
w ell prepared o r ex cep tio n a lly  w ell prepared fo r  th e i r  Jobs. A 
s ig n if ic a n t  c o rre la t io n  was found between th e  resp o n d en t's  opinion 
o f h is  job p rep a ra tio n  and h is  academic q u a r t i le  rank . A s ig n if ic a n t  
c o r re la t io n  was a lso  found between job p rep a ra tio n  ra t in g  and the 
resp o n d en t's  weekly sa la ry .
14. Nearly o n e -th ird  o f the  employed respondents claimed 
they would a tten d  evening courses which could improve th e i r  job 
s k i l l s ,  i f  o ffe red  in  th e i r  lo c a l high schoo ls. Many d is t r ib u t iv e  
and a g r ic u l tu r a l  respondents in d ica ted  in te r e s t  in  tra d e  and 
in d u s t r ia l  t r a in in g  w hile o f f ic e  education responden ts, in  g en era l, 
p re fe rre d  tra in in g  in  th e i r  own f i e ld .
15. Of a l l  respondents, 30.6 percen t were a tten d in g  some 
type of post-h igh  school i n s t i tu t io n .  More than h a lf  the  tra in e e s  
a tten d in g  school o r co lleg e  were en ro lled  in  c u rr ic u la  re la te d  to 
th e i r  high school v o ca tio n a l tra in in g  programs, and n early  h a lf  were 
employed on a fu ll- t im e  or p a rt- tim e  b a s is  w hile in  school.
16. M arriage was given as the  major reason  fo r  unemployment 
by fem ales. Aside from m arriage, 27.1 percen t o f th e  unemployed 
respondents claimed they were no t working because o f  lack  o f job 
a v a i la b i l i ty .  Of those unemployed a t  the  time o f th is  study , 72.3 
percen t had been employed a t  some time during  the  year s in ce  high 
school g raduation , g en era lly  in  jobs re la te d  to  th e i r  cooperative  
t r a in in g  f i e ld .  O ther than those  who planned to  remain as fu ll- t im e
115
housewives, the m ajo rity  o f  unemployed respondents sa id  they 
would continue to seek employment.
17. In  th e i r  comments and suggestions, respondents g en e ra lly  
agreed th a t  the  school should provide more a s s is ta n c e  In  job 
placem ent o f  g radua tes , th a t  more in d iv id u a lize d  In s tru c t io n  should 
be given in  school p e rta in in g  to  the t r a in e e 's  p a r t ic u la r  jo b , and 
th a t  a need e x is ts  fo r  a w ider s e le c tio n  o f v o c a tio n a l courses in  
high schoo l, p a r t ic u la r ly  in  trad e  and in d u s t r ia l  education .
Conclusions
From a n a ly s is  o f in form ation  received  from 1,207 cooperative  
v o ca tio n a l education  tra in e e s  who graduated from L ouisiana high 
schools in  1971, the  follow ing conclusions were drawn:
1. Cooperative v o ca tio n a l education  programs a re  serv ing  
s tu d en ts  acro ss the e n t i r e  range of academic achievem ent. O ffice  
t r a in e e s , in  p a r t ic u la r ,  a re  su p e rio r s tu d e n ts .
2 . Cooperative tra in e e s  find  and e n te r  jobs soon a f t e r  high 
school g radua tion , o f te n  w ith th e ir  coopera tive  program employers, 
p rim a rily  w ith in  th e i r  hometowns or communities, and g e n e ra lly  in  
the  f i e ld  in  which they received  tra in in g .
3 . Employers who help  t r a in  cooperative  p a r t ic ip a n ts  b e n e f i t  
from the program by re ta in in g  many tra in e e s  as fu l l- t im e  employees 
a f t e r  high school g raduation .
4 . S a la r ie s  received  by cooperative  tra in e e s  vary  w idely 
both w ith in  and among programs. In  g en e ra l, males rece iv e  h igher 
weekly s a la r ie s  than do fem ales.
116
5. Although many methods a re  u t i l i s e d  by cooperative  tra in e e s  
In  lo ca tin g  jo b s , most a re  Inform al. L ocating s u i ta b le  job  openings 
I s  the problem area  o f  g re a te s t  d i f f i c u l ty  faced by p a r t ic ip a n ts  
during th e i r  f i r s t  year ou t o f h igh  schoo l.
6. C ooperative tra in e e s  a re  g en e ra lly  s a t i s f ie d  w ith  a l l  
a spec ts  o f t h e i r  jobs w ith  the  excep tion  o f pay and o p p o rtu n itie s  
fo r  promotion.
7. C ooperative p a r t ic ip a n ts  hold favo rab le  opinions o f 
th e i r  high school v o c a tio n a l tra in in g .
8. P a r t ic ip a t io n  in  a coopera tive  v o ca tio n a l education 
program does no t p revent tra in e e s  from fu r th e r in g  th e i r  educations 
in  post-h igh  school in s t i t u t io n s .
9 . Broad programs in  tra d e  and in d u s t r ia l  education  a re  
needed in  L ouisiana high sch o o ls .
Recommendations
This study was designed to  in v e s tig a te  employment experiences 
o f cooperative  v o ca tio n a l education  program p a r t ic ip a n ts  during  th e i r  
f i r s t  year a f t e r  high school g raduation .
A nalysis o f  the responses o f  the  four cooperative  program 
groups, as w e ll as th e i r  comments, rev e a ls  many suggestions fo r  
program improvement o f  which the  most s ig n if ic a n t  a re  condensed and 
presented  in  the  form o f  recommendations. These were fu r th e r  
supported by the  review o f r e la te d  l i t e r a t u r e ,  and the  background 
and experience o f the a u th o r.
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I t  i s  re a liz e d  th a t  the  p e rp le x ity  o f developing and re v is in g  
c u r r ic u la r  o ffe rin g s  in  any given school i s  an in d iv id u a l and 
d i s t in c t  problem frau g h t w ith d i f f ic u l ty  as w ell as prom ise.
However, i t  i s  be lieved  th a t  these  recommendations, i f  follow ed, 
w i l l  help  a d ju s t high school programs to more n early  meet the  needs 
o f  s tuden ts and, u ltim a te ly , w i l l  streng then  the  p o s it io n  o f the  
secondary school in  L ou isiana. With these  ideas in  mind, the  
fo llow ing recommendations a re  p resen ted :
1. R elated in s t ru c t io n  in  the cooperative  v o c a tio n a l education  
program should be planned around in d iv id u a l jobs and needs o f s tu d e n ts . 
Each job a rea  should be analyzed to  determ ine re la te d  in s t ru c t io n  
necessary  fo r  the  most e f f i c ie n t  development o f occupational 
competence. R elated  in s tru c t io n  should d ea l w ith c o g n itiv e , 
a f f e c t iv e ,  and psychomotor s k i l l  development.
2. E ffo r ts  should be made to include  g re a te r  numbers o f the
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le s s  academ ically  ta le n te d  s tu d en ts  in  cooperative  programs, 
p a r t ic u la r ly  by home economics and o f f ic e  education  co o rd in a to rs .
An exam ination o f o p p o rtu n itie s  e x is tin g  in  the  community may unearth  
ap p ro p ria te  jobs fo r  s tu d en ts  in  th is  ca tego ry , s tu d en ts  who w i l l  be 
among the  f i r s t  to  seek employment upon g raduation  from high schoo l.
3. The high school should assume g re a te r  r e s p o n s ib i l i ty  fo r  
guiding s tu d en ts  in to  ap p ro p ria te  c a ree r  d e c is io n s , t ra in in g  them to  
the  e x te n t p o ss ib le , and p lac ing  them in  s u i ta b le  e n try - le v e l  jo b s . 
These functions should rece iv e  the  same a t te n t io n  as academic 
guidance, t r a in in g , and placement o f s tuden ts in  in s t i tu t io n s  o f
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h igher le a rn in g . Cooperation between businesses and the school 
In  placem ent o f  graduates could be m utually  b e n e f ic ia l .
4 . A dd itiona l e f f o r t  should be made In  teaching  job lo c a tio n  
s k i l l s ,  Includ ing  sources o f occupational in fo rm ation , com pleting 
job a p p lic a tio n s , and conduct in  job in te rv iew s.
5. Broad programs in  trad e  and in d u s t r ia l  education  should 
be i n i t i a t e d  in  many high schoo ls. The cooperative  p lan  o f 
in s t ru c t io n  could enable secondary schools to o f fe r  tra in in g  in  a 
wide range o f  occupations fo r  which school lab o ra to ry  in s tru c t io n  
cannot be provided due to  expense o r com plexity o f equipment o r to 
the  sm all numbers o f s tuden ts  in te re s te d  in  sp e c if ic  tra d e s .
6. Since education  fo r  occupational competency i s  a l i f e - lo n g  
p ro cess , h igh schools should be in strum en ta l in  provid ing  a range o f
i
v o c a tio n a l education  o p p o rtu n itie s  fo r  a d u lts  o f  the community. An 
a n a ly s is  o f people in  th e  community and th e i r  occupational needs 
would o f f e r  in s ig h t  fo r development o f programs.
7. In  th a t  coopera tive  v o ca tio n a l education  should be based 
on the  needs o f the  so c ie ty  i t  se rv es , i t  i s  recommended th a t  
a d d itio n a l s tu d ie s  be made invo lv ing  both program p a r t ic ip a n ts  and 
th e i r  employers in  an e f f o r t  to  provide d a ta  th a t  may be used to  
fu r th e r  improve program e ffe c tiv e n e ss .
8. I t  i s  recommended th a t  v o ca tio n a l teacher education  
departm ents and s t a te  superv iso ry  personnel c o n s tan tly  ev a lu a te  and 
update p re se rv ic e  and in se rv ic e  teach e r tra in in g  programs. Teachers 
should take advantage o f in se rv ic e  programs so th a t  they , them selves, 
m ight rem ain o ccupa tiona lly  and p ro fe s s io n a lly  competent.
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LOUISIANA. SECONDARY SCHOOLS OFFERING COOPERATIVE VOCATIONAL 
EDUCATION PROGRAMS, 1970-71
School Code 
Number P arish
Name o f  . 
High School Programs Offered
0101 Acadia Crowley COE
0201 A llen Oakdale COE
0301 Ascension D onaldsonville COE
0302 Ascension E ast Ascension COE
0501 Avoyelles Bunkie CAE
0601 Beauregard DeRidder DE, COE
0801 B ossier A ir l in e DE, COE
0802 B ossier B ossier DE, COE (NR)
0803 B ossier Haughton CAE
0901 Caddo Bethune DE
0902 Caddo C. E. Byrd DE, COE
0903 Caddo C aptain Shreve DE
0904 Caddo F a ir  Park DE, COE
0905 Caddo Northwood COE
0906 Caddo Southwood DE, COE
0907 Caddo B. T. Washington DE, COE
0908 Caddo Woodlawn CAE, DE, COE
0909 Caddo L inear DE (NR)
1001 C alcasieu LaGrange COE
1002 C alcasieu Lake C harles DE, COE (NR)
1301 Catahoula Block CAE
1501 Concordia F errid ay DE, COE
1502 Concordia V id a lia DE, COE
1701 E. Baton Rouge Baker DE, COE
1702 E. Baton Rouge Baton Rouge DE, COE
1703 E. Baton Rouge Broadmoor DE, COE (NR)
1704 E. Baton Rouge C ap ito l CAE, DE, COE
1705 E. Baton Rouge Glen Oaks DE, COE
1706 E. Baton Rouge Istroum a DE, COE
1707 E. Baton Rouge McKinley DE, COE
1708 E. Baton Rouge S c o tla n d v ille DE (NR)
1709 E. Baton Rouge Tara COE
1901 E. F e lic ian a Jackson COE
2301 Ib e r ia New Ib e r ia COE
2501 Jackson Jonesboro-Hodge COE
NR = No Return (Continued)
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School Code Name o f
Number P a rish  High School Programs O ffered
2601 Je ffe rso n E. J e ffe rs o n DE, COE
2602 Je ffe rso n L. W. Higgins DE, COE
2603 Je ffe rso n Grace King DE, COE
2604 Je ffe rso n R iverda le DE, COE
2605 Je ffe rso n W. Je ffe rso n DE, COE
2701 Je ffe rso n  Davis Jennings CAE
2801 L afayette Acadiana COE
2802 L afayette L a fa y e tte COE
2803 L afayette North Side DE, COE
2804 L afayette Comeaux CAE
2901 Lafourche C en tra l DE, COE
2902 Lafourche South Lafourche CAE, DE, COE
2903 Lafourche Thibodaux CAE, DE, CHE, COE
3201 Livings ton Albany CAE
3401 Morehouse B astrop DE, COE
3501 N atchitoches N atchitoches Cen. COE
3601 Orleans M. Abramson DE, COE
3602 Orleans A lcee ' F o r t ie r DE, COE
3603 Orleans G. W. Carver DE, COE (NR)
3604 Orleans W. L. Cohen DE, COE (UR)
3605 Orleans Warren Easton DE, COE
3606 Orleans J .  F. Kennedy DE, COE (NR)
3607 Orleans L. B. Landry DE, COE (NR)
3608 Orleans J .  McDonogh DE, COE
3609 Orleans F. T. N icho lls DE, COE
3610 Orleans L. E. Rabouin DE, COE (UR)
3611 Orleans 0 . P. Walker DE, COE
3612 Orleans B. T. Washington DE, CHE
3701 Ouachita O uachita P a rish DE, COE
3702 Ouachita Richwood COE
3703 Ouachita West Monroe DE, COE
4001 Rapides A lexandria DE, COE
4002 Rapides Bolton DE, COE
4003 Rapides Peabody DE (NR)
4004 Rapides P in e v il le DE
4005 Rapides Tioga DE
4201 Richland D elhi DE
4202 Richland R ay v ille DE, COE
4401 S t. Bernard P.G .T. Beauregard DE
4402 S t. Bernard Chalm ette DE, COE
NR ■ No Return UR -  Unusable Return (Continued)
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School Code 
Number P arish
Name o f 
High School Programs O ffered
4403 S t. Bernard S t. Bernard DE
4404 S t. Bernard Andrew Jackson COE
4501 S t. C harles D estrehan COE
4502 S t. C harles H ahnville COE
4801 S t. John Leon Godchaux COE
4901 S t. Landry Eunice DE, COE (NR)
4902 S t. Landry Opelousas DE, COE
4903 S t. Landry A rnaudv ille CAE
5101 S t. Hairy F ran k lin COE
5102 S t. Mary Morgan C ity COE
5201 S t. Tammany Covington COE (NR)
5202 S t. Tammany M andeville COE (NR)
5203 S t. Tammany Salmen COE
5204 S t. Tammany S l id e l l COE (NR)
5301 Tangipahoa Amite DE, COE
5302 Tangipahoa Hammond DE, COE
5303 Tangipahoa Ponchatoula CAE, DE, COE
5501 Terrebonne S. Terrebonne DE, COE
5502 Terrebonne Terrebonne COE
5701 V erm illion A bbeville CAE, DE, COE
5702 V erm illion Kaplan COE
5801 Vernon L e e sv ille DE, COE
5901 Washington F rank lin ton CAE, COE
5902 Washington Mt. Hermon CAE
5903 Washington Thomas CAE
6101 W. Baton Rouge P o rt A llen DE
6102 W. Baton Rouge B rusly DE
6201 West C a rro ll Oak Grove CAE
6401 Winn W innfield COE
NR “ No Return
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LOUISIANA STATE UNIVERSITY
and Agricultural and Mechanical College
Baton Rouge, Louisiana 70803
College o f  A g ric u ltu re  
School o f V ocational Education
A p ril 17, 1972
From: Dr. C harlie  M. C u r t is ,  P ro fesso r
Vocational A g ric u ltu ra l  Education
Layle D. Lawrence 
Graduate A ss is ta n t
To: Senior High School P r in c ip a ls
We a re  conducting a study  o f  co o p era tiv e  v o c a tio n a l education tra in e e s  
who graduated from L ouisiana high schools in  1971, which should 
prov ide u se fu l in form ation  fo r  ed u ca tio n a l p lan n e rs , guidance 
counse lo rs, and tea ch e r-co o rd in a to rs  o f  the s t a te  when completed.
This study has the  approval o f and i s  p a r t i a l l y  funded by the 
L ouisiana S ta te  Department o f  E ducation.
We a re  asking your coo p era tio n  in  p rov id ing  home addresses and 
academic q u a r t i le  ranks of co o p era tiv e  graduates o f 1971, whose names 
appear on the enclosed l i s t s .
In d iv id u a l graduates and schools w i l l  no t be id e n t i f ie d  in  the f in a l  
re p o r t .  However, in fo rm ation  ob tained  w il l  be coded and IBM 80-column 
computer cards w il l  be made a v a i la b le  to  p a rish es  or schools wishing 
to  determ ine c h a ra c te r is t ic s  o f th e i r  own g rad u a tes . Published copies 
o f  the  f in a l  rep o rt w i l l  be made a v a i la b le  to  L ouisiana educators.
B r ie f ly , the  o b jec tiv e s  of th e  study  a re :
1. To analyze employment t r a i t s  o f  coopera tive  g raduates— 
includ ing  those  in  a g r ic u l tu r a l ,  home economics, d is t r ib u t iv e ,  
and o f f ic e  ed u ca tio n —during  th e  f i r s t  year a f t e r  high school 
graduation.
2. To a sc e r ta in  problems encountered by cooperative  graduates 
during th e i r  f i r s t  year o f  employment.
3. To determine the  geographic m o b ility  o f cooperative  g raduates.
4 . To compare s a l a r i e s  received  by coopera tive  g raduates .
5. To assess job  s a t i s f a c t io n  o f coopera tive  g raduates .
6. To examine th e  e f f e c t  o f h igh school academic performance 
on employment c h a r a c te r i s t ic s  o f coopera tive  graduates.
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7. To a s c e r ta in  the  degree to  which cooperative  graduates 
con tinue  th e i r  education  and tra in in g  beyond high school.
8. To analyze and p re sen t In form ation  obtained  In  a  manner 
u se fu l to  ed u ca tio n a l p lanners In  a d ju s tin g  high school 
programs to  more r e a l i s t i c a l l y  meet s tu d en t needs.
We a re  enclosing  a l i s t  o f  1971 school year tra in e e s  from your school 
which, has been ob tained  from the v ario u s  V ocational Education D ivisions 
o f the  S ta te  Department o f  E ducation. We would s in c e re ly  ap p re c ia te  
your e f fo r ts  in  p rov id ing  th e  necessary  in form ation  and re tu rn in g  the  
l i s t s  by A p ril 29 in  the  enclosed stamped, se lf-a d d re sse d  envelope.
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LOUISIANA. STATE UNIVERSITY
and Agricultural and Mechanical College
Baton Rouge, Louisiana 70803
C ollege o f  A g ricu ltu re  
School o f V ocational Education
A p ril 18, 1972
From: Layle D. Lawrence, Graduate A s s is ta n t
V ocational A g ric u ltu ra l  Education
To: S elected  Teacher E ducators, S ta te  Superv iso rs, P r in c ip a ls ,
and Teacher-Coordinators
S ub ject: Inquiry  form c r i t ic is m
To examine the employment t r a i t s  o f  L ouisiana cooperative  v o ca tio n a l 
education  graduates of 1971, I  am developing a research  p ro je c t under 
the  guidance and d ire c tio n  o f a  g radua te  committee, ch a ired  by Dr. 
C h arlie  M. C u rtis , a t  L ouisiana S ta te  U n iv e rs ity .
A copy o f the  te n ta t iv e  in q u iry  form i s  enclosed fo r  your p e ru sa l.
Your cooperation  in  s c ru tin iz in g  th e  in q u iry  form and in  making 
suggestions o r comments to  improve the ' study w il l  be g re a tly  
ap p rec ia ted . Comments may be made d i r e c t ly  on the  in q u iry  form, 
which can be retu rned  to  me in  the  enclosed stamped, se lf-ad d ressed  
envelope.
B r ie f ly , the  o b jec tiv e s  o f  the  study  a re :
1. To analyze employment t r a i t s  o f  coopera tive  g raduates— 
a g r ic u l tu ra l ,  home economics, d i s t r ib u t iv e ,  and o f f ic e — 
during the f i r s t  year a f t e r  h igh school g raduation .
2. To a sc e r ta in  problems encountered by coopera tive  graduates 
during th e ir  f i r s t  year o f  employment.
3. To determ ine th e  geographic m o b ility  o f cooperative  g radua tes .
4 . To compare s a la r ie s  rece ived  by coopera tive  g raduates .
5. To a sse ss  job s a t i s f a c t io n  o f coopera tive  g raduates.
6. To examine the  e f f e c t  o f  h igh  school academic performance on 
employment c h a r a c te r i s t ic s  o f  cooperative  graduates (q u a r t i le  
ranks to  be ob tained  from graduates* high sch o o ls).
7. To a sc e r ta in  the  degree to  which coopera tive  graduates 
continue th e i r  education  and tr a in in g  beyond high school.
8. To analyze and p re se n t in fo rm ation  obtained  in  a manner 
u se fu l to  educa tional p lanners in  a d ju s tin g  high school 
programs to more r e a l i s t i c a l l y  meet s tuden t needs.
Thank you fo r  your coopera tion .
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LOUISIANA STATE UNIVERSITY
and Agricultural and Mechanical College
Baton Rouge, Louisiana 70803
C ollege o f A g ricu ltu re  
School o f V ocational Education
May 2, 1972
Hie response from high  school p r in c ip a ls  to  our A p ril 17 request 
fo r  home addresses and q u a r t i le  ranks o f 1971 coopera tive  vocationa l 
education graduates has been most g ra t i fy in g . We p lan  to  con tact 
the  graduates th e  f i r s t  o f June, and hope to  have a l l  cooperative 
graduates respond so th a t  th e  in form ation  in  our study w ill  be as 
complete and a c c u ra te  as p o ss ib le .
Your school i s  one o f se v e ra l which has not y e t re tu rned  the 
studen t l i s t s  m ailed to  you on A p ril 17. We would be most 
a p p re c ia tiv e  i f  you would complete the in form ation  and re tu rn  i t  
to  us as soon as p o ss ib le  so th a t  your former s tu d en ts  may be 
included in  the  study .
Thank you fo r  your co o p era tio n .
S in cere ly ,
Dr. C harlie  M. C u rtis , P ro fesso r 
V ocational A g ric u ltu ra l Education
Layle D. Lawrence 
Graduate A ss is ta n t
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LOUISIANA. STATE UNIVERSITY
and Agricultural and Mechanical College
Baton Rouge, Louisiana 70803
College o f A g ricu ltu re  
School o f V ocational Education
May 29, 1972
1971 L ou isiana  High School Graduates
Dear F rien d ,
You and your c lassm ates a re  being asked to  p a r t ic ip a te  
in  a s tudy  o f  1971 graduates from cooperative  v o ca tio n a l 
educa tion  programs in  a g r ic u l tu r a l ,  d i s t r ib u t iv e ,  home economics, 
and o f f ic e  educa tion . The study  i s  sponsored by the School o f  
V ocational E ducation, L ouisiana S ta te  U n iv e rs ity , and th e  
L ou isiana  S ta te  Department o f Education.
The purpose o f the  study i s  to  analyze th e  employment 
and ed u ca tio n a l p a t te rn s ,  adjustm ent d i f f i c u l t i e s ,  and job 
s a t i s f a c t io n s  o f g raduates during  th e i r  f i r s t  year out o f  h igh  
school in  o rd er to  suggest methods of improving coopera tive  
v o c a tio n a l educa tion  programs in  the  s t a te .
I t  w i l l  take  from fiv e  to  ten  minutes o f  your time 
to  complete the in fo rm ation  requested . I t  i s  no t necessary  
fo r  you to  s ig n  your name to  th e  q u estio n n a ire  s in ce  i t  has 
been precoded fo r  o b je c tiv i ty  during  a n a ly s is .
To be of maximum va lu e , we need the response o f 
every g rad u a te . I f  you w il l  complete the  q u estio n n a ire  and 
re tu rn  i t  by June 7 in  the  stamped se lf-a d d resse d  envelope 
enclosed  we would be most g r a te fu l .
S in cere ly ,
Dr. C harlie  M. C u r tis , P ro fesso r 
V ocational A g ric u ltu ra l Education
Layle D. Lawrence 
Graduate A s s is ta n t
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June 1, 1972 
P lease  d o n 't  n eg lec t to  complete and re tu rn  the 
q u estio n n a ire  you re c e n tly  received  from the School o f 
V ocational Education, L ouisiana S ta te  U n iv e rs ity .
Your rep ly  i s  e s s e n t ia l .
Dr. C h arlie  M. C u rtis , P ro fesso r 
V ocational A g r ic u ltu ra l  Education
Layle D. Lawrence 
Graduate A s s is ta n t
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LOUISIANA. STATE UNIVERSITY
and Agricultural and Mechanical College
Baton Rouge, Louisiana 70803
C ollege o f A g ricu ltu re  
School o f V ocational Education
June 5, 1972
1971 L ou isiana  High School Graduates
Dear F rien d ,
We want to  express our thanks fo r  your cooperation  
in  com pleting th e  q u e s tio n n a ire  rec en tly  sen t to  you. The 
in fo rm atio n  you have supp lied  w i l l  be used to suggest means 
o f  improving coopera tive  v o ca tio n a l education programs in  
L ou isiana  high sch o o ls .
S in cere ly ,
Dr. C harlie  M. C u r tis , P ro fesso r 
V ocational A g ric u ltu ra l Education
Layle D. Lawrence 
Graduate A ss is ta n t
P .S . I f  you have no t y e t  completed the q u e s tio n n a ire , p lease  
complete i t  and pu t i t  in  the  m ail today. Thanks.
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COOPERATIVE VOCATIONAL EDUCATION: 1971 GRADUATES
INSTRUCTIONS: Most items in this form require only a check mark ( ) to give your
answer. Answers requiring brief statements may be written with pen or pencil.
PART I.
A. Sex: ( ) Male ( ) Female
B. My field of high school cooperative vocational training was: (check one) 
) 1. Agricultural education 
) 2. Distributive education 
) 3. Home economics education 
) 4. Office education
At the present time, I am: (check one)
) 1. Employed full-time 
Employed part-time
Attending school, or college, not employed 
Attending school or college and employed full-time 
Attending school or college and employed part-time 
A housewife, not employed 
A housewife employed full-time 
A housewife employed part-time 
In military service 
Unemployed
2 .
3.
4.
) 5. 
)
)
)
)
6 .
7.
8 . 
9.
) 10.
PART II. If you checked number 6 (housewife) or 10 (unemployed) in question C 
above, please complete the questions in this section (PART II). If you 
checked any other answer, go on to PART III on page 2.
D. Have you been employed since high school graduation? ( )Yes ( )No
If Yes, how many months during the period since graduation were 
you employed? _____months.
During that time, were you employed in your field of high school 
cooperative training or a related area? ( )Yes ( )No
E. What do you consider the reason for your present unemployment?
) 1. Not looking for a job
2. No job available
3. High school training was not adequate
4. Marriage
5. Personal reasons (illness, family problems, etc.)
6. Other reason (specify) _________________________ _
(check one)
(check one)What are your future plans?
) 1. Seek employment
Remain a housewife
Enroll in trade or vocational school 
Enroll in college 
Join military service 
Have no particular plans
2 .
3.
4.
) 5. 
) 6 .
Please return this form in the envelope provided. Thank you for your cooperation. 
If you have comments, please use the space on page 6.
147
PART III. If you are employed full or part-time or are a housewife or student 
employed full or part time, please answer questions in this section.
If you are attending school and are not employed, turn to PART IV on 
page 6 and complete that section.
G. The time between high school graduation and obtaining my first full-time
job was: (check one)
( ) 1. One month or less ( ) 7. 6 to 7 months
( ) 2. 1 to 2 months ( ) 8. 7 to 8 months
( ) 3. 2 to 3 months ( ) 9. 8 to 9 months
( ) 4. 3 to 4 months ( ) i o . 9 to 10 months
( ) 5. 4 to 5 months ( )11. 10 to 11 months
( ) 6. 5 to 6 months ( ) 12. 11 to 12 months
H. My present job is in the occupational area (not necessarily the specific 
job) I was trained for in high school. ( ) Yes ( ) No
If No, check reason:
( ) 1. No job available in occupational area trained for
( ) 2. Decided I liked other occupation better
( ) 3. Other job paid more
( ) 4. Other reason (specify)
My present job title is
The /area of work I am employed in is: (check one)
( ) 1. Agricultural related business (farm machinery, greenhouse,
farm supply, forestry, processing farm products, etc.)
( ) 2. Distribution (wholesale or retail sales, personal or business
service, advertising, banking, insurance, etc.)
( ) 3. Home economics business or service (food service, textiles
or clothing, interior decoration, child care, etc.)
( ) 4. Office (typist, stenographer, file clerk, secretary, etc.)
( ) 5. Trades or industry (welder, practical nurse, mechanic,
oilfield, machinist, etc.)
( ) 6. Other (specify)
K. During your high school training you were employed by a cooperating 
business as part of your vocational training program. Which of the 
following statements is correct? (check one)
( ) 1. I am employed by my cooperating firm at the present time
( ) 2. I have worked for my cooperating firm since high school
graduation, but am not employed therei now.
( ) 3. I have not been employed by my cooperating firm since
high school graduation.
From my home town, my present job is: (check one)
( ) 1. In my home town or community
( ) 2. Within 50 miles
( ) 3. Between 51 and 100 miles
( ) 4. Between 101 and 150 miles
( ) 5. Between 151 and 200 miles
( ) 6. More than 200 miles
My current weekly salary is in the range of: (check one)
( ) 1. Less than $50 ( ) 4. $101 to $125
( ) 2. $51 to $75 ( ) 5. $126 to $150
( ) 3. $76 to $100 ( ) 6. More than $150
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N. Are you considered a trainee In your present employment: ( )Yes ( )No
If Yes, what Is your position? (check one)
( ) 1. Apprentice
( ) 2. Managerial trainee
( ) 3. Job trainee
( ) 4. Other (specify)
If No,
a. Has your employer provided you with additional on-the-job training 
in your present job? ( )Yes ( )No
If Yes, for what period of time? (check one)
( ) 1. Less than one week
( ) 2. One week to one month
( ) 3. More than one month
b. Has your employer given you further formal training (special class,
service school, short course, etc.) in your present job? ( )Yes ( )No
0. Have you held more than one full-time job since graduation from
high school? ( )Yes ( )No
If Yes, how many full-time jobs have you held?
If Yes, check the major reason for leaving your first job:
( ) 1. Got a better job
( ) 2. Dissatisfied with the job
( ) 3. Layed off
( ) 4. Dismissed
( ) 5. Job abolished
( ) 6. To go back to school
( ) 7. Other (specify)
How did you locate your first job? (check one)
( ) 1. Through the cooperative vocational teacher
( ) 2. Through the school counselor
( ) 3. By direct application to business or firm
( ) 4. Through a friend or relative
( ) 5. Through a private employment agency
( ) 6. Through the State Employment Service
( ) 7. Through a newspaper advertisement (want-ad)
( ) 8. Other ( indicate)
Q. If the local high school offered an evening course which could improve 
your job skills, would you enroll? ( )Yes ( )No ( )Maybe
If Yes, what particular training would you prefer? (list below)
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R. What problems did you encounter during your first year out of 
high school in adjusting to the work-world? Place a check in 
the box after each of the conditions below which best describes 
the degree of difficulty experienced by you.
Conditions
Very
Difficult
Somewhat
Difficult
Slightly
Difficult
Not
Difficult
Locating suitable 
iob openings
Writing job 
applications
Job interviews
Basic job skills 
and techniques
Operating machines 
and equipment
Business rules 
and regulations
Getting along with 
fellow employees
-
Getting along with 
supervisor
Following directions 
of supervisor
Satisfying supervisor 
with volume of work 
done
Satisfying supervisor 
with quality of work 
done
Routine business 
arithmetic
Business English usage 
(written and oral)
Keeping and using 
business records
Preparing reports
Other (indicate)
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S. How satisfied are you with your job? Place a check in the box 
after each of the job conditions below which best tells yohr 
feeling about your present job.
Job Conditions
Very
Satisfied Satisfied Dissatisfied
Very
Dissatisfied
The people with 
whom you work
The supervision 
you receive
The appreciation 
received for doing 
a good iob
The work vou do
The promotions 
available in 
your iob
The pay vou receive
Working conditions
Overall job 
satisfaction
T. Which of the following statements best describes your opinion 
regarding the degree to which your high school cooperative 
vocational training prepared you for your job? (check one)
( ) 1. Exceptionally well prepared
( ) 2. Well prepared
( ) 3. Poorly prepared
U. In what ways could your high school cooperative vocational training 
program have been more helpful? (Please list below if you have 
suggestions)
If you are attending school or college, please turn to page 6 and complete 
PART IV. If not, please check to see that all questions have been 
answered and return this questionnaire in the envelope provided.
Thank you for your assistance.
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PART IV. Please answer questions in this section if you are attending 
school or college.
V. The type of school I am attending is a: (check one)
( ) 1. Four year college or university
( ) 2. Two year college
( ) 3. Trade or technical school
( ) 4. Private business school
( ) 5. Other (indicate)
W. The relationship between my high school cooperative vocational 
training and my present course of study is: (check one)
( ) 1. Directly related
( ) 2. Indirectly related
( ) 3. Not related
( ) 4. Cannot determine
X. My field of study (curriculum) is '
WHEN THIS FORM IS COMPLETED, PLEASE RETURN IN THE ENCLOSED ADDRESSED AND 
POSTAGE - PAID ENVELOPE. THANK YOU FOR YOUR COOPERATION.
Use the space below for any additional comments you might have.
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EVENING CLASS PREFERENCES OF COOPERATIVE 
VOCATIONAL EDUCATION GRADUATES
Subject Number Requesting Subject
Cooperative A g ric u ltu ra l  Education
Auto body work 1
Business ad m in is tra tio n 1
Butchering 1
C utting  w ith ace ty lene  to rch 1
Dairy science 2
D iesel mechanics 1
D rafting 1
Drawing and reading b lu e p r in ts 1
E le c tr ic a l  w iring 1
Graphics 1
Milk te s t in g 1
Motor mechanics 1
O il f ie ld  m achin ist 1
Pipe welding 3
P lan t foods 1
Welding 3
D is tr ib u tiv e  Education
Accounting 6
A ir cond ition ing  and r e f r ig e r a t io n 3
Auto body re p a ir 1
Auto mechanics 8
Bookkeeping 5
Business English 2
Business management 20
C ashiering 3
Child care 1
C le r ic a l p ra c tic e 1
Computers 1
Computer programming 1
Data processing 2
D iesel mechanics 1
(Continued)
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Subject Number Requesting Subject
D is tr ib u tiv e  Education (C ont'd)
Displays 1
D rafting 4
E le c tr ic a l 3
E lec tron ics 2
Farm machinery 1
F orestry
Gunsmithing 1
Job e ff ic ie n c y 1
Law enforcement 1
M achinist 1
Marketing 1
Mathematics 4
Nursing 1
O ffice  ad m in is tra tio n
O ffice  machines 1
P ayro ll c le rk 1
R e ta ilin g 4
S e c re ta r ia l  tra in in g 3
S e llin g 2
Shorthand 3
Taxation 1
T ransis to rized  e l e c t r i c a l  systems 1
Typing 5
Welding 5
Wholesaling 4
X-Ray techn ic ian 1
C ooperative Home Economics
Cashier 1
Clothing 2
Food serv ice 1
Sales tra in in g 1
Typing 1
(Continued)
Subject Number Requesting Subject
C ooperative O ffice  Education
Accounting
Bookkeeping
Business a d m in is tra tio n
Business English
Business and o f f ic e  machines
Code-a-phone
Comptometer
Computer o p era tio n
Computer programming
Data processing
Dental hygiene
Dictaphone
Employee r e la t io n s
F ilin g
Fundamentals o f banking 
F u rn itu re  up h o lste ry  
IBM keypunch
Legal se c re ta ry  t r a in in g
Medical tra in in g
Mathematics
O ffice education
O ffice management
PBX opera tion
S e c re ta r ia l  t ra in in g
Shorthand
Speedwriting
Speedreading
Switchboard o p e ra tio n
Teletype
Typing
11
42
5
4
14
1
1
5
5
7
1
5
1
6
2
1
5
3
1
3
10
3
1
10
53
5
1
1
1
32
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COMMENTS AND SUGGESTIONS OFFERED BY RESPONDENTS*
COOPERATIVE AGRICULTURAL EDUCATION
" I  have no c o m p la in ts ."
"More o v erh ead  and v e r t i c a l  and downhand w e ld in g . L ess  f l a t .w e l d i n g , "
" I  was v e ry  s a t i s f i e d  w ith  my o n - th e - jo b  t r a i n i n g . "
" I  was d r a f t i n g  a t  S h re v e p o rt  and B o s s ie r  V o c a tio n  T ech . u n t i l  I  was h u r t  on
th e  J o b ."
" I  d o n 't  t h in k  I t  c o u ld  have b een  more h e lp f u l  th a n  i t  w a s ."
"G ive th e  s tu d e n t  h a rd e r  j o b s .  T hat way when th e y  g e t  o u t  and f in d  a  jo b  i t  w o n 't  
be so  h a rd  on th em ."
" I f  we c o u ld  o f  s p e n t  more tim e in  th e  shop to  l e a r n  a  l i t t l e  m ore I t  m ig h t o f  
h e lp e d ."
"A id in  o b ta in in g  Job in  th e  f i e l d  t r a in e d  a f t e r  h ig h  s c h o o l ."
" I  w ent to  work a t  1 p.m . from  h ig h  s c h o o l .  I f  I  d i d n ' t  w ant t o  g o , I  d i d n ' t ,
some p e o p le  used  th e  p rogram  j u s t  t o  g e t  o u t o f  sc h o o l e a r l y . "
" I  am w ork ing  a t  my f a th e r s  sh ip y a rd  w hich m eans t h a t  I  c an  a lw ay s h av e  a jo b  
t h e r e .  My f a t h e r  a l s o  u sed  h i s  in f lu e n c e  to  g e t  me a jo b  o f f - s h o r e  i n  w hich  I  w i l l  be 
w ork ing  21 d ay s o f f  21 d ay s on . The 21 days o f f  I  w i l l  go  b ack  t o  work a t  s h ip y a rd .
T h is  f a l l  I p la n  t o  go  to  c o l l e g e  f u l l - t i m e .  I  a llw a y s  h a v e  a jo b  w a i t in g  f o r  me a t
th e  s h ip y a rd  so  th e  r e p o r t  m igh t n o t be  h e lp f u l  t o  y o u ."
"By g iv in g  a m ore o v e r a l l  lo o k  a t  th e  i n d u s t i r e s  a ro u n d  u s ;  by f i n d in g  a jo b  more
s u i t a b l e  to  e v e y o n e ."
" B e t te r  p re p a re d  t e a c h e r s .  I t  i s  r e a l l y  a  shame t h a t  o u r  s c h o o l  sy s te m , e s p e c i a l l y  
h ig h  s c h o o l ,  i s  in  th e  sh ap e  t h a t  i t  i s .  I  r e a l i z e  I  w a s n 't  th e  p e r f e c t  s tu d e n t  b u t I  
s u re  had some s o r r y  e x c u se s  f o r  t e a c h e r s . "
" I  am w e l l  s a t i s f i e d  w ith  th e  t r a i n i n g  I  r e c e iv e d  in  t h i s  p ro g ram . Thank you 
f o r  y o u r I n t e r e s t  in  t h i s  p ro g ram ."
"C ould  p u t  them c lo s e r  to  w hat someone w a n ts ."
"More e l e c t r i c a l  work and plum bing w o rk ."
"They c o u ld  te a c h  s tu d e n ts  a b o u t th e y  m achines and w hat th e y  w i l l  be  d o in g  o u ts id e  
th e  s c h o o l  i f  th e y  d e c id e  n o t to  go i n to  o f f i c e  w ork . B ecause  i f  you go  t o  some b u s in e s s  
f irm  th e y  a sk  you - h ig h  sc h o o l e d u c a tio n  ( y e s ) ,  how much e x p e r ie n c e  (none) -  s o r r y ,  go 
g e t  e x p e r ie n c e ."
"More h e lp  needed in  jo b  p la c e m e n t."
" T h e ir  i s  v e ry  l i t t l e  jo b s  and i n d u s t r i t y  h e r e . "
"Change th e  o u tlo o k  o f  th e  s tu d e n t  and h e lp  him  s e e  t h a t  i f  he  g o es i n t o  a n o th e r  
f i e l d ,  h e  h a s  n o t w asted  h i s  tim e  i n  th e  c la s s  t h a t  he  c a n  u se  and need  more know ledge 
in  a l l  w a lk s o f  l i f e . "
^Comments and suggestions made by respondents have been quoted verbatim, including 
spelling and grammatical errors.
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" I  c h in k  th e  CAE program  may h e lp  many o th e r s  who a r e  I n t e r e s t e d  In  t h e i r  f u tu r e  
and I n t e r e s t e d  i n  f in d in g  a  jo b .  I t  h a s  h e lp e d  me v e r y ,  v e r y  much and I  am v e ry  a p p re ­
c i a t i v e  w ith  th e  r e s u l t s  o f  th e  jo b ."
"F in d in g  a  b e t t e r  j o b ."
" I f  th e r e  was a c o u rs e  In  Body Work th 'a t  would o f  b een  a  l o t  o f  h e lp  t o  m e."
"My program  was v e ry  w e l l  c o n d u c ted , I  c o u ld  a s k  f o r  no b e t t e r  s u p e r v i s o r  th an  
my a g r i c u l t u r e  t e a c h e r . "
DISTRIBUTIVE EDUCATION
" I  am p la n n in g  t o  j o i n  th e  A ir  F o rc e  In  th e  n e a r  f u t u r e  f o r  b e t t e r  o p p o r t u n i t i e s . "  
( fem a le )
"1 am g la d  to  se e  someone i s  ta k in g  a n  i n t e r e s t  in  th e  p l i g h t  o f  s tu d e n ts  se e k in g  
em ploym en t."
"1 f e e l  t h a t  D .E . h as  been  a  g r e a t  h e lp  to  me. I  w ould l i k e  t o  se e  m ore DE 
p rogram  i n i t i a t e d  a c r o s s  o u r s t a t e . "
"T each s tu d e n ts  on how to  l o c a t e  jo b s  b e t t e r . "
" I t  would have  b e en  more h e lp f u l  i f  th e  te a c h e r  w ould have  b een  a  te a c h e r  r a th e r
th an  a c t in g  l ik e  a n o th e r  s tu d e n t .  J u s t  n o t r e a l l y  te a c h e r  o r  c o n ce rn ed  a b o u t h i s  s t u d e n t s , "
"Have th e  te a c h e r s  th in k  more o f  te a c h in g  and n o t p ro v e  t h a t  th e y  a r e  th e  b o s s ."
" E v e ry th in g  was a  l e a r n in g  a b i l i t y  and v e ry  b u s i n e s s - l i k e  a tm o sp h e re . I  was v e ry  
s a t i s f i e d . "
" I t  c o u ld  have  t r i e d  to  h e lp  me f in d  a  Job In  th e  f i e l d  1 hav e  c h o se n  f o r  a 
c a r e e r . "
"Jo b  o p en in g s  ( sh o u ld  be found) in  d i f f e r e n t  f i e l d s  b e s id e s  s a l e s  w o rk ."
" E x p la in  m ore a b o u t t e c h n ic a l  jo b s  l ik e  m ec h an ic s , e l e c t r i c i a n ,  p lu m b e rs , e t c . "
"My f u tu r e  p la n  i f  p o s s ib le  i s  to  g e t  e s t a b l i s h e d  in  th e  W i ld l i f e  and f i s h e r i e s
d e p t . "
" I  p la n  to  become an  e l e c t r i c i a n . "
"Jo b  o p p o r tu n i t i e s  have been  v e ry  p l e n t i f u l  f o r  me in  my home town (S h r e v e p o r t ) .
I  w ish  th e r e  was a way o f  g u a ra n te e in g  e q u a l o p p o r tu n i t i e s  f o r  jo b s  i n  th e  town (Monore) 
t h a t  I  a t t e n d  s c h o o l ."
" S t r e s s  more on th e  im p o rtan ce  o f th e  r e s p o n s i b i l i t i e s  we w i l l  be e x p e c te d  to  t a k e ,"
"More c o o p e r a t iv e  and u n d e rs ta n d in g  in  h e lp in g  s tu d e n ts  f in d  j o b ."
"T h ere  sh o u ld  be  more com m unication  and b e t t e r  u n d e r s ta n d in g  on th e  p a r t  o f  
te a c h e r  in  th e  t r a i n i n g  p rogram . M ost o f them d o n 't  know a th in g  a b o u t th e  work w o rld .
At l e a s t  th e y  sh o u ld  be in fo rm ed  ab o u t th e  jo b s  t h e i r  s tu d e n ts  h o l d ."
" D is t r i b u t iv e  e d u c a tio n  h a s n ' t  h e lp e d  me much in  my em ploym ent, b u t  i t  h a s  h e lp e d  
me some in  my s t u d i e s  i n  c o l l e g e . "
" I  would l i k e  to  have had more o f f i c e  t r a i n i n g . "
" I n  h e lp in g  to  f i n d  a jo b ,"
"Woodlawn h as  a good p ro g ram ."
"Had some f i e l d  t r i p s  to  go se e  some d i f f e r e n t  ty p e s  o f  j o b s . "
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"In being more like a business rather than a school class."
"Looking lor a job that pays good." (temporarily unemployed)
"Use o£ m ac h in es ; u se  o f  s a l e s  la n g u a g e ."
"W orking d i f f e r e n t  J o b s ."  '
"O nly ty p in g  in  h ig h  sc h o o l p re p a re d  me f o r  my p r e s e n t  jo b .  E x tr a  t r a i n i n g  from  
a  s p e c ia l  s c h o o l  was p o o r b u t above a v e ra g e  a b i l i t y  t o  ty p e  and com prehend e n a b le s  me 
to  p e rfo rm  my work e x c e l l e n t l y . "
"When I  was i n  DE I  d i d n ' t  l e a r n  a n y th in g  e x c e p t  f o r  th e  1 s t  c o u p le s  o f  w eek*.
My f a th e r  ta u g h t  i t  a l l  to  me b e fo re  I  to o k  DE. I  w ould be  h e lp f u l  t o  l e a r n  t o  m eet 
p e o p le  in  g e n e r a l . "
"G ive you d i r e c t  t r a i n i n g  in  w h a te v e r  f i e l d  you d e c id e  t o  go i n to  w h e th e r  th a n  
J u s t  g e n e ra l  in f o r m a t io n ."
"The c l a s s  I  was in  was r a t h e r  l a r g e  f o r  a  DE p ro g ram , and t e a c h e r  c o u ld  n o t 
r e a l l y  se e  s tu d e n t  a t  jo b ."
"The s c h o o ls  need more on th e  jo b  t r a i n i n g  p ro g ram s l i k e  DE."
" I t  c o u ld  have  been  more b a s ic  and down t o  e a r t h  on b u s in e s s  p rob lem s and r e l a t i o n ­
s h ip s  betw een w o rk e rs ."
"1 am v e ry  p le a s e d  to  know someone i s  m aking  a  s u rv e y  o f  g ra d u a t in g  s e n io r s  and
t h e i r  d i f f i c u l t i e s  a d ju s t i n g  to  p o s t - s c h o o l  d a y s .  I f  my a n sw e rs  in  any c o n t r i b u t e s  t o
th e  s o lv in g  o f  some o f  th e s e  p rob lem s I  w i l l  be  v e ry  s a t i s f i e d . "
"DE h e lp  me v e ry  much and I  hope i t  i s  Im proved w ith  more m odern m ethods so  t h a t
i t  may h e lp  many more h ig h  sc h o o l s t u d e n t s . "
"By t r a i n i n g  u s i n  more th a n  a one jo b  t r a i n i n g .  M ost o f  t r a i n i n g  was i n  m a rk e tin g ,"
" I t  was h e lp f u l  i n  e v e ry  w ay ."
"As a h ig h  sc h o o l  g r a d u a te ,  I  th o u g h t t h e r e  would be b e t t e r  jo b  o p p o r t u n i t i e s .
But i t  i s  h a rd  to  f in d  th e  ty p e  o f  work I  w ould l i k e  t o  d o . My v o c a t io n a l  t r a i n i n g  
h e lp e d  me a  g r e a t  d e a l  to  g e t  a lo n g  w ith  my f e l lo w  e m p lo y e e s ."
" I t  c o u ld  have  been  o f  m ore h e lp  by g iv in g  me e q u a l  o p p o r tu n i ty  a s  th e  o th e r s  
w hich was t r a in e d  a lo n g  w ith  m e."
"More a c t i v i t i e s  w ere one h a s  to  m ee t o th e r  p e o p le ."
"O b ta in in g  b e t t e r  pay and w ork ing  c o n d i t i o n s . "
"Em phasis on w ork ing  r e g i s t e r s  and m aking o r d e r s . "
"G ive a s tu d e n t  more jo b  t r a i n i n g  in  th e  c l a s s  room , n o t a l l  book w o rk ."
"By te a c h in g  b e t t e r ,  I  would have lo v e  t o  l e a r n  m ore a b o u t th e  way th e  econome 
was r u n ,  and a b o u t th e  m ach in e, e s p e c i a l l y  c o m p u te rs , IBM, k ey  p u n c h ."
"G ive some k in d  o f  t r a i n i n g  in  th e  f i e l d  I  was i n . "
"L ea rn  me more th e  laws c o n c e rn in g  a  p i c k e t  l i n e .  (We a r e  h o n o rin g  a  m eat 
c u t t e r s  s t r i k e  now .)"
" I  th in k  new er tex tb o o k s  would have  h e lp e d ,  c o n s id e r in g  t h a t  a  l o t  o f  th e  m a te r i a l  
was o u t o f  d a t e . "
" D is c u s s in g  prob lem s you have  a t  w o rk ."
" O f fe r  more v a r ie d  ty p e s  o f  jo b  t r a i n i n g  o t h e r  th a n  o n ly  r e t a i l  o r  cotmnon l a b o r e r .  
G ive d i r e c t i o n s  tow ard  m ore h ig h ly  s k i l l e d  w o rk ."
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"Need to teach spray painting courses, also more welding."
" I  e n jo y e d  b e in g  in  DE. I t  gave  me a  lo o k  a t  l i f e  and w hat p e o p le  a r e  r e a l l y  
l i k e .  I  b e l i e v e  my tim e  was w e l l  s p e n t . "
" I f  you co u ld  h av e  a v a i l a b l e  b o th  b u s in e s s  c o u r s e s  and a g r i c u l t u r a l  b u s in e s s  
c o u rse s  a l l  fo u r  y e a rs  o f  h ig h  s c h o o l ."
"H igh s ta n d a rd s  f o r  g e t t i n g  i n t o  th e  p rogram  (some s tu d e n ts  w ere n o t  a s  
r e s p o n s ib le  to  t h e i r  jo b s  a s  th e y  sh o u ld  h av e  b e e n . ) "
" I  a t te n d e d  S o u th  L a. T rad e  S c h o o l f o r  8 m o n th s . I  f i n i s h e d  th e  c o u rs e  and 
r e c e iv e d  a doplom a a s  b e in g  a- c e r t i f i e d  d i e s e l  m e c h a n ic ."
" P re p a re  me more f o r  a  f u t u r e  t h a t  c o u ld  hav e  g iv e n  me a  c h o ic e  betw een  c o l l e g e  
o r  a v o c a t io n a l ,  in s te a d  o f  s im p ly  c o l l e g e . "
" I f  we had of had any b e t t e r  t e a c h in g  w e 'd  been  s lo p p y . We had th e  b e s t  t e a c h e r . "
" I n  my ty p e  o f w ork th e y  d id  l i t t l e  b u t  w hat th e y  d id  was d e e p ly  a p p r e c ia t e d . "  
(w ork ing  a s  a u to m o tiv e  e l e c t r i c i a n )
"By w arn in g  me t o  g e t  p l e n ty  o f  money b e fo re  t r y in g  t o  a t t e n d  b u s in e s s  c o l l e g e s .
1 s t a r t e d  t o  e n r o l l  in  a n  e l e c t r o n i c  s c h o o l  and fo u n d  i t  was a  b ig  f r o n t , "
"More b a s ic s  in  b o o k k e e p in g ."
"1 have a baby t o  c a r e  f o r  and I  h a v e  no d e s i r e  t o  w o rk ."
"My DE program  h e lp e d  me a n  aw fu l l o t  i n  th e  w ork w o rld , I  now have  a so n  b u t
1 in te n d  to  c o n tin u e  my s c h o o l in g ,  and hav e  p a r t - t im e  jo b  to o !  M r. Ken B a ss , my te a c h e r ,  
was one o f  th e  b e s t  t e a c h e r s  in  a l l  my s c h o o l  y e a r s .  I  r e a l i z e d  e v e r y th in g  he d id  was 
t o  te a c h  us how t o  g e t  a  jo b  and keep  i t .  Thank you f o r  w a n tin g  my o p in io n ."
" I  th in k  th e  DE program  i s  v e ry  good . A lso ,  I  f e e l  t h a t  ev e ry o n e  i s  n o t  c o l l e g e  
m a t e r i a l ;  t h e r e f o r e ,  any  k in d  t r a d e  o r  s p e c i a l t y  s c h o o ls  a r e  good. P eo p le  sc h o u ld  be 
more f a m i l ia r  w ith  th em ."
"Find jobs that don't let full-time high school students work full time at jobs. 
Too much pressure."
"The o n - th e - jo b  e x p e r ie n c e  I  o b ta in e d  w h ile  h a n d lin g  d i f f e r e n t  s i t u a t i o n s  i s
som eth ing  t h a t  1 co u ld  n o t  have le a r n e d  from  a b o o k ."
"W ill  t h i s  q u e s t io n n a i r e  h e lp  me i n  f in d in g  a jo b .  I f  i t  w i l l  n o t why send  i t  
o u t .  I f  i t  w i l l  how? I 'm  a  1971 g r a d u a te  and I  h av e  b een  o u t  o f  s c h o o l f o r  a  y e a r  and 
I h a v e n 't  found  a  jo b  y e t .  I 'm  a l s o  a  fresh m an  in  c o l l e g e  and a  jo b  would h e lp  me o u t  a
g r e a t  d e a l .  L o u is ia n a  seems to  be a  v e r y  t i r e d  s t a t e  i n  jo b  o p p o r t u n i t i e s .  I  hope t h a t
t h i s  q u e s t io n n a i r e  w i l l  speed  up o p p o r t u n i t i e s .  C o r d i a l l y  y o u r s ,  d i s g u s t e d ."
"1 q u i t  c o lle g e  a f t e r  th e  f i r s t  s e m e s te r  b u t  may go b a c k ."
"1 w ould l i k e  to  f in d  a  jo b  a s  a  m a c h in i s t ,  in  e n g in e  m a n u fa c tu r in g , t h a t  i s  
u n io n . A l l  m achine sh o p s w ant som e-one t h a t  h a s  on th e  jo b  e x p e r ie n c e .  A l l  I  have i s  
sc h o o l t r a i n i n g . "  ( a t te n d e d  t e c h n i c a l  s c h o o l)
"More c o o p e r a t io n  and g roup  t a l k s .  D isp la y  windows and a d d in g  m ach ines and c a s h  
r e g i s t e r s  t o  work w ith . I  th in k  an  e v e n in g  c o u rs e  w ould be an  e x c e l l e n t  id e a .  I t  would 
r e - in fo rm  you ab o u t a  l o t  o f  t h i n g s . "
" I 'm  v e ry  i n t e r e s t e d  in  g o in g  t o  a  t r a d e  o r  t e c h n i c a l  s c h o o l .  Thank you f o r  your
c o n c e rn . Y ouths today  need  more jo b  o p p o r tu n i ty  on th e  h ig h  s c h o o l l e v e l . "
"T h ere  i s  no way th e  DE p ro g ram  c o u ld  have h e lp e d  me in  my p r e s e n t  j o b ."
(working as machinist)
"More up to  d a te  le a r n in g  m a t e r i a l . "
"They could try to teach the students something of use,"
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"Many, to o  many em p lo y ers s im p ly  u s e  t h e i r  s t u d e n t s  In  t h a t  th e y  p ay  so  l i t t l e .
My jo b  w h ile  In  h ig h  s c h o o l was a  jo b  w h ich  r e q u ir e d  m any h o u rs  o f  h a r d ,  t e d io u s  w ork. 
A f t e r  w orking th e r e  f o r  9 m onths a t  th e  r a t e  o f  $ 1 .2 5  p e r  h o u r ,  I  was o f f e r e d  a  dime 
r a i s e  I f  I  would c o n tin u e  w ith  my w ork. I t  was my u n d e rs ta n d in g  t h a t  minimum wage was 
$ 1 .6 0 . T h is  was a l s o  t r u e  w ith  many o f  my f r i e n d s .  Wage law s sh o u ld  be e n f o r c e d ."
"1 b e lie v e  j u s t  th e  w o rk in g  e x p e r ie n c e  I t s e l f  was e x c e p t io n a l ly  good . I t  r e a l l y  
ta u g h t  me a l o t . "
"L o ca l jo b  In fo rm a tio n  s e r v i c e s  a r e  v e ry  m is le a d in g  o r  I n c o r r e c t .  They s t a t e  
th e  q u a l i f i c a t i o n s  t h a t  a r e  r e q u ir e d  by  th e  em p lo y e r, b u t  when you ch eck  th e  Job  ou t 
I t  I s  a  d i f f e r e n t  s t o r y .  P le a s e  t e l l  me how k id s  a r e  e x p e c te d  to  g e t  Jo b s w ith o u t  
t r a i n i n g  u n le s s  I t  I s  an  on th e  jo b  t r a i n i n g  program  and th e y  a re  r a r e .  O fte n  I  an  
c o n f ro n te d  w ith  th e s e  words 's o r r y ,  I  c a n n o t  h i r e  you b e c a u se  you have  no e x p e r i e n c e .1 
How am I  e x p ec ted  to  have  e x p e r ie n c e  I f  I  h av e  had no fo rm e r  t r a in in g ? "
"W e're  c o n s ta n t ly  moving due to  h u s b a n d 's  e n l i s tm e n t  In  U .S .A .F ,"
"The ty p e  o f  work I  do now i s  n o t  b r a in  w o rk ."
"More le s s o n s  In  m ath p ro b lem s. M ore s t u d i e s  on s a l e s  o f  p ro d u c ts  and how s a l e s  
and p ro d u c ts  can  be Im proved ."
" In v o ic e s  and p u rc h a se  o r d e r s  sh o u ld  h av e  b een  ta u g h t  in  th e  c la ss ro o m  a l s o  
b e s id e s  th e  o n - th e - jo b  t r a i n i n g . "
"Have a  b e t t e r  te a c h e r .  I  f e e l  t h a t  th e  t e a c h e r  d id  n o t p r e p a re  us f o r  a  jo b ."
" I  th in k  each  s tu d e n t  sh o u ld  have had  a t  l e a s t  f i v e  d i f f e r e n t  jo b s  t o  g e t  more 
e x p e r ie n c e  in  o th e r  f i e l d s . "
"My DE t r a i n i n g  was In  law  e n fo rc e m e n t ."
"More o r g a n iz a t io n ;  th e r e  was a  c o m p le te  la c k  o f  o r g a n iz a t io n .  Our t e a c h e r  was 
a p p o in te d  a t  th e  l a s t  m in u te  and was n o t  w e l l  q u a l i f i e d  f o r  th e  j o b ."
"When I  was lay ed  o f f  my f i r s t  jo b  due to  an  a r r e s t ,  my DECA te a c h e r  c o u ld  have 
found  me a n o th e r  jo b . He s a id  i t  w a s n 't  p o s s i b l e . "
"By te a c h in g  more s a le s  a p p ro a c h ."
" I  sh o u ld  have ta k in g  COE in s te a d  o f  DE."
"L ess book work and more r e a l  l i f e  s i t u a t i o n s . "
"F ind  p e o p le  jo b s  in  w hich th e y  w ould r e a l l y  go  i n t o  a f t e r  g r a d u a t io n ."
"P o sa b ly  a l i t t l e  more s u p e rv is e d  and ack n o w le d g ed ,"
" I t  c o u ld  have been  more h e lp f u l  i f  I  w ould n o t  hav e  gone I n t o  th e  c a r p e n te r s
t r a d e , "
" I t  was j u s t  r i g h t . "
" U n s a t i s f i e d ,  lo o k in g  f o r  so m e th in g  e l s e . "  ( r e a s o n  f o r  p r e s e n t  unem ploym ent)
"Been more tho rough  and had more d i s c i p l i n e . "
"Got me a decent job,"
" I t  p re p a re d  me v e ry  w e l l ,  how ever i t ' s  so m e th in g  t h a t  you have  to  e x p e r ie n c e  
f o r  y o u r s e l f ,  and th in g s  change s o  much t h a t  i t ' s  h a rd  t o  keep up w ith  e v e ry th in g  t h a t ' s  
g o in g  o n ."
"V o c a tio n a l e d u c a tio n  i s  th e  b e s t  th in g  t h a t  c o u ld  have happened to  me in  h ig h  
s c h o o l .  I f  I can  be in  any o th e r  a s s i s t a n c e ,  p le a s e  c a l l  on m e,"
"By h av in g  more a c tu a l  d e m o n s tr a t io n ;  C o v e rin g  m ore p e r s o n a l  p ro b le m s ."
" I 'm  lo o k in g  c a r e f u l l y . "  ( r e a s o n  f o r  p r e s e n t  unem ploym ent)
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"They c o u ld  have found  me a  jo b .  M ore tim e  sh o u ld  be g iv e n  to  d e v e lo p in g  s k i l l  
and le a a  t o  c la ss ro o m  academ ic  s u b j e c t s . "
" A p p lic a t io n  to  l o c a l  Y outh O p p o r tu n i ty  C e n te r  o f f e r e d  d isc o u ra g e m e n t f o r  f u tu r e  
t r a d e ,  s k i l l  developm en t o r  t r a i n i n g  In  any  f i e l d  f o r  t h i s  a r e a .  T h is  a r e a  c o u ld  o f f e r  
m ore to  yo u th  i f  I t  w ere n o t  so  d e e p ly  In v o lv e d  w ith  th e  so  c a l l e d  u n d e r p r iv i le g e d  
g ro u p s . They o f f e r  no h e lp  t o  anyone m e n ta l l y  c a p a b le .  You a lm o s t have  to  be a  d in g  
d o t  b e fo re  you q u a l i f y ."
"Somewhat d i f f i c u l t  w o rk in g  w ith  th e  h ig h  s o c i e t y . "  (new sp ap er p h o to g ra p h e r)
" 1 . L e t t in g  you w ork o u t o f  tow n. 2 , By n o t  c o n s t a n t ly  c a l l i n g  and b o th e r in g  
y o u r em ployer. 3 . L e t t in g  you w ork in  any  jo b  you w a n t."
"I was happy to fill out your form but moBt unhappy to see that high school 
prepared me for nothing I have been confronted with,
I found t h a t  my h ig h  sc h o o l  e d u c a t io n  d id  n o t  p re p a re  me f o r  g e t t i n g  a lo n g  w ith  
c o -w o rk e rs , a c c e p t in g  r e s p o n s i b i l i t i e s  o r  r e a l i z i n g  I w ould be u n d e r so  many p e o p le .
I  b e l ie v e  our s c h o o ls  a r e  to o  s t r i c t  on c o u r s e s  t h a t  s t r e s s  w hat y e a r  a  famous 
p e rso n  was b o rn , who h e  d a te d ,  how h e  d i e d ,  e t c .  I  c an  t e l l  you d a te s  and e v e n ts  b u t 
th e y  d id  n o t a t  a l l  a c q u a in t  me w ith  t h i s  w o rld  a f t e r  s c h o o l in g .  My f a i l u r e  In  Job 
s i t u a t i o n s  I  f e e l  I s  n o t  due to  no s tu d y in g  b u t  m e a n in g le ss  te a c h in g .  H is to r y  f o r  an  
exam ple was p re s s e d  w ith  d a te s  & p e o p le  I  h av e  y e t  t o  se e  do me any good . E n g lis h  was 
a b o u t Mark T w ain, n o v e ls  and su ch  and t o  t h i s  day  1 c an  n o t  sp e a k  s a t i s f a c t o r i l y  o r  t e l l  
you th e  d e f i n i t i o n  o f  a  work o v e r  s i x  l e t t e r s .  1 c a n n o t u n d e rs ta n d  why . . .  I  went 
a l l  o u t to  l e a r n  and I  have  a l l  t h i s  unneeded  know ledge b e ca u se  I  j u s t  c an  n o t make 
i t  i f  i t  comes to  contnon s e n s e .  . . "
" I f  th e  t e a c h e r s  w ould n o t p u sh  you i n to  to o  many th in g s  a t  one t im e ."
" I .  How to  g e t  a lo n g  w ith  c u s tm e rs .  2 . How a p p ly  f o r  a  jo b .  3 . W ith t o  do 
w ith  promblems w ith  th e  j o b ."
" I  have a lr e a d y  f in i s h e d  a  f i l e  c l e r k  c o u rse  in  t r a d e  sc h o o l  and hav e  been 
lo o k in g  f o r  a  jo b .  I  have  ev en  gone th ro u g h  an  em ploym ent o f f i c e  b u t n o t  to o  much 
s u c c e s s ."  (unem ployed)
"It was really great!"
"Have te a c h e r s  t h a t  knows th e  s u b je c t  t h a t  th e y  a r e  t e a c h in g .  D o n 't  p u t  a  te a c h e r  
up in  th e  c la ss ro o m  t h a t  o n ly  r e a d s  o u t  o f  th e  b o o k ."
"What is all this for?"
"Help overcome any shyness."
"By co n d u c tin g  h i s  c l a s s  more o r d e r l y .  I  p re p a re d  m y se lf  f o r  my jo b  and used
my common sen ce  to  g e t  by on my jo b ,  n o t  h i s  t e a c h in g s ."
"My c o u n se lo r  recommended I  n o t  be  em ployed my f i r s t  y e a r  in  c o l l e g e .  I  have a 
2 .0  a v e ra g e  and w i l l  be a  sophom ore n e x t  f a l l . "
"I am going to summer school every summer now, because of Che difficulty in finding 
a part time job."
" I f  th e r e  had b een  more s a l e s  d e m o n s tr a t io n s  and I  had been  b e t t e r  a d v is e d  on 
d r e s s  and s e l l i n g  te c h n iq u e s ."
"To make you talk to people and learn to work together an to sell defter things.
How to  make p e o p le  th in k  o r  know w hat you a r e  d o in g  in  th e  j o b ."
"B ecause o f my age  and p o s i t i o n  I  sp e a k  a s  loud  a s  mouse in  s o c i e t y .  I  w ish
someone cou ld  do som eth ing  a b o u t th e  p r e s e n t  s i t u a t i o n  in  th e  T erreb o n n e  I 'a r is h  School
System . They o f f e r  n o th in g  to  th e  n o n - c o lle g e  bound s t u d e n t . "
"A llow  you to  do s k i l l e d  l a b o r . "
"A c tu a l t r a i n i n g  o f  s tu d e n ts  a s  s k i l l e d  w o rk e r s ."
" 1 . H elp me to  g e t  a  b e t t e r  jo b .  2 . My w ork ing  c o n d i t io n  i s  b e t t e r . "
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"L ea rn in g  t o  f i l l  o u t  d i f f e r e n t  ty p e s  o f  b u s in e s s  fo rm s ."
"My v o c a t io n a l  t r a i n i n g  p ro g ram  was v e ry  h e l p f u l . "
"H elp  In  f in d in g  s u i t a b l e  jo b s  a f t e r  g r a d u a t io n ."
"The army g o t  m e."  '
"My t e a c h e r s  w ere a l l  so  k in d  t o  me and th e y  t r y  t o  h e lp  e v e ry o n e ."
"1 w ish  I  c o u ld  go b ack  t o  sc h o o l  and ta k e  up a s  many b u s in e s s  c o u r s e s  I  c o u ld ."
"The jo b  o p p o r tu n i t i e s  J u s t  w e r e n 't  t h e r e  f o r  b l a c k s . "
" I  had no  v o c a t io n a l  t r a i n i n g  e x c e p t  f o r  ty p in g  and have  u se d  none o f  I t  on th e  
jo b s  I  have had a s  th e y  w ere  a l l  o u ts id e  J o b s ."
" I  t h in k  th e y  g o t  th e  m a t e r i a l  t o  u s v e ry  th o ro u g h ."
"My DE i n s t r u c t o r  was v e ry  h e l p f u l l  i n  g e t t i n g  s tu d e n t  t o  e x p re s s  th em se lv es  
w ith  c o n f id e n c e .  The t r a i n i n g  was e x te n s iv e  and l e a r n in g  was made e n jo y a b le ."
"DE h e lp e d  me in  th e  g e n e r a l  b u s in e s s  a r e a s .  I t  would be r a t h e r  h a rd  f o r  th e
t e a c h e r  t o  t r a i n  e ach  in d iv id u a l  s tu d e n t  in  a  s p e c i f i c  a r e a  o f  w o rk ."
" I t  h e lp e d  a  w hole l o t ,  b u t  I  r e a l l y  d i d n ' t  hav e  to o  much d i f f i c u l t y  f in d in g  th e  
jo b  1 w anted to  do . I t  r e a l l y  d i d n ' t  ta k e  to o  much p r e p a r a t i o n ."
" T ra in  n o t o n ly  f o r  in d o o r  work b u t  o u td o o r  jo b s  a l s o . "
"1 was n o t  i n t e r e s t e d  in  h ig h  s c h o o l b u t  I  w ish  I  w a s ."
" I t  c o u ld  have  been  m ore d e m o s tr a t iv e  f i e l d  t r i p s ,  s p e a k e r s ,  e t c .  Em ployers 
o u t to  be ta lk e d  to  m ore a b o u t h i r i n g  h ig h  s c h o o l  g r a d s .  S hould  g iv e  know ledge t e s t s  
ab o u t each  in d iv id u a ls  jo b .  Many t h in k  th e y  know i t  b u t  som etim e th e y  d o n ' t . "
"C ould have  c o v e re d  m ore a r e a s  in  jo b s  b e s id e s  b u s in e s s . "
"More a t t e n t i o n  g iv e n  to  e ach  I n d iv id u a l s  j o b ."
"The t e a c h e r  d i d n ' t  te a c h  me a  t h in g .  He was a  p o o r  t e a c h e r . "
"More b u s in e s s  a r i t h m e t ic  and o r a l  b u s in e s s  E n g lis h  u s a g e ."
"More e v e ry d a y  e x p e r ie n c e  In s te a d  o f  book l e a r n in g  -  more common se n se  - I  found 
my te x tb o o k  th e  b ig g e s t  w a s te  o f  tim e  and ta x  money -  i t  d i d n ' t  h e lp  me a t  a l l  in  my jo b ."
" I  th in k  th e  DE p rogram  and o th e r s  l i k e  i t  a r e  e n t i r e l y  w o r th w h ile , I  a l s o  f e e l  
s tu d e n ts  sh o u ld  be ta u g h t  s im p le  jo b  s k i l l s  su ch  a s  l e a r n in g  to  u se  a  c a s h  r e g i s t e r ,  
a d d in g  m ach in e , e t c . "
" I  t h in k  th a t  th e  c o u rs e  I  to o k  in  h ig h  sc h o o l (D .E .)  d id  n o t do a b i t  o f  good.
A ll  i t  was t o  me i t  o n ly  to o k  common se n c e  to  l e a r n . "
"T h ere  sh o u ld  e x i s t  v o c a t io n a l  h ig h  s c h o o ls  t o  te a c h  m ac h in e ry , c a r p e n t r y ,  e t c .  
b e s id e s  th e  e x i s t i n g  h ig h  s c h o o l s . "
" O ffe r  p r a c t i c a l  n u r s in g ."
" O ffe r  a u to m o tiv e  r e p a i r . "
"My c o o p e r a t iv e  v o c a t io n a l  t r a i n i n g  c o u l d n 't  h e lp  me any m ore b ecau se  i t  was 
n o t r e l a t e d  to  th e  jo b  I  now h a v e ."
"K ids a re  g o in g  to  p ic k  u p , and u se  m o re, " s p e c i f i c  ex am p les"  l i k e  l i t t l e  i n t e r e s t i n g  
f a c t s  o r  r a t h e r  e x p e r ie n c e s .  We r e l a t e  m ore to  th e s e  ty p e  o f  exam ples and th e y  seem to  
s t i c k  in  ou r m inds and r e a l l y  h e lp  o u t when you f in d  y o u r s e l f  l o s t  f o r  w o rd s ."
"P ro p e r  i n s t r u c t i o n .  The w h ite  t e a c h e r s  w ere pushed  o u t and r e p la c e d  by b la c k  
te a c h e r s  who j u s t  c a n ' t  do th e  j o b ."
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"More t r a i n i n g  a id s .  A llow  s tu d e n ts  t o  p r e p a r e  a d s  and com m erc ia ls f o r  c l a s s . "
" I 'm  now unem ployed, b u t  1 w i l l  s t a r t  a  Job  n e x t  m onth . I  w i l l  b e  d o in g  book­
k e ep in g  and o f f i c e  w ork . 1 a t t e n d  summer s c h o o l  and 1 s e m e s te r  o f  c o l l e g e  b e fo re  I  
m a r r ie d ."
" I  sh o u ld  have  ta k e n  o f f i c e  e d u c a tio n  f a t h e r  th a n  D .E . But I  t h in k  t h a t  1 was 
p r e t t y  w e l l  p re p a re d  f o r  th e  b u s in e s s  w o rld . I  am happy  w ith  my e d u c a t io n ."
" I  re c e iv e d  v e ry  l i t t l e  t r a i n i n g  a t  s c h o o l  due to  la c k  o f  I n t e r e s t  i n  th e  D .E. 
p rogram  by th e  c o o r d in a to r  a t  West J e f f e r s o n  H .S . Too l i t t l e  s tu d y  In  a c t u a l  b u s in e s s  
r e l a t e d  s u b j e c t s . "
" I t  co u ld  have  been  more h e lp f u l  i f  i t  had  b een  p re p a re d  in  such  a  way to  keep
th e  s tu d e n ts  I n t e r e s t e d .  The s tu d e n ts  d i d n ' t  a lw ay s u n d e r s ta n d  w hat was b e in g  d is c u s s e d ;
th e r e f o r e  lo s in g  i n t e r e s t  In  th e  c l a s s . "
" I  th in k  th e  DE program  h e lp e d  c au se  I  w o u ld n 't  o f  w ent 6 h o u rs  o f  day  to  sc h o o l 
c au se  o f  f in a n c ld  p ro b le m s."
"E m ployers o f  D .E, p e o p le  u se  u s a s  s l a v e s  and c a p a t l i z e  on th e  $ 1 .4 0  s c a le .  I  
d id  n o t  g e t  any f u th e r  th a n  th e  s to c k  room f o r  s i x  m onths and was to ld  I  w ould s ta y  
t h e r e .  N eed le ss  to  say  I  q u i t .  T h is  i s  n o t  w hat D .E . i s  s e t  up to  do . S la v e r y  was 
a b lo s h is e d  by th e  1 3 th  amendment. P le a s e  n o te  I  am a  w h ite  m ale  20 y e a r s  o f  age w ith  a  
c o l le d g e  a v e ra g e  o f 2 .3  o r  b e t t e r . "
"P u t more s t r e s s  on how t o  o p e ra te  a  b u s in e s s  o th e r  th a n  how o n e 'i s  s e t  up and 
how t o  g e t  a  j o b - - th e s e  p o in ts  w ere h e ld  o v e r  t o  s t r o n g . "
" I  am employed in  my f a t h e r ' s  swimming p o o l b u s in e s s .  I  w ork p a r t - t i m e  w henever
I  c a n . I a t t e n d  D elgado C o lle g e  d u r in g  th e  d a y ."
"By c lo s e r  more p e r s o n a l  in d iv id u a l  a t t e n t i o n . "
" O ffe r  more f i e l d s  o f b u s in e s s . "
"D eal w ith  each  p e rso n  and h i s  jo b  m o re ."
" I  th in k  th e r e  sh o u ld  be more v o c a t io n a l  p ro g ram s in  th e  p r e s e n t - d a y  h ig h  s c h o o l s . "
"Teach more a b o u t a c tu a l  b u s in e s s  o p e r a t io n s  in s t e a d  o f  s o  much on human r e l a t i o n s . "
"U pdate t h e i r  t e x t  books w hich w ere  c o p y w r i t te d  i n  1958. As i l l u s t r a t i o n s  in  
book showed 1954 a u to m o b ile s  and c lo th e s  o f a  d e c a d ie  o r  so  a g o ."
"Have a  c a p a b le  i n s t r u c t o r . "
"1 found th a t  th e  p rogram  was v e ry  h e lp f u l  when e f f o r t  was p u t  fo rw a rd  by m y s e l f .”
"D .E , c la s s e s  w ere so  la rg e  t h a t  th e  t e a c h e r  d id  n o t  have p ro p e r  c o n t r o l .  Lack 
o f  te x tb o o k s  and o th e r  m a te r i a l s  made i t  h a rd  f o r  s tu d e n ts  t o  l e a r n  o r  th e ' t e a c h e r  to  
t e a c h ."
"By g iv in g  c o u rs e s  p e r ta in in g  to  th e  jo b  y o u 'd  l i k e  t o  h a v e ."
"Just to guide people in the right direction and not hold them back. Let them
loose."
" I  w i l l  go to  work l a t e r  on. My baby i s  o n ly  9 m onths o l d ."
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"By g iv in g  more d i f f i c u l t  t a s k s . "
"The program  would c o u ld  have b een  m ore h e lp f u l  i f  th e r e  w ere more d i f f e r e n t  
jo b s  o f f e r e d  to  th e  s tu d e n t s ."
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"The jo b  I  had  was j a n i t o r i a l  w ork , c le a n in g  c la s s ro o m s  f o r  1 .6 5  p e r  h o u r .  
Between my home town and my jo b  was ab o u t 5% m i l e s .  My w ork was p a r t - t i m e ,  5 h r s .  I  
p la n  t o  a t t e n d  D elgado  T rade  C o lle g e  In  l a t e  sum m er."
" I  hav e  n o t  b een  employed f o r  two weeks b e ca u se  I  am d o in g  w ork e x p e r ie n c e s  In
th e  c u r r ic u lu m  I  am e n r o l l e d  In ,  But I  had a  Job  on campus b e f o re  t h i s .  I t  d i d n ' t  
r e l a t e  t o  my h ig h  s c h o o l  v o c a t io n a l  t r a i n i n g .  '  I  a l s o  d id  p a r t - t i m e  w ork f o r  a  c a t e r i n g  
s e r v ic e  d u r in g  h o l id a y s  m o s t ly ."
" I  d o n 't  th in k  t h a t  th e  Jo b s w ere v e ry  w e l l  l in e d  up b e fo re  b e g in n in g  In  ou r 
w ork ing  sc h o o l y e a r .  Many s tu d e n ts  had to  ta k e  on a f u l l - t i m e  s c h e d u le  b e ca u se  th e r e  
w a s n 't  a  jo b  l in e d  up f o r  them . The re a so n  f o r  t h i s  was b e ca u se  th e  t e a c h e r  had to  
a t t e n d  a  summer c l a s s  a t  LSU, and t h e r e f o r e  d i d n ' t  ta k e  enough o f  h e r  tim e  to  lo o k .
Out o f  a b o u t 12, 4 o f  u s  w ere a b le  t o  w ork. A lso ,  two s tu d e n ts  had  to  f in d  a  jo b  on 
t h e i r  ow n."
"If I can find a job I would very much like to return to college. Because of 
financial and academic reasons I resigned. I am, however, doing sewing for friends 
and neighbors."
"The c l a s s  o f  1971 had no r e a l  o p p o r tu n i t i e s  o f f e r e d  to  them  a c c e p t  v e r b a l  
o p p o r tu n i t i e s  and a  few  th in g s  w ith in  th e  s c h o o l .  1. O nly  l e t  c e r t a i n  s tu d e n ts  who
show I n t e r e s t  in  th e  c o u rs e  i n .  2 . Help them to  f in d  jo b s  a f t e r  c o m p le t io n ."
" I  th in k  th e  c o o p e ra t iv e  v o c a t io n a l  t r a i n i n g  i s  m ore h e lp f u l  and d o n 't  need any 
Im provem ent e x c e p t I  f e e l  t h a t  jo b s  s u re  be y o u r  once sc h o o l  c lo s e .  But t h e r e  a r e  some 
f irm s  t h a t  d o n 't  a s s u r e  you th e  jo b  once you f i n i s h  h ig h  sc h o o l  and s u r e . "
COOPERATIVE OFFICE EDUCATION
"By teaching us to use more machinery and the teacher could have been more helpful."
"I have completed high school with a business curriculum and am now fixing to 
leave my vocational school for a general purpose. Florida Parishes Vocational School has 
the finest of equipment, along with the finest courses; such as: Business Letterwritlng,
Business Math, Booking, Stenographey course, typing, office practice. The course 
'Secretarial Office Practice1 is one of the most helpful courses to help one endure 
himself with much better qualifications in finding a job in the business field."
"Teach us more business rules of office work."
"If I could have taken more time with the use of a dictaphone it would have 
better prepared me for my job."
"My school has done its best."
"More usage of telephone."
"It could not have been more helpful,"
"The program itself and the teacher was very good--just didn't apply myself to 
the fullest."
"Needed another hour for studies and not had to try and teach everything in such 
a hurry."
"Learning the use of more complex business machines."
"Although my high school vocational training was very thorough and enjoyable, I 
have had considerable difficulty finding a suitable, adequately-paid position. In fact, 
due to the lack of desirable jobs and the poor office administration program and staff 
of LSU S, I have decided to change my major when I continue my education."
"My COE teacher prepared me in many fields of work. I was very well taught and 
knew my way the best a student could. To be more helpful would mean she would go to work 
with you, which is unethical. I am very grateful to COE. The teacher must not push 
the students or expect more than a student can give."
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"My h ig h  s c h o o l t r a i n i n g  d id  me a  w o rld  o£ go o d , b u t  d id  n o t  a id  me In  o b t a in ­
in g  a n o th e r  Jo b . T here  a  j u s t  n o t enough Jo b s a v a i l a b l e ,  o r  maybe I  am n o t  a s  
q u a l i f i e d  a s  I  f e e l  1 am. I  f e l t  I  was a  good s t u d e n t ,  and w o rk e r , b u t  a s  y e t ,  I  
s t i l l  have  n o t  found  a  jo b  In  my f i e l d  o f  t r a i n i n g .  I  h av e  so u g h t a id  i n  f in d in g  
em ploym ent, b u t so  f a r ,  w ith o u t  Jobs a v a i l a b l e ,  1 am re m a in in g  un em p lo y ed ."
"Expand to  a c c e p t  more s t u d e n t s . "  '
" I  was h e lp  1007. w ith  a l l  my p ro b lem s In  r e g a rd  w ith  my j o b ."
"The COE program  1 p a r t i c i p a t e d  in  gave me v a lu a b le  o n - th e - jo b  e x p e r ie n c e .
1 l ik e d  my Job  w hich was in  an  o f f i c e .  I t  h e lp e d  me d e c id e  w hat I  w anted  t o  m ajo r 
in  in  c o l l e g e . "
"COE h e lp e d  me trem en d o u s ly  a s  I  worked p a r t - t i m e  in  a  b u s in e s s  o f f i c e  my 
e n t i r e  s e n io r  y e a r . "
"More p r e p a r a t io n  f o r  Job  in te r v ie w s ,  and s e t  a  h ig h e r  pay s c a l e . "
" I  had an  e x c e l l e n t  t e a c h e r . "
"Some m ethods te a c h e d  co u ld  have  b een  more u p - t o - d a t e . "
" F ie ld  t r i p s  t o  b u s in e s s  such  a s  b a n k s , s e r v i c e  b u re a u s ,  and com puter c e n t e r s . "
"1 f e e l  t h a t  jo b s  sh o u ld  be opened f o r  unem ployed c o l l e g e  s tu d e n ts  t o  t r a i n  
w h ile  a t t e n d in g  c o l l e g e .  A l l  th e  jo b s  o p ened , r e q u e s t  t r a i n i n g .  How can  you t r a i n ,
when no one i s  o f f e r in g  jo b s  w here you can  be t r a in e d ?  Some s tu d e n ts  have to  s to p
sc h o o l f o r  la c k  o f  fu n d s  to  lo o k ’ f o r  a  jo b .  I t  i s  n o t f a i r .  We a s  s tu d e n ts  sh o u ld  
be o f f e r e d  an e q u a l o p p o r tu n ity  in  l i f e  a l s o . "
"No s u g g e s t io n s .  I  b e l i e v e  th e  c l a s s  i t s e l f  i s  v e ry  s a t i s f a c t o r y .  I t  p re p a re s
a  s tu d e n t  to  fa c e  th e  jo b  w orld  w ith o u t  b e in g  a f r a i d  t o  e n c o u n te r  p ro b le m s ."
" F i r s t  o f a l l  I  would l i k e  you to  know t h a t  I  am a N egro . You m ust u n d e rs ta n d
t h a t  i t  i s  v e ry  h a rd  f o r  a N egro to  g e t  a  jo b  in  New I b e r i a  w i th o u t  c o n n e c tio n s .  I
would l ik e  to  work v e ry  much b u t  i t ’ s  h a rd  t o  g e t  a  jo b  in  b u s in e s s  p l a c e s ."
"L e a rn in g  to  h a n d le  many d i f f e r e n t  s i t u a t i o n s  a t  one t im e ; l e a r n  t h a t  th e  
b o ss i s  th e  b o s s ,  b u t you a ls o  have to  s ta n d  on y o u r own two f e e t . ”
"Worked on sh o rth a n d  m o re ."
" I  was c o m p le te ly  s a t i s f i e d  w ith  th e  COE p ro g ra m ."
" I  en jo y ed  th e  c o o p e ra t iv e  v o c a t io n a l  t r a i n i n g  to  i t ' s  e x te n t  and f e e l  I  g a in e d  
a v e ry  w o rth w h ile  e x p e r ie n c e ."
" In  my o p in io n  my t r a i n i n g  was v e ry  a d e q u a te ."
" S tu d e n ts  sh o u ld  be ta u g h t  o f f i c e  p la n n in g  a s  w e ll  a s  s k i l l s .  They sh o u ld  be 
a llo w e d  to  ta k e  i n i t i a t i v e  more in  th e  c la s s ro o m  a s  many ta s k s  a r e  l e f t  t o  th e  
s e c r e t a r y  w ith o u t  s p e c i f i c  i n s t r u c t i o n s . "
" I  have  an  e x c e l l e n t  background  from  G race  K in g ."
"The COE program  t h a t  I  was e n r o l l e d  in  h a s  r e a l l y  h e lp e d  me in  my b u s in e s s  and 
c o l le g e  w o rld . S in c e  I  worked b e fo re  c o l l e g e ,  I  f e l t  I  had an  a d v an tag e  o v e r o th e r  
s tu d e n ts  d i d n ' t  r e c e iv e  th e  t r a i n i n g  I  d i d . "
" O f fe r  a  s l i g h t l y  b e t t e r  c o u rse  in  boo k k eep in g  and more tim e  on th e  b u s in e s s  
m ach ines ( c a l c u l a t o r s ,  c o m p to g rap h s , e t c . ) "
" In  my o p in io n  some o f  th e  te a c h e r s  c o u ld  hav e  b een  more u n d e r s ta n d in g ."
"My c o u rs e  o f  s tu d y  in  c o l le g e  does n o t r e l a t e  t o  my ta k in g  b u s in e s s  c o u rse s  
in  c o l l e g e .  But i t  d id  h e lp  me by ta k in g  th e s e  c o u r s e s  b e ca u se  I  now have  a  jo b  as 
a s e c r e t a r y  f o r  th e  summer w hich h e lp  me o u t  f i n a n c i a l l y . "
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"1  t r i e d  f o r  n in e  m onths t o  f i n d  a  jo b  and i f  you d o n 't  have p o l i t i c a l  p u l l ,  
you c a n ' t  and w o n 't  f in d  a  jo b .  U n t i l  you have e x p e r ie n c e ,  no one w i l l  h i r e  you .
How can  you g e t  any e x p e r ie n c e  i f  th e y  w o n 't  g iv e  you a  chance  to  g e t  any?"
"COE was and s t i l l  i s  a  b ig  h e lp .  The o n ly  th in g  I s  t h a t  k id s  sh o u ld  ta k e  
th e  t r a i n i n g  more s e r i o u s l y . "
" I  t h in k  th e  p rogram  sh o u ld  e n l i s t  b u s in e s s  f irm s  w hich can keep on th e  
t r a i n e d  s tu d e n t  f u l l - t i m e  a f t e r  g r a d u a t io n .  In  my c a s e ,  th e  em ployer was n o t  In  a  
p o s i t i o n  to  em ploy me f u l l - t i m e .  I  e n jo y e d  d o in g  t h a t  ty p e  o f  work more th a n  w hat 
I 'm  d o in g  now ."
"H elp  each  i n d iv id u a l  s tu d e n t  t o  h i s  o r  h e r  p a r t i c u l a r  f i e l d  and n o t j u s t  i "  
g e n e r a l . "
" I t  c o u ld n 't  have  been  more h e lp f u l  th a n  i t  w a s ."
"By f in d in g  jo b s  in  w hich a  s tu d e n t  can  be a b le  to  ad v an ce . I t  would be 
b e t t e r  i f  th e  jo b  would n o t end w ith  th e  s c h o o l te rm ."
" B u s in e s s e s  sh o u ld  c o n d u c t s p e c ia l  program s t h a t  o f f e r  a s s i s t a n c e  in  jo b  p l a c e ­
m ent f o r  h ig h  sc h o o l and c o l l e g e  s tu d e n ts  who s p e c i a l i z e  in  t h e i r  p a r t i c u l a r  f i e l d s . "
"P u t a l i t t l e  more i n t e r e s t  on p e r s o n a l  r e l a t i o n s —g e t t i n g  a lo n g  w ith  and
w ork ing  w ith  fe l lo w  e m p lo y e es ."
"D isc u sse d  a c t u a l  o f f i c e  w ork and p ro b lem s in s te a d  o f r o u t in e  c l a s s  f i l i n g  
and ty p in g ."
"They c o u ld  show you more a b o u t k e ep in g  r e p o r t s  and fo rm s ."
"H elp  i n  f i l l i n g  o u t a p p l i c a t i o n s ,  w ork ing  m ach in es , g e t t i n g  a lo n g  w ith  p e o p le ."
" I  f e e l  th e  p rogram  w hich I  p a r t i c i p a t e d  in  was w e ll-o rg a n iz e d  to  a llo w  th e  
s tu d e n t  to  become o r ie n te d  w ith  th e  o u t s id e  b u s in e s s  w o r ld ."
"More p r a c t i c e  on c l e r i c a l  s k i l l s .  A c c u ra te  ty p in g  and sp eed ; f i l l i n g  o u t form s 
by han d ; d ic ta p h o n e  t r a i n i n g ;  a d d in g  m achine t r a i n i n g . "
"Make th e  p r a c t i c e  s e t s  t h a t  a r e  worked in  c l a s s  e i t h e r  s h o r t e r  o r  th e  jo b s  a
l i t t l e  d i f f e r e n t .  The way th e y  a r e  now i t  g e ts  b o r in g  and you d o n 't  r e a l l y  c a r e  i f  you
f i n i s h  i t  o r  n o t . "
"COE h e lp e d  me in  a  v e ry  good way. I t ' s  a  good program  and sh o u ld  be c o n tin u e d
t o  a v o id  so  many g ra d u a te s  to  be o u t o f  a jo b  o r  lo o k in g  f o r  o n e ,"
" I  f e e l  t h a t  e v e r y th in g  was c o v e re d  v e ry  good t h a t  needed to  be c o v e re d ."
" I t  would have been  h e lp f u l  t o  h e lp  s tu d e n ts  become more f a m i l i a r  w ith  co m p u te r 
re a d  o u t s h e e ts  b e ca u se  m ost o f  y o u r l a r g e r  com panies to d ay  o r  on some type  o f  c o m p u te r.
A lso ,  d e a l in g  more w ith  how t o  work w ith  l e g e r  c a r d s  and c l e a r  up m is ta k e s ,  t e s e  id e a s
would be h e lp f u l  to  th o s e  d e a l in g  w ith  m a in ly  A c c o u n tin g ."
"Maybe we c o u ld  have had e x p e r ie n c e  a t  more th a n  one jo b ."
"More b u s in e s s  E n g lish  usag e  and s p e l l i n g . "
"COE h e lp e d  me a  l o t . "
" I  t h in k  th a t  in  ty p in g  much more tim e sh o u ld  be sp e n t  on ty p in g  o f  num bers , I
t h in k  sh o r th a n d  i s  on th e  way o u t .  I t ' s  good to  know, b u t n o t so  im p o rta n t a s  b u s in e s s
t e a c h e r s  make i t  seem ."
" I  re c e iv e d  l i t t l e  t r a i n i n g  on how to  ty p e  a  m a ila b le  l e t t e r .  He sh o u ld  have 
r e c e iv e d  more tim e  f o r  t h i s . "
"1 f e l t  t h a t  COE was v e ry  h e lp f u l  t o  me, I  would recommend i t  t o  any s e n io r  i n  
h ig h  s c h o o l ."
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"I needed Shorthand II."
" P re p a re d  more t o  m eet th e  p u b l ic  and how to  h a n d le  th em ,"
" I  w lah  we c o u ld  hav e  had more h o u rs  In  t h a t  p a r t i c u l a r  c l a s s .  1 en jo y ed  i t . "
"Need more up to  d a te  o f f i c e  m ach ines and e q u ip m e n t."
" P r a c t i c e  w ith  m anual a s  w e l l  a s  e l e c t r i c  t y p e w r i t e r s .  A chance to  v i s i t  d i f f e r e n t  
o f f i c e s  and se e  how th in g s  a r e  done th e r e  so  t h a t  lm porvem ents in  y o u r own Job can  be 
m ade."
"T h ere  .co u ld  have b een  more m ach ines and more a s s i s t a n c e  in  h e lp in g  you p re p a re  
f o r  th e  w ork ing  w o r ld ."
" I  would l i k e  to  know why LSU-S d id  n o t ap p ro v e  o f  a  D e n ta l Hygiene S c h o o l. So 
many o f  u s would l i k e  t o  se e  t h i s  be a p p ro v e d ."
" A f te r  h a v in g  been o u t o f  sc h o o l f o r  a  y e a r ,  I  now se e  t h a t  my h ig h  s c h o o l COE 
t r a i n i n g  d i d n ' t  r e a l l y  p r e p a r e  me f o r  th e  b u s in e s s  w o rld  a t  a l l .  1 le a rn e d  n o th in g  in  th e  
c o u rse  t h a t  1 d i d n ' t  a l r e a d y  know; i t  was o n ly  a  re v ie w  c o u r s e .  I  f in d  t h a t  p u t t in g  COE 
t r a i n i n g  on my jo b  a p p l i c a t io n s  r a r e l y  means a n y th in g  to  an  e m p lo y e r."
"The te a c h e r  sh o u ld  have s p e n t  more tim e  w ith  o u r  c l a s s  i n  te a c h in g  u s b u s in e s s
s k i l l s  in s te a d  o f  l e t t i n g  u s h e lp  w ith  th e  y e a rb o o k ."
" I f  th e  te a c h e r  w ould v i s i t  th e  f irm  o f  h e r  w o rk ers  more o f te n  and e x p la in  to  them
h e r  o p in io n ."
"Taught better lessons; listened to our suggestions."
"C ould have s p e n t  more tim e  w ork ing  w ith  o f f i c e  m ah c in es . One th in g  t h a t  we difl 
n o t u se  a t  a l l  was a d ic ta p h o n e  and i f  we had i t  would have  h e lp e d  me c o n s id e ra b ly  in  
f in d in g  a  jo b .  A lso  needed  to  spend  tim e  on b u s in e s s  E n g l i s h ."
" C e r ta in  s u b je c t s  sh o u ld  be more s t r e s s e d  upon th e  te a c h in g  o f t h a t  in d iv id u a l  
a c c o rd in g  to  h i s  own jo b  t r a i n i n g . "
"The COE p rogram  I  p a r t i c i p a t e d  in  was v e ry  s u c c e s s f u l  i n  t r a i n i n g  me on th e  jo b .
I  la v e  been  prom oted from  an o f f i c e  t r a i n e e  t o  I n v e n to ry  U t i l i t y  C le rk  to  my p r e s e n t  jo b
o f  X-Ray S e c r e ta r y  o f  w hich I  am v e ry  proud  to  h o ld  t h a t  t i t l e .  I  have  and w i l l  be 
c o n tin u in g  to  work h a rd  in  f u r t h e r  im prov ing  my jo b .  T h is  program  sh o u ld  be o f f e re d  to  
more h ig h  sc h o o l s tu d e n ts  who w ish  to  g a in  su c c e s s  in  th e  w o rk -w o rld ."
" I  f e e l  th e  COE program  i s  100% g r e a t  and I  w o u ld n 't  be where I  am now w ith o u t i t . "
"By h a v in g  a te a c h e r  m ore m o tiv a te d  f o r  th e  jo b .  One who c a r e s  w h e th er o r  n o t you 
g e t  a n y th in g  o u t o f  th e  t r a i n i n g  r a t h e r  th a n  one who i s  o n ly  i n t e r e s t e d  in  'g e t t i n g  th e  
jo b  done on t i m e ' . "
" I  have had only one job, the same I  had when in school. I  worked two months 
after school was out. Then left for personal reasons, and returned in 1972 January.
I  have g o t te n  g r e a t  s a t i s f a c t i o n  o u t  o f  my w o rk ."
" I  th in k  t h a t  i f  a b o u t once a  week d u r in g  c l a s s  t im e , t a l k  ab o u t p rob lem s we were 
h a v in g  on th e  j o b ."
"1 g ra d u a te d  from  h ig h  sc h o o l  May 1971 b u t I  a t te n d e d  a  b u s in e s s  sc h o o l from 
A u g u s t, 1971 to  March 1 9 7 2 ."
" I n  my o p in io n ,  i t  (COE) was th e  b e s t  Job th e y  c o u ld  d o ."
"Select only those who plan to go into a career where this training would be 
useful."
"We were taught everything about machines and filing, and good English, answering 
telephones. Just about everything a girl needs to know if she works in an office,"
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" I  f e e l  I t  c o u ld n 't  have  been  b e t t e r  th a n  w hat I t  w a s ."
"My p r e s e n t  jo b  a s  S e rv ic e  O rd e r T y p is t  o n ly  c o n s i s t  o f  ty p in g  up o r d e r s  t o  have 
phones c o n ec te d  a n d /o r  d is c o n e c te d ,  b u t  I  do  f e e l  t h a t  tny COE t r a i n i n g  h as  b een  h e lp f u l  
t o  m e."
"O ur f i r s t  s e m e s te r  t e a c h e r  was u n a b le * to  f in d  jo b s  f o r  th e  e n t i r e  c l a s s ,  t h e r e ­
f o r e  th e  p rogram  seemed u n s a t i s f a c t o r y .  A t m id -s e m e s te r  th e  t e a c h e r  to o k  a  le a v e  o f  
a b se n se  and a  new t e a c h e r  was a s s ig n e d .  T h is  new te a c h e r  seemed more q u a l i f i e d  f o r  
p lacem en t o f s tu d e n ts  and found  jo b s  f o r  th e  r e s t  o f  th e  c l a s s .  I t  was d u r in g  th e  
second se m e s te r  t h a t  1 o b ta in e d  my j o b ."
"W hile I  to o k  COE th e  s u b je c t  on j u s t  s m ilin g  a t  th e  c u sto m e r was n e v e r  r e a l l y
e n fo rc e d . I n  jo b ,  t h a t  I s  th e  m ost Im p o r ta n t t h in g . "
"We d id  n o t  have to  m eet p e o p le  In  o u r  c l a s s .  Maybe t h i s  c o u ld  be e n fo rc e d  so
t h a t  s tu d e n ts  would know how to  m eet th e  b u s in e s s  w o r ld ,"
"The c o o p e ra t iv e  v o c a t io n a l  t r a i n i n g  I  had In  High S ch o o l was o u t s ta n d in g .  Thank
y o u !!"
"He s h o u ld n 't  have  ru sh ed  th ro u g h  so  many s u b j e c t s .  Needed to  spend more tim e 
on each  o n e ."
"The o n ly  p ro b lem  I 'v e  r e a l l y  had  t r o u b le  w i th ,  i s  t h a t  I  needed  v e ry  b a d ly  to  
have tak e n  bookkeep ing  In  h ig h  s c h o o l ,  w hich I  d id  n o t . "
"More u p - to - d a te  books and m a c h in es ; c la s s  tim e  do u b led  and e x t r a  c r e d i t  g iv e n  
. . . S chool o f V o c a t io n a l  E d u c a tio n , LSU, and L o u is ia n a  S t a t e  D ep t, o f  E d u c a tio n , I ' d  
l i k e  to  say  th an k s  f o r  m aking t h i s  s tu d y ."
" I f  th e  c l a s s  would have  had m ore equ ipm en t and more a r e a  to  work i n .  A lso  to  
narrow  down th e  number o f  s tu d e n ts  i n  one c la s s  so  t h a t  each  i n d iv id u a l  would g e t  more 
a id  and a t t e n t i o n . "
"Maybe h a v in g  more i n t e r e s t  in  co m p u te rs  and keypunch m ac h in es . T h is  would h e lp  
th e  s tu d e n ts  in  th e  more advanced  f i e l d s  o f  t h i s  new c a r e e r . "
" M a te r ia ls  sh o u ld  be p ro v id e d  f o r  in d iv id u a l  s tu d y  in  s p e c ia l  a r e a s  o f  o f f i c e
e d u c a tio n .  T h is  program  i s  n o t  o n ly  an  o p p o r tu n i ty  f o r  a  s tu d e n t  t o  l e a r n ,  b u t  a l s o  an
o p p o r tu n ity  f o r  him  to  show h i s  e m p lo y e r, c o -w o rk e rs , and o th e r  members o f  th e  community 
t h a t  young p e o p le  can  be c a p a b le  and r e s p o n s ib le  c i t i z e n s . "
"Need more p r a c t i c e  s e t s  and new er e q u ip m e n t."
"New I b e r i a  s e n io r  h ig h  s c h o o l 's  COE c l a s s  p ro v id e d  me w ith  a l l  th e  know ledge th a t  
I  needed in  my w ork. I  was th o ro u g h ly  p re p a re d  f o r  th e  b u s in e s s  w orld  a f t e r  g r a d u a t io n ."
"1 have n o t had t o  go o u t  and lo o k  f o r  a  jo b  l i k e  some o f  my f r i e n d s  who w ere n o t
in  COE had to  do . I  am w ork ing  p a r t - t im e  b e ca u se  I  want to  now t h a t  1 am m a r r i e d ."
"Jonesboro -H odge  h a s  a v e ry  good p rogram  w ith  a good d e a l  o f  i n d iv id u a l  a t t e n t i o n .  
P e rh ap s sh o u ld  be more em p h asis on b u s in e s s  m an n e rs ."
" I  am m a rr ie d  r i g h t  now and am p r e g n a n t .  The re a so n  I  o n ly  worked f o r  one month 
was b ecau se  1 a t te n d e d  c o l l e g e  d u r in g  th e  f a l l  s e m e s te r ."
"COE h e lp e d  me o u t  v e ry  much b u t  th e  jo b  I  was g iv e n  was n o t a  jo b  COE s tu d e n ts  
sh o u ld  h a v e , I  worked i n  th e  sc h o o l  l i b r a r y  and d id  n o t g e t  t o  e x p e r ie n c e d  a n y th in g  b u t 
ty p in g  and th e  c o o p e r a t io n  o f  w o rk in g  w ith  o th e r s .  A l l  th e  o f f i c e  e d u c a tio n  e x p e r ie n c e  
1 was g e t t i n g  in  c l a s s  was g o in g  to  w a s te ;  I  was n o t g e t t i n g  to  e x p e r ie n c e  i t  on th e  
jo b ."
" I  sh o u ld  o f  been  a b le  t o  ta k e  s h o r th a n d ."
" I  d o n 't  f e e l  i t  c o u ld  have  b een  any more h e l p f u l . "
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"E xpanding my v o c a b u la ry --m o re  em phasis on o f f i c e  s k i l l s ,  p a r t i c u l a r l y  ty p in g  
and s h o r th a n d ."
"The o n ly  t r o u b le  I had In  g e t t i n g  a  Job  was b e ca u se  I was w h i t e ! I d o n 't  
b e l i e v e  a  company sh o u ld  h i r e  a  p e rso n  on h i s  c o lo r ,  b u t  h i s  a b i l i t y ! "
"F o r th e  jo b  I am d o in g , I g o t a l l  th e  t r a i n i n g  I n e e d e d ."
"1 am go in g  to  ta k e  a  b u s in e s s  c o u rse  t h i s  f a l l  and q u i t  my Job  1 have  now ."
" I t  was g r e a t  J u s t  a s  I t  w a s ."
"Go o v e r c e r t a i n  f a c t s  c o n ce rn in g  th e  b u s in e s s  w o rld  and make s u re  ev ery o n e  knows 
th e  ach iev e m en ts  and d is a p p o in tm e n ts  o f  th e  k in d  o f  f i e l d  o f  w ork th e y  a r e  g o in g  I n ."
" P la c in g  me In  a  jo b  p e r t i n e n t  to  th e  c o u rs e s  1 have  ta k e n  in  s c h o o l ."
"T each in g  you to  compose your own l e t t e r s  and m em orandum s."
"1 would have been b e t t e r  I f  I  co u ld  have had COE f o r  2 y e a r s  in s te a d  o f  o n ly  my 
s e n io r  y e a r . "
"Needed more d ic ta p h o n e  p r a c t i c e . "
" I f  f e e l  t h a t  th e  COE program  i s  v e ry  good and my te a c h e r  M rs. Peggy W ilso n  was 
e x c e l l e n t . "
"S in c e  o u r  sc h o o l was so  s m a ll ,  o u r f a c i l i t i e s  w ere l im i te d ;  how ever, th e  v o c a t io n a l  
i n s t r u c t o r  was v e ry  w e ll  q u a l i f i e d  and d id  an  e x c e l l e n t  jo b  in  h e lp in g  a l l  i n t e r e s t e d  
s tu d e n ts  w ith  th e  h e lp  th e y  n e e d e d ."
" J u s t  o u t o f  B .R .V .T .S ."  ( p r e s e n t ly  unem ployed)
" I  th in k  t h a t  th e  f i l i n g  sy s tem  t h a t  1 was t a u g h t ,  was e i t h e r  to o  f a r  b a ck  In  
t im e s ,  o r  to o  f a r  ahead  o f  t im e s .  1 d o n 't  th in k  i t  h e lp e d  me a t  a l l . "
" I 'm  g la d  s c h o o ls  have t h i s  p ro g ram ."
" I  c e r t a i n l y  do th in k  t h i s  (e v en in g  c o u r s e s )  i s  a  v e ry  good i d e a ."
"T h ere  a r c  d e f i n i t e l y  n o t enough jo b s  a v a i l a b l e  and th e r e  a r e  to o  many d e ad -h e ad s  
i n ,  w here younger ones sh o u ld  be who a re  b e t t e r  o r  soon c o u ld  be b e t t e r  q u a l i f i e d . "
"B e in g  a b le  t o  g e t  a jo b  w hich would be in  th e  jo b  t h a t  you p ic k  f o r  y o u r p r o f e s ­
s io n .  I  had a  jo b  in  a  sc h o o l o f f i c e ,  and t h a t  jo b  d i d n ' t  hav e  th e  same r o u t in e  t h a t  
w ould be h e lp f u l  in  a r e g u la r  o f f i c e .  I  would be n ic e  i f  you c o u ld  g e t  a  jo b  w h ile  y o u 'r e  
in  COE and be a b le  to  c o n tin u e  w ork ing  th e r e  f u l l  t im e ."
"We w ere to ld  w e 'd  l e a r n  m ach in es. T h is  w a s n 't  p o s s ib l e  due to  th e  p la to o n in g  
sy s te m . A l l  c l a s s e s  were v e ry  s h o r t  and n o t enough le a r n e d ,  much l e s s  t a u g h t ! "
"T here  c o u ld  have been  more b u s in e s s  m achines to  w ork w ith  and t im e ."
" I n  how to  h a n d le  a  b o ss  who h a s  a  v e ry  bad te m p e r."
" I  was v e ry  happy to  be  e n r o l l e d  in  th e  COE program . I  am g r a t e f u l  f o r  e v e ry th in g  
I  l e a r n e d ."
"The COE program  was v e ry  h e lp f u l  so  I  see  t h a t  t h e r e  i s  no need f o r  im p ro v em en t,"
" I  th in k  t h a t  th e  COE program  was w e ll  p re p a re d  (Hammond High S ch o o l) and v e ry  
b e n e f i c i a l  to  th o se  who a r e  n o t  go in g  to  c o l l e g e .  What I  have  le a rn e d  in  th e  c o u rs e  i s  
v e ry  b e n e f i c i a l  to  me a t  my p a r t - t im e  jo b ."  ( i n  c o l le g e )
"Thank you v e ry  much f o r  w r i t in g  t h i s  l e t t e r  and se n d in g  t h i s  in fo rm a t io n .  But I 
have th e  jo b  I  w a n t,"
" I  am a t te n d in g  s c h o o l ,  b u t I  am lo o k in g  f o r  p a r t - t im e  w ork and f in d  i t  even  h a rd e r  
th a n  lo o k in g  f o r  f u l l - t i m e . "
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" O f fe r  co m p u te r t r a i n i n g , "
"My t r a i n i n g  was m ost s u c c e s s f u l  e x c e p t t h a t  t h e r e  co u ld  be  l i t t l e  t r a i n i n g  f o r  my 
p a r t i c u l a r  Job w hich c o n c e rn s  r e a l  e s t a t e . "
"The t r a i n i n g  was a  g r e a t  h e lp  t o  me. 1 c a n n o t t h in k  o f a n y th in g  t h a t  1 need now 
t h a t  I  d id  n o t r e c e iv e  from  th e  e d u c a tio n '.  I t  a l s o  h e lp e d  me to  g e t  o th e r  Jobs b ecau se  
o f  th e  e x p e r ie n c e  e a rn e d  w h ile  w ork ing  in  h ig h  s c h o o l ."
" I t ' s  n ic e  t o  know someone e l s e  i s  lo o k in g  o u t  f o r  th e  younger g e n e r a t io n ."
" I  worked th r e e  m onths a f t e r  g ra d u a t io n  f u l l - t i m e  in  th e  same Job t h a t  I  h e ld  
d u r in g  s c h o o l ,  th e n  d e c id e d  to  a t te n d  S o u th e a s te rn  L a . U n iv e r s i ty . "
"Due to  o u r  l im i t a t i o n s  o f c o u r s e s ,  I  was n e v e r  a b le  to  ta k e  b o o k k eep in g , w hich 1
f in d  d i f f i c u l t .  I f  we would have had more o f f i c e  equ ipm en t to  l e a r n ,  i t  would have
h e lp e d  a g r e a t  d e a l . "
"The em p lo y ers  need to  g iv e  more a t t e n t i o n  to  th e  t r a i n e e s . "
"T each more u p - to - d a te  te c h n iq u e s ."
"Be more s t r i c t ! ! ! "
" I  have  no s u g g e s t io n s  a s  I  am w e ll  s a t i s f i e d  w ith  th e  t r a i n i n g  and th e  p ro g ram ,"
" I t  to o k  me 11 to  12 m onths t o  g e t  a  f u l l  tim e  Job  b ecau se  I  was go in g  to  s c h o o l ,  
b u t  d u r in g  t h a t  tim e  I  was em ployed a t  th e  same f irm  p a r t - t i m e . "
"T ry  to  work w ith  em ployer an  t r a i n  you n o t o n ly  f o r  o v e r a l l  o f f i c e  w ork, b u t f o r  
w hat y o u r p r e s e n t  jo b  r e q u i r e s . "
"The program  sh o u ld  b e t t e r  p re p a re  you on how to  co n d u c t y o u r s e l f  f o r  an in te rv ie w  
and w hat in fo rm a t io n  sh o u ld  be g iv e n  and how to  l i s t  e x p e r ie n c e s  and l i f e - h i s t o r y .  What
i s  t o  be s a id  and w hat i s  n o t  n eed ed . I ' d  l i k e  t o  add t h a t  I  c o n s id e re d  COB a s  one o f
th e  g r e a t e s t  a d v a n ta g e s  you c o u ld  have a s  f a r  a s  f a c in g  th e  b u s in e s s  w o r ld . J u s t  b e in g  
a b le  t o  e x p e r ie n c e  th e  r e a l - t o - l i f e  o f f i c e  a tm o sp h e re  m eans a l o t .  Any s tu d e n t  who i s  
d e te rm in e d  to  su cceed  in  th e  b u s in e s s  w o r ld , and i s  a n x io u s  t o  l e a r n  and do good , I ' d  
su g g e s t  th e  v o c a t io n a l  e d . p ro g ram ."
"G iv in g  more t i p s  to  th e  t y p i s t ,  s im p le  f i l i n g ,  more u sa g e  o f  th e  a d d in g  m achine, 
p le n ty  more u sa g e  o f  th e  t e l e p h o n e - - lo c a l  and lo n g  d i s t a n c e  c a l l s . "
"The p rogram  c o u ld  have had a  few le s s o n s  in  th e  a r e a  o f  o f f i c e  m a in te n a n c e . A lso ,  
th e r e  c o u ld  have  been  someone to  d e m o n s tra te  th e  u sa g e  o f  th e  more m odern o f f i c e  m a c h in e s ."
"My o f f i c e  e d u c a tio n  work was to  t r a i n  me so  t h a t  I  c o u ld  work to  h e lp  p u t me 
th ro u g h  c o l l e g e . "
" I  recommend M rs. M. C. Monnin o f New I b e r i a  S e n io r  High S choo l v e ry  h ig h ly  and as 
a  v e ry  co m p e ten t COE t e a c h e r . "
"By a llo w in g  s tu d e n t  t o  work more h o u rs  w h ile  i n  s e n io r  y e a r . "  *
"Have each  s tu d e n t  s p e c i a l i z e  in  one s u b je c t  o f  h i s  c h o ic e ,  e g . ,  IBM."
"C o o p e ra tiv e  v o c a t io n a l  t r a i n i n g  c o u ld  have h e lp e d  more i f  i t  was J u s t  a  l i t t l e  
l e s s  ty p in g  t h i s  and t h a t  and a  l i t t l e  more on d e a l in g  w ith  th e  p u b l i c . "
" I n  my l i n e  o f  work I  c o u ld n 't  have been  any more p re p a re d  th a n  I  w a s ,"
" I  b e l i e v e  i t  was v e ry  w e ll  p r e p a r e d ."
" L e t t in g  th e  em p lo y e rs  know t h a t  COB s tu d e n ts  a r e  b e t t e r  q u a l i f i e d  th a n  th e  a v e ra g e  
h ig h  s c h o o l g r a d u a t e s ,"
"1 h e ld  t h r e e  j o b s ,  two o f  w hich w e r e n 't  t o t a l l y  o f f i c e  w ork. I  would have l ik e d  
more tim e  l e a r n in g  a b o u t o f f i c e  p ro c e d u r e s ."
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"Placed you where your talent and your best qualifications would be used to a 
greater extent."
" I n  my o p in io n  I t  was th e  b e s t  th in g  th e y  s t a r t e d  a t  Leon Godchaux H igh . I  was 
v e ry  f o r tu n a t e  In  b e in g  s e l e c t e d . "
" I f  th e  t e a c h e r s  In  my J u n io r  and sophom ore y e a r s  w ould have  b een  a  l i t t l e  b e t t e r
a t  t h e i r  jo b s  and c o n t r o l l e d  th e  c l a s s e s  a  l i t t l e  b e t t e r ,  I  w ould h av e  le a rn e d  more a b o u t 
th e  b u s in e s s  c o u r s e s .  I  le a r n e d  more I n  my s e n io r  y e a r  w i th  my COE c o o r d in a to r  th a n  I  
le a rn e d  a l l  th ro u g h  h ig h  s c h o o l  b e ca u se  sh e  know how t o  c o n t r o l  h e r  c l a s s . "
"Our s c h o o l o f f e r e d  a  w o n d e rfu l c l a s s .  The t e a c h e r  was s t r i c t  b u t  we a p p re c ia te d
I t .  Now, w ith  a  d i f f e r e n t  t e a c h e r ,  th e  c l a s s  I s  s l a c k in g  o f f  In  I n s t r u c t i o n . "
" I t  i s  j u s t  t e r r i b l y  h a rd  f o r  a  h ig h  s c h o o l g ra d u a te  to  f in d  a  d e c e n t  jo b  In  t h i s  
sm a ll  town and th e  one 5 m ile s  from  h e r e . "
"T augh t more b o o k k e e p in g ."
"On-the-job training could have been for two years of high school instead of one."
" I  p e r s o n a ly  t h in k  th e  c o u rs e  was r a t h e r  d is o r g a n iz e d .  A lth o u g h  i t  was th e  f i r s t  
y e a r ,  I  do t h in k  i t  w i l l  a p p ro v e  in  th e  fo l lo w in g  y e a r s . "
"In stressing and using more shorthand and grammar."
"Better facilities to work with and longer class periods."
"More training on all machines."
"Better classroom facilities."
"The training I got was very informative and well organized."
"The p rogram  need s t o  go a l i t t l e  d e e p e r  i n to  s e t t i n g  up a f i l i n g  sy s tem  f o r  a 
sm a ll  o f f i c e .  A lso  a  l i t t l e  more sh o r th a n d  p r a c t i c e  r a t h e r  th a n  to o  much t e s t i n g . "
"I found it very rewarding."
" I  w ould s u g g e s t  to  a l l  b u s in e s s  s tu d e n ts  to  ta k e  COE. I t  i s  a  v e ry  p ro m is in g  
f u t u r e .  The program  i s  e x c e l l e n t  t r a i n i n g . "
"When I  was lo o k in g  f o r  a  jo b  th e  em p lo y ers  d i d n ' t  t h in k  w o rk in g  in  my dads o f f i c e  
was enough e x p e r ie n c e .  My a d v ic e  would be f o r  no s tu d e n t  t o  work f o r  h i s  o r  h e r  p a r e n ts  
(d u r in g  COE)."
"More data processing."
"A b e t t e r  c o u rse  in  o f f i c e  m ach in es and eq u ip m en t. On th e  w h o le , I  th in k  COE was 
a  v e ry  good t r a i n i n g  c o u rs e  f o r  my jo b ."
" I  f in d  i t  was v e ry  h e lp f u l  and I  know no way i t  c o u ld  have been  im p ro v ed ."
"C ut o u t th e  COE c l a s s  i t s e l f .  I t  was a  w aste  o f  tim e  (1 h o u r  d a i l y  f o r  m e). The 
program  i s  go o d , b u t  I  found th e  c la s s ro o m  p o r t io n  to  be e n t i r e l y  u n n e c e s s a r y ."
"The re a s o n  f o r  l i k i n g  my ( jo b )  so  much i s  I 'v e  had good t r a i n i n g  in  h ig h  sc h o o l .  
A lso  I  w ent t o  B u s in e ss  C o lle g e  f o r  8 m on ths. I  q u i t  when I  th o u g h t th e  know ledge 
r e q u ir e d  a s  a  s e c r e t a r y  was a c q u ir e d  by m y s e lf ."
"You can see to it that more training be given to all students in order to prepare 
them for jobs."
"My h ig h  s c h o o l v o c a t io n a l  t r a i n i n g  was m ost h e lp f u l  t o  me f o r  th e  f a c t  t h a t  i t  
p ro v id e d  me w ith  ex trem e  c o u n s e lin g  and advanced  t r a i n i n g  in  th e  c u r r ic u lu m  a c t i v i t y , "
"Better teacher."
"More help in different fields of work."
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"T ea c h e rs  in  t r a i n i n g  p rogram s a t  Bchool sh o u ld  pay  m ore a t t e n t i o n  to  s tu d e n ta  In  
t h e i r  c l a s s e s ,  and n o t t o  s tu d e n ts  In  t o t a l l y  u n r e la te d  c lu b s  o u t s id e  th e  c la s s ro o m ."
"W ell s a t i s f i e d . "
"More em phasis p la c e d  on e v e rd a y  p ro b lem s o f  w ork . COE was a v e ry  good e x p e r ie n c e  
and h e lp e d  me tre m e n d o u s ly ."  *
" T ra in in g  In  th e  u sa g e  o f  m odern equ ipm en t u se d  In  b a n k in g  w ould have b een  h e lp f u l
to  m e."
" I  am now m a r r ie d ,  and w i l l  be s to p p in g  w ork. In  a b o u t a  m onth I  w i l l  q u i t .  The 
h o u rs  a re  bad and th e  pay f o r  th e  work I  have  to  do I s  t e r r i b l e .  But In  re g a d s  t o  th e  
program  I  a t te n d e d  In  s c h o o l I t  h a s  h e lp e d  a  g r e a t  d e a l . "
" In  d e p th  s tu d y  o f  how to  make r e p o r t s . "
"By c a r e f u l l y  s c re e n in g  th e  em p lo y ers  f o r  w hich th e  s tu d e n ts  w o rk ."
" I  was v e ry  w e l l  p re p a re d  in  my h ig h  s c h o o l  c o o p e r a t iv e  v o c a t io n a l  t r a i n i n g . "
" I t  c o u ld  have h e lp e d  by g iv in g  t i p s  on how and w here t o  f in d  a jo b  In s te a d  o f  
g e t t i n g  th e  jo b  f o r  u s . "
" I  th in k  c o o p e ra t iv e  v o c a t io n a l  e d u c a tio n  i s  g r e a t .  I t  h e lp e d  me g e t  a  jo b .  I f  I  
w o u ld n 't  have g o t  th e  jo b  I  w o u ld n 't  be s t a r t i n g  s c h o o l  t h i s  summer. The money I  g o t 
from  w orking i s  p a y in g  my way th ro u g h  s c h o o l ,  and b o u g h t me a  u se d  c a r .  I  know I f  1 q u i t  
s c h o o l i t  w i l l  be e a s i e r  f o r  me to  g e t  a  jo b ,  b e c a u se  I  have  e x p e r ie n c e  now ."
" I  th in k  more and b e t t e r  jo b s  c o u ld  be o b ta in e d  i f  th e  sc h o o l  would f in d  a  way to
have th e  s tu d e n ts  ta k e  th e  C iv i l  S e rv ic e  Exams ( S t a t e  o r  F e d e r a l )  f o r  th e y  a re  much more 
s u i t a b l e  j o b s ."
"They sh o u ld  have been more s t r i c k . "
"The t r a i n i n g  o f  u s in g  o f f i c e  m ach in es ( I  le a rn e d  by my f i r s t  j o b ) .  I  b e l i e v e  
o f f i c e  m achines sh o u ld  be ta u g h t  NOT LECTURE b u t  u s in e  th e  m ach ine  i t s e l f . "
" I  was c a r r y in g  two jo b s  w h ile  in  my s e n io r  y e a r .  . . I  th in k  i f  i t  h a d n 't  been  f o r
COE I  c o u ld  have r e a l l y  m essed up my l i f e .  My m a jo r i s  now o f f i c e  e d u c a tio n  b ecau se  I  was 
so  in f lu e n c e d  by my COE t e a c h e r .  L a te r  i f  I  d e c id e  n o t t o  t e a c h ,  I  c o u ld  f a l l  back  on my 
m ajo r and have a good o f f i c e  p o s i t i o n .  The o n ly  o th e r  th in g  I  would l i k e  t o  comment on i s  
th e  COE program  i t s e l f .  When I  m en tio n  I  was in  COE, p e o p le  lo o k  a t  me a s  i f  I  w ere 
STUPID. I  have ta lk e d  to  some b u s in e s s  p e o p le  and th e y  u s u a l ly  sa y  '1  w ish  I  would have 
h ea rd  ab o u t th e  p ro g ra m .' D .E. i s  known a b o u t b u t COE i s n ' t .  I f  i t  c o u ld  be le a rn e d  
a b o u t,  p e o p le  would p a r t i c i p a t e  in  i t .  I f  I  c o u ld  I  w ould s t r o n g l y  recommend e v e ry  p e rso n  
i n t e r e s t e d  in  o f f i c e  o r  v o c a t io n a l  work to  ta k e  th e s e  p rogram s in  h ig h  s c h o o l .  You may 
have to  s a c r i f i c e  some a c t i v i t i e s  o u t o f  y o u r sc h o o l  y e a r s  b u t  you w o n 't  r e g r e t  i t  in  th e  
long  r u n ."
"More s u p e r v is io n  from  te a c h e r  and t r a i n e r . "
" I  do b e l i e v e  t h a t  COE d id  h e lp  me in  t r a i n i n g  m y se lf  f o r  th e  jo b .  I f  I  w ere a sk e d , 
I  would recommend anyone i n t e r e s t e d  in  o f f i c e  work to  e n r o l l . "
" I  would l ik e d  i t  b e t t e r  i f  I  c o u ld  have  worked som ew here, w here I  c o u ld  c o n tin u e  
w ork ing  a f t e r  g r a d u a t io n ."
"On my jo b ,  I  f e e l  no sc h o o l t r a i n i n g  c o u ld  h e lp .  HSCVT ta u g h t  me t o  know how to  
work and In tro d u c e d  me to  th e  w ork ing  w o r ld ."
" I  e n jo y ed  w orking in  th e  COE p rogram  a t  my s c h o o l ,  and have  le a r n e d  t h a t  th e  
e x p e r ie n c e  I  a c q u ire d  was v e ry  h e lp f u l .  The COE program  o f f e r s  g r e a t  o p p o r tu n i ty ."
"The t r a i n i n g  I  re c e iv e d  was v e ry  h e lp f u l  and th e r e  i s  n o th in g  t h a t  I  can  th in k  o f 
th a t  would b e t t e r  i t . "
" I t  c o u ld n 't  have been b e t t e r . "
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"By n o t  l e t t i n g  s tu d e n ts  g e t  away w ith  t o  much a b s e n ts ,  m is ta k e s ,  and c u t t i n g  up . 
The m ost d i f f i c u l t  tim e 1 had on my Job  I s  a c t i n g  l i k e  a  m atu re  p e rso n  o u t  t o  w o rk . Not 
a h ig h  sc h o o l k i d ."
"How can  you g e t  a  good jo b  when a l l  th e  o ld  p e o p le  have  th e  good Jo b s  and th e y  
w o n 't  g iv e  them  up n o t ev en  when th e y  re a c h  th e  age o f  6 5 ."
\
VITA
Layle D. Lawrence was born September 17, 1932, a t  N ashv ille ,
«
Kansas. He received  h is  elem entary and secondary schooling a t  
N ash v ille , and en tered  Kansas S ta te  U n ivers ity  in  September, 1950, 
where the  Bachelor o f Science Degree was received  in  June, 1954, in  
A g ric u ltu ra l  Education.
He en tered  the  United S ta te s  Army in  Ju ly , 1954, and was 
honorably discharged  from the se rv ice  in  June, 1956, having served 
w ith  the Occupation Forces in  West Germany fo r  s ix tee n  months.
He m arried the former Joyce Cook of H ardtner, Kansas, in  
August, 1956. To th is  couple were born two c h ild re n , a daugh ter, 
Lora Lynne, in  November, 1959, and a son, Layle Duane I I ,  in  
December, 1961.
From September, 1956, to  Ju ly , 1957, the  au thor again  
a ttended  Kansas S ta te  U n iv e rs ity . During th is  time he held  a 
g raduate teach ing  a s s is ta n ts h ip  in  the  Department o f A g ric u ltu ra l 
E ngineering, and taugh t courses in  farm mechanics and.farm  machinery 
r e p a ir .  The M aster o f Science Degree in  Farm Mechanics was received  
in  June, 1958.
The in v e s tig a to r  taught V ocational A g ricu ltu re  in  Kansas 
schools a t  Courtland from August, 1957, u n t i l  June, 1960, and a t  
Medicine Lodge u n t i l  February, 1967.
In  February, 1967, he accepted a p o s itio n  on the  s t a f f  o f 
Kansas S ta te  U n iv e rs ity  to  serve th a t  i n s t i tu t io n  as A s s is ta n t
175
176
P ro fesso r o f In te rn a tio n a l  A g ric u ltu ra l Education. He worked as 
Farm Implements S p e c ia l is t  and Team Leader o f the  Kansas S ta te  
University/USAID A g ric u ltu ra l Production P ro je c t In  Hyderabad, 
In d ia , p rovid ing  a s s is ta n c e  to  the  Andhra Pradesh A g ricu ltu ra l 
U n iv e rs ity  and the Andhra Pradesh Department of A g ricu ltu re  u n t i l  
te rm ina tion  o f  the  p ro je c t  in  Ju ly , 1971.
The In v e s tig a to r  e n ro lled  In  L ouisiana S ta te  U n iversity  in  
August, 1971, to  engage in  study toward the Doctor of Philosophy 
Degree, w ith  major p rep a ra tio n  in  V ocational A g ric u ltu ra l Education 
and minor s p e c ia l iz a t io n  in  In d u s tr ia l  and Technical Education. He 
i s  p re se n tly  engaged in  th a t  a c t iv i ty .
t
EXAMINATION AND THESIS REPORT
Candidate: Layle D. Lawrence
Major Field: V ocational A g ric u ltu ra l Education
Title of Thesis: Employment and E ducational Experiences o f Louisiana Cooperative
Vocational Education P a r t ic ip a n ts
Approved:
Ljj % tjuJuJ
Major Professor and Chairman
Dean of the Graduate School
EXAMINING COMMITTEE:
Date of Examination: 
January 22, 1973
